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Innovative Strategies for Small and Remote Schools
Section 1: Context
1.1

Definitions

The Ministerial Council for Education Employment Training and Youth Affairs (MCEETYA, 2004)
developed a Geographical Location Classification to assist in the designation of schools to a zone for
data collection purposes and subsequent financing and human resourcing. School designations and
statistics are reviewed annually. The classification is made up of three zones and six areas.
1. Metropolitan Zone
•

Mainland State Capital City Regions

•

Major Urban Statistical Districts

2. Provincial Zone (non-remote)
•

Provincial City Statistical Districts & Darwin

•

Other Provincial Areas

3. Remote Zone
•

Remote Areas

•

Very Remote Areas

The terms rural, regional, isolated, remote are used interchangeably in the literature to describe nonmetropolitan schools. This report will align its definition of remote and very remote schools with
MCEETYA’s classification. In addition, a small school is defined as one with less than approximately 100
students. Here, the number of students takes precedence over geographical location or the year levels
offered in the school.
Small rural and remote schools are particularly significant in Australia because of the numbers of these
schools that exist in various jurisdictions throughout the country. For example in Western Australia,
Queensland, South Australia and Victoria, approximately 25 per cent of all government schools are cater
for fewer than 100 students, often led by a principal who has a substantial teaching commitment (Wildy
& Clarke, 2005). Nearly half of Northern Territory schools cater for fewer than 100 students. Given that
small schools are responsible for providing education throughout a substantial proportion of Australia,
they warrant close attention from policy makers, system administrators and researchers.
This level of attention appears even more imperative when it is considered that that the academic and
social achievements of students in small and remote schools are uneven and that absenteeism and
1

Innovative Strategies for Small and Remote Schools
suspension rates are high (Barty et al., 2005). A wide range of issues occur that relate to poverty and
disadvantage in rural/remote communities. Many rural communities in Australia are considered to be in
a state of crisis (Kilpatrick et al., 2002) because economic developments have brought about a decline in
traditional industries such as agriculture, mining and manufacturing. This downturn has been associated
with unemployment and a declining population, which pose challenges for building and sustaining
robust school-community partnerships. These difficulties are further compounded in Indigenous
communities which are contending with chronic social and economic disadvantages. In such contexts
successful schools engage the community in ways that enable specific and local needs to be identified
and educational provision designed accordingly (Boston, 1999).In these challenging circumstances,
small, rural/remote schools require the capacity to bring about change for learning improvement. From
a social justice perspective the performance and vitality of these schools as well as the communities
they serve are a crucial consideration because parents (and students) may have little option but to
accept the educational provision on offer from the local school.
Small schools in remote areas have an added problem of attracting and retaining staff. When new
teachers and leaders arrive at a school, they do not always expect to stay for long. Their encounters with
rural/remote communities are characterized by some writers as ‘‘nasty, brutish and…short’’ and they do
their time before returning to the city as quickly as possible (Ankrah-Dove, 1982, p. 11; Wallace &
Boylan, 2007).
The distinctive challenges that beset small schools in rural/remote environments represent what Fullan
(2005, p. 53) describes as ‘adaptive problems’. These are the kinds of problems for which we do not
have ready answers and which take time to deal with. Fullan describes these as ‘politically charged, as
solutions are difficult to discern and learn and some disequilibrium on the way to addressing the
problem is inevitable’ (p. 54). Taking cognisance of Fullan’s observations, the next section of this report
maps innovative and successful strategies that have been implemented in Australia and beyond, which
have helped to create the conditions for rural/remote schools and their communities to be as effective
as possible.
1.2

Research findings

Strategies, initiatives and programs viewed in this report as successful in small and remote schools can
begin to be embraced within a concerted and shared understanding of what is likely to work for small
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and remote schools. Four key areas are commonly agreed upon in the extant research literature for
providing the foundation of such an approach. These areas are summarised by Pegg (2007, p. 12):
•

a coordinated approach across governments and non-education jurisdictions to focus on
addressing the disparities in rural and remote education;

•

the development of partnerships to address inequities in education provision in rural and
regional areas through a strategic approach among States, Territories, the Commonwealth and
rural and remote areas;

•

the delivery of a seamless package rather than a collection of separate programs that is
sensitive to the needs and issues of education in rural and remote areas; and

•

support to provide qualified and experienced teachers in rural and remote schools and to retain
them in those schools.

The challenges of adopting such an approach nationally are not insignificant. Ascertaining whether
individual projects can be transferred, scaled, and sustained requires concerted effort and considerable
investigation and in this report we do not claim that these qualities can be guaranteed for many of the
initiatives we present.

This report presents a review of a large number of innovative strategies for small and remote schools
designed, but not demonstrated, to address some of the multiple issues facing schools in such contexts.
A search of the publicly available information and literature on remote and small schools (Alloway et al,
2004; Arnold, 2001; Boylan et al, 1993; ICPA, 1999; Herrington & Herrington, 2001; Vinson, 2002)
reveals a consistent picture of the experiences and challenges of educators, leaders, students and the
communities linked to small and remote schools is evident. We conceptualise the issues, and strategies
to address them, relating to the following:
•

The school and the community;

•

The school and other schools; and

•

The school and educators.

1.2.1

The school and the community

A reoccurring theme in the literature on remote, very remote and small schools is that those programs
which are successful have grown out of partnerships between communities and schools. Successful
partnerships are initiated by either a member of the school community or of the local community. For
3
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the program to be developed and implemented successfully there needs to be active interest,
communication with and support from both the school and local community. The phases of partnership
participation over time in partnerships between small and rural schools and their communities have
been conceptualised from extensive research by Kilpatrick, Johns and Mulford (2003) and these are
shown in (Figure 1).

Figure 1: Relationship between indicators and level of maturity of the school–community partnership
(Kilpatrick, Johns & Mulford, 2003, p. 9)
The phases of school – community partnership development represented in the rubric designed by
Kilpatrick, Johns and Mulford (2003) can be illustrated using examples of innovative strategies described
in Section 2 of this report. The Early level of maturity of a partnership can be illustrated by Conway’s
Kids, a program between the Conway family of Kings Canyon Station, the Indigenous people of the area
4
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and two participating boarding schools in South Australian - Prince Alfred College and Westminster
School. Conway’s Kids operates in a community with no schools but a need for education for children.
The Conway family has a vision for local Aboriginal children who return to the King’s Canyon after their
schooling in South Australia. The vision is to bring the skills, education, knowledge and drive to develop
schools relevant to the King’s Canyon people.
The Middle level of maturity of school – community partnership development can be illustrated by the
first secondary school on the Tiwi Islands. Tiwi College was established with ownership by, and
partnering of, the local people, the Clontarf Foundation, CSIRO, Tiwi Islands Forestry and the Northern
Territory’s Department of Education and Training. Although there is local enthusiasm for the College,
increasing educational participation, retention and attendance, the school has not been in place long
enough for stability and continuity in educational outcomes for Tiwi Islanders to be evident.
The Mature level of a school - community partnership development can be illustrated by the Cowell
Area School’s Certificate in Aquaculture. This program is no longer acknowledged on the town or
school’s websites as an innovative or community-based program because it is normalised as a part of
the Eyre Peninsula’s educational and employment opportunities. The school provides local young people
with educational and training opportunities, enabling them to remain in the area while gaining skills in
industries relevant to their locality. This program has led to a reduction in the number of young people
leaving the area to seek further education and work opportunities. Furthermore, the Aquaculture
industry has benefited from skilled locals who are more likely than outside skilled workers to remain in
the area due to factors such as family, friends and a secure lifestyle. The Cowell Area School’s Certificate
in Aquaculture is an example of how a low SES community with population decline has turned around its
schooling and community opportunities. The design and structure of such a program is likely to be
transferable to other communities experiencing population decline and a need to develop new local
industries to remain viable as communities.
Partnerships established by the local community or school have been found to have to be likely to be
effective and sustainable in contrast to partnerships driven from outside a locality or school. When
communities define their own needs and shape their own programs, members see benefits for their
own community. As local changes in demography or economic or social conditions emerge, communities
can adapt the program. An example for the changing needs in a remote community is the Morawa
Education Alliance in Western Australia which originally focused on the agricultural industry in the area
and is now moving to include the mining projects being established in the region. When the community
5
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is a driving force behind the project, the program is well positioned to grow and change as the
community does.
1.2.2

The school and other schools

A term used to describe the relationships between schools from rural and remote communities is
clustering. Clustering is the formal or informal grouping together of people and schools. Federation is
the term used mainly in the United Kingdom for a collection of schools that are managed and led by one
principal (Jones, 2009). Clustering may take many forms. For example, collaboration for sharing school
resources, expanding curriculum choice, facilities and staffing as illustrated by a cluster of two primary
schools and one secondary school such as North Merredin Primary school and South Merredin Primary
school with Merredin Senior High School in wheatbelt Western Australia. The clustering of schools
around Western Cape College, Queensland is another example. Indigenous Parents Factor is an example
of cluster to source parents from different Indigenous communities to deliver professional development
in early learning and school preparation.
Anecdotal evidence and research show the benefits of clustering especially for remote and small
schools. From the results of a large-scale study of clustering small schools in England, success is likely to
be achievable when schools worked together guided by an explicit rationale, and the schools were still
respected as independent entities (Jones, 2009). Clustering brings many benefits to small schools, such
as making available to students a wider range of equipment, resources and expertise. Clustering fosters
a broad sense of community, and reduces the insular nature of being part of a small school.
Clustering is extensively cited in the international literature as a strategy for mediating a range of
challenges faced by small and remote schools. Cybercells is a type of clustering applied in Newfoundland
and Labrador, Canada, to provide teacher education and professional development and to instruct
students off campus/school (Furey & Stevens, 2008). Stevens (2009) described examples of clusters used
to expand students’ educational opportunities and their visions of educational opportunities in remote
low SES Australian and Canadian schools. Cohen (2002) identified the role of University of the South
Pacific in creating and expanding tertiary and further education opportunities for students in 11 Pacific
countries. Clarke and Stevens (2008) described the development of sustainable leadership in small
remote schools in Queensland. Clustering has also been used by the Department of Education and Early
Childhood Development, Victoria (2009) for mentoring in leadership, peer observations and professional
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development as well as collaboration to share expertise and physical resources such as for combined
school sports carnivals and graduations.
In Australia, Canada and the South Pacific distance does not seem to be an inhibitor to the formation of
clusters. Distance is overcome by telephone conversations, email, teleconferencing and centralised
meetings, often in neutral meeting places such as a cafe. Broadband access affects the level, frequency
and quality of the contact. However when participants perceive the benefits of clustering, they find they
can overcome obstacles. It appears that clustering is a generalised strategy with many and diverse
applications that are well suited to small and remote schools in Australia.
1.2.3

The school and educators

Those who work in small, rural, remote or very remote locations face challenges unique to their context.
These challenges can be portrayed in a profoundly negative light. For example, The National Inquiry into
Rural and Remote Education reported that country students, particularly Indigenous students, are less
likely to finish school than their metropolitan counterparts and attendance of Indigenous students is
low, falling at times to 20 percent (Human Rights and Equal Opportunity Commission, 2000). Panizzon
and Pegg (2007) examined large-scale national and international assessment data across Metropolitan,
Provincial and Remote categories. They found that, although Australian students overall scored
relatively high on PISA and TIMSS, the performance of remote students fell far below the OECD means in
Reading, Mathematics and Science. Their examination of the Australian National Benchmark for Reading
and Numeracy presented further evidence of the gap in student achievement across geographical
locations.
The challenges for teachers are profound in schools with very low student achievement. Panizzon and
Pegg (2007) reported the results of a National Survey in 2005 showing teachers in remote schools are six
times as likely to report high staff turnover as their metropolitan colleagues. They found that teachers’
need for professional development increased ‘substantially’ with distance from metropolitan and
provincial cities (p. 14). The poor achievement of students is likely to be exacerbated over time because
of their increasing isolation. For example, Panizzon and Pegg (2007) describe the increasing urban drift
spurred by corporate rationalization such as the closure of banks in small towns, government policy such
as reductions in trade barriers, and declining opportunities for young people to access higher education.
The challenges for school principals are no less profound. Wildy and Clarke have written extensively of
the issues facing leaders of small schools In Western Australia (Clarke, Stevens & Wildy, 2006; Clarke &
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Wildy, 2010; Clarke, Wildy & Pepper, 2007; Wildy, 2004; Wildy & Clarke, 2008a, 2008b, 2009a, 2009b:
Wildy, Clarke & Cardno, 2009; Wildy, Clarke & Slater, 2007). In a paper titled Tales from the outback:
Leading in isolated circumstances, Wildy and Clarke (2009a) focus on challenges encountered by novice
principals in remote communities where the principal’s ability to be sensitive to contextual
circumstances is fundamental to dealing successfully with diversity.
Western Australian remote schools are typically led by novice principals. Historically, young teachers are
appointed to their first postings in small schools with the expectation that they will learn their craft in
settings considered less complex than large urban schools. In the same way as novice teachers are ‘sent
bush’, novice principals take up their first postings in the rural or remote small schools, expecting that
they will progress from there to larger and more urban school locations. However, the remote school
has characteristics that present challenges for novice, and experienced, principals. The principal has a
teaching role, as well as all the administrative responsibilities of colleagues in larger schools but without
the support of deputies or assistants (Lester, 2003). The ‘double load’ has implications not only for their
workload (Clarke, 2003) but also for their sense of efficacy. Novice principals have experience in the
classroom but none in the principal’s office and the contrast between their confidence and skill in the
two settings, often within the same day, is noticeable (Wildy & Clarke, 2008b). The teaching principal is
required to meet shifting curricular expectations, to master and apply new technologies, and also to be
the leader of learning. The principal of the remote school is required to provide a robust and relevant
educational program to meet the needs of students, as do colleagues in larger schools.
Teachers recruited to remote schools rarely stay beyond the minimum period for preferential transfer,
partly because of the poor standard of housing (Human Rights and Equal Opportunity Commission,
2000). Just as teacher turnover is high, so is principal turnover and it is not uncommon for two or three
principals to occupy a post within one school year. Although the absolute number of remote schools is
not large, principals beginning their careers are likely to spend time in a remote school. The remote
school experience is therefore more prevalent than the numbers would indicate (Wildy & Clarke,
2009a).
Compounding the challenge for novice school leaders is that they have had no formal preparation when
they take up their appointment. Novice principals expect, and are expected, to learn on the job. Such a
journey to the principalship, although depicted in the literature as an ‘apprenticeship model’ with
associated on-the-job theoretical and practical learning (Belmonte, 2007), is often characterised by
variety, novelty and serendipity (Wildy, Clarke & Slater, 2007), without a grounding in leadership theory,
8
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practice or reflection.
The challenges described by Wildy and Clarke &2009a) are found in contexts other than Australia. For
example, Tredway, Brill and Hermandez (2008) recount stories of novice urban principals in the San
Francisco Bay area who had ‘solid preparation’ and were participants in a leadership induction program.
The Californian city contexts were characterised by ‘poverty, scarce resources, long term neglect of
school resources, bungled bureaucratic responses to low achievement and 50 years of failed school
reform to address the inequities of race and class’ (p. 213). These researchers described high drama and
dysfunction in the city schools and they depict the novice principal struggling with fear of mistakes,
issues of identity and inability to tackle the questions of race and equity. These descriptions are not
dissimilar to those of novice principals in Western Australian remote schools, for which these principals
have had no preparation and little induction.
We have described some, but not all, of the challenges facing teachers and leaders in small and remote
schools. The picture is bleak. However, Ankrah-Dove (1982) introduced the concept of the Rural Lens to
generate a positive attitude when developing education policy directives and programs for rural and
remote areas. Her seminal work contrasted the view of educational provision from the perspective of
residents of rural and remote areas who share a Rural Lens with a Bureaucratic, Metropolitan Lens of
those who develop policy about educational provision. Her conceptualisation has driven much of the
progressive international research in remote and very remote schooling. In her paper, she draws
attention to teachers being at the centre of successful education offerings and delivery in remote and
very remote schools. She lists and categorises factors contributing to the success of a teacher’s posting
to a remote or small school. Systemic factors such as recruitment and retention of teachers, and posting
and transfer policies were identified. Other factors related directly to teachers, and their personal and
family circumstances, their social and economic situation, as well as personal and professional
characteristics, and factors of staff turnover.
Researchers acknowledge the need for appropriate systemic, career and personal factors to be in place
to maximize the retention of teachers in small and remote schools. Using case studies Ankrah-Dove
(1982) demonstrates how, with the appropriate matching of skills and people to needs and challenges in
a remote and small school setting, there can be positive educational outcomes for students, teachers
and administrators. With the appropriate assessment of the teacher’s personality, as well as personal
and professional goals, a match between the person and a school is likely to reduce teacher turnover,
disruption to school administration and student learning. Ogier (2007) argues that simple strategies like
9
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providing appropriate detailed teaching programs can help newly appointed teachers become confident
and effective in their new environment.
More recently, in the Western Australian context, Sharplin (2009) studied factors related to attracting
and retaining teachers in small and remote schools. She conceptualised layers of contexts: first is the
personal work/life balance of the teacher incorporating career and life stage, self-efficacy, and
resilience. Within this personal domain are accessibility to friends and family as well as practical issues
of housing, finances, partner career and schooling and child care for the family. In the second layer of
context for the teacher Sharplin conceptualised issues associated with the work role, relating to the
congruence of the teacher’s skills, experience and role. The workplace itself is the next layer: factors
that influence the likelihood of a teacher being retained in a small remote or very remote school relate
to the perceived accessibility of information; professional connectivity, that is the opportunities to
develop professional competence; and cultural cohesion, that is the quality of relationships with staff,
parents and students. The next layer is the organisational environment which includes the appointment
and relocation processes as well as the employment policies and processes for stability. The geographic
and community environment constitute the next layer. Within this domain are conceptualised
geographic and climatic factors; access to other locations; community demographics and infrastructure;
visibility and communication networks; and perceptions of personal safety. Finally, these layers are
located within the broader national socio-cultural environment and most pertinent within this frame are
issues of language and attitudes to education and to authority. The work of Sharplin contributes to an
appreciation of the challenges facing teachers who take up positions in small and remote schools.
Other researchers such as Jarzabkowski (2003) describe the workplace requirements and expectations
of teachers in remote and small schools. Drawing data from a study into a remote north Queensland
Aboriginal community, Jarzabkowski collated the features of a quality work-life environment that
delivers positive teaching and learning experience for teachers, students and the community.
Specifically, her study of teacher collegiality amongst both novice and experienced practitioners found
that teacher collegiality is particularly important in remote and small schools as co-teachers are not only
colleagues, mentors and leaders but also provide the most significant social circle for one another. In the
context of high turnover of teachers in remote schools, Jarzabkowski emphasised the need for
continuity and stability in the collegial practices passed on from teacher to teacher in a remote
community. She discussed the significance of factors such as building of links with the immediate school
community and the wider community, as well as the importance of teachers acknowledging that they
10
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are only a small part of the community and there are some things that cannot be solved. She argues
that new teachers are likely to be retained when they are inducted into the culture of the school by
existing staff. Teachers in remote and rural communities can be supported to teach in innovative and
creative ways, and thrive when they are recognised as professionals who can make decisions and take
risks.
Mentoring is another area of extensive research in remote and small schools. Much of the research
focuses on the support of beginning teachers (White, Lock, Hastings, Cooper, et al, 2008) and principals
as well as mentoring in the form of professional development. The TERRAnova project which is to
produce its final report in 2010 will provide data from the Australian context on this topic. TERRAnova is
a longitudinal study which has been collecting and collating data across five States in Australia on the
experiences of teachers and pre-service teachers in remote schools. The researchers established that
successful schools have good models of leadership, ongoing teacher learning and mentoring, and strong
support structures, as well as operating in communities where innovative practices are valued (White et
al, 2008). Boylan and McSwan (1998) break down structural traits identified by the TERRAnova study
into the activities undertaken in the classroom, at the whole school level and those that are related to
the community. Mentoring does not only have to be viewed as the structural and personal support
supplied by a remote school to its staff. Simpson, Hastings and Hill (2007) argue that mentoring can be
viewed not only as a one-way transfer of knowledge but also as a two-way transfer of knowledge. The
most common view of mentoring is the one-way approach, where the more experienced teacher passes
on skills and knowledge to the less experienced teacher. However, the two-way view of mentoring has
an exchange of skills and knowledge between the more experienced teacher and the less experienced
teacher. Simpson, Hastings and Hill (2007) demonstrated in small and remote schools in New South
Wales, that even pre-service teacher can provide professional development to the experienced
teachers. The pre-service teachers shared skills and knowledge about recent developments in education,
information and communication technology, and teaching resources with the experienced teachers.

In concluding Section 1 of this report, we summarise the two parts of the section. The first part dealt
with the definition of remote and very remote as well as the use of the term ‘small’ in relation to
schools. The second part gives a broad overview of research pertaining to the challenges facing those
who work in, support and are supported by, small and remote schools in Australia and, to some extent
internationally. Rather than providing a litany of problems and challenges, we have conceptualised
these in terms of school relationships – with their community; with other schools; and with their staffs.
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By doing this we have woven through the descriptions of challenges some of the general approaches
that seem to be effective in addressing challenges. Partnership appears to be a key theme in the
literature and one that will feature strongly in the innovative strategies that we describe in the next
section. Clustering is another key theme emerging from the literature that also features in the particular
strategies we describe later. Leadership – its practice, its quality, and its absence – is a third key theme,
arising from the literature and evident in the strategies depicted in Section 2.
Section 2 which follows is the main part of our report. The section comprises summaries of 44
innovative strategies. Information about each strategy is presented in terms: title; a brief overview;
rationale; location of the project; its timeline; the types of schools targeted by the initiative; the
characteristics of the students/teachers/leaders/community members for whom the project is designed;
factors associated with the success of the initiative; factors that might inhibit the success of the
initiative; measures of success; resourcing; professional development associated with the initiative;
interagency collaboration; system and sector support; and finally the sources of information we have
used to describe the initiative.

12
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Section 2:

Investigating Innovative Strategies

The 44 innovative strategies described in these terms are grouped into seven sets: Fostering community
and parental engagement; Promoting consistent attendance; Providing quality curriculum; Working with
Information Communications Technology (ICT); Attracting and retaining quality educators; Leading
school improvement; and Capacity building in the school and community. The groupings reflect the
categories defined in the tender specifications. We note that not all sets are comparable in size, nor
were they planned to be representative of each Australian jurisdiction or educational authority. Three
further disclaimers are worth making at this point. First, the initiatives are not symmetrical in their
scope, some being small local site specific and others being Australia-wide. Second, these are most
certainly not proven to be effective in addressing the issue for which they were designed: this point is
taken up in detail in the concluding Section of the report. Third, we are not at all convinced that the set
of initiatives described in Section 2 is exhaustive.
Content presented in tables has been taken directly from websites, report documents and telephone
interviews. In many cases, it has not been paraphrased. Comprehensive content source references and
links are included in the final row of each table, as well as in the reference list.

13
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2.1 Fostering Community and Parental Engagement

Raising Early Achievement in Literacy (REAL)
Raising Early Achievement in Literacy (REAL) is designed to lift literacy levels in Pre-school children and is
a collaborative effort between teachers and parents. The program includes home visits and resources to
help parents improve their children’s literacy levels before starting school. At age 5, children who had
participated in REAL demonstrated increased literacy levels in comparison with the control group.
Title
Rationale

Location
Timeline
Type of
School/s
Audience
Success factors

Inhibitors
Measures of
success

Resourcing

Raising Early Achievement in Literacy (REAL)
The REAL project had five components:
1. home visits by preschool teachers,
2. provision of resources (especially books),
3. group activities,
4. special events (such as library visits)
5. communication by post between teachers and children.
UK
1995 -2002
Pre school
REAL is aimed at parents in socially deprived communities with low levels of literacy,
but participation in adult literacy tuition is not a precondition for involvement.
REAL is designed to encourage and enable parents of children aged between 3 and 5
years to support the early literacy development of their children. The long-term
nature of the project meant that teachers and parents had time to develop real
partnerships to support the children.
Parents were offered the opportunity to engage in adult literacy tuition, although few
took this up.
REAL was evaluated with a randomised controlled trial. All families invited to take
part accepted and there was a high participation rate in the intervention. Almost
three out of four of parents in the intervention group regularly engaged in literacy
activities with their children at home. The program resulted in high levels of parental
awareness of specific benefits around literacy. Child participants were more likely
than controls to mention their parents when asked who they read with. Teachers felt
home-visiting was a good feature of the program. Pre and post-intervention testing
was carried out with a purpose designed instrument. Intervention children at age five
were ahead of controls on literacy measures.
A video and accompanying manual for REAL was available from the University of
Sheffield (Video approximately $75, manual approximately $100).
14
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Professional
development
Interagency
collaboration
System &
sector support
Content source

Preschool teachers were funded for relief of one half-day per week to work with
families in the REAL program. They received five days of professional development
and monthly twilight meetings during term time.

University of Sheffield, UK
The University of Sheffield. (2010). Research and Innovation: Raising Early
Achievement in Literacy: The REAL Project. Retrieved April 6, 2010, from
http://www.shef.ac.uk/research/stories/socialsci/22.html
Department of Education and Early Childhood Development, Victoria. (2007).
Strategies for Improving Outcomes for Young Children: A catalogue of
evidence-based interventions. Retrieved April 11, 2010 from
http://www.eduweb.vic.gov.au/edulibrary/public/earlychildhood/healthwell
being/catalogueofevidence.pdf
Department of Education and Early Childhood Development, Victoria. (2010) Early
Childhood Indicators: Improved reading, writing and numeracy:
Recommended Strategy 1: REAL. Retrieved April 11, 2010 from
http://www.education.vic.gov.au/healthwellbeing/childyouth/catalogue/sect
ions/literacy-ind1.htm#H3N10216
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Reach Out and Read (ROR)
Reach out and Read aims to improve literacy outcomes for children by involving Doctors and Nurses to
advise parents about the importance of reading aloud to children. Parents of children aged between 6
months and 5 years are the target audience of this program. The program focuses on children from
disadvantaged backgrounds, and shows positive effects on students’ language and literacy skills.
Title
Rationale

Location
Timeline
Type of
School/s

Audience

Success factors
Inhibitors
Measures of
success

Reach Out and Read (ROR)
The ROR program comprises of three core elements:
1) At the child checkups, clinicians encourage parents to read aloud to their children
and give them age-appropriate tips and encouragement for doing so. Those who
have difficulty reading themselves are encouraged to invent their own stories
and spend time naming objects.
2) Providers give every child between six months and five years a book appropriate
to the child’s age.
3) The waiting room environments are literacy rich and often have volunteer
readers.
Victoria
Established in 1989 in America
2006 – present in Australia
The program is not run by schools. ROR programs make early literacy a standard part
of paediatric primary care. Physicians and nurses advise parents that reading aloud is
the most important thing that they can do to help their child start school ready to
learn.
The target group is parents of children aged between six months and five years. ROR
is designed to be universal but has been shown to have the greatest success with
families of low SES. The program has also demonstrated effectiveness among CALD
communities.
ROR has the potential to engage the whole community in reading and in turn build
both literacy levels and collaboration/cohesion within the community.
In a preliminary study parents who received books and guidance were four times
more likely to report that their children liked being read to. This effect was strongest
among families receiving government assistance, that is, low SES families. In another
longitudinal study parents in the intervention group showed a tenfold increase in
reading to their children at least three times a week. In a study focusing specifically
on immigrants, frequent book reading doubled. A study performed on culturally and
linguistically diverse families showed positive change in attitudes, awareness and
practices, even where they were not using books in their first language. Studies that
have looked at the intervention group’s language skills have found that there were
significant improvements for both expressive and receptive language.
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Royal Children’s Hospital, Melbourne
The Smith Family
Paediatricians and nurses
Volunteer readers
Department of Education and Early Childhood Development, Victoria. (2007).
Strategies for Improving Outcomes for Young Children: A catalogue of
evidence-based interventions. Retrieved April 11, 2010 from
http://www.eduweb.vic.gov.au/edulibrary/public/earlychildhood/healthwell
being/catalogueofevidence.pdf
Adult Learning Australia. (2003). Communities of Learning: Communities in Practice.
Retrieved April 7, 2010 from www.ala.asn.au/conf/2003/henry.pdf
Reach out and Read. (2009). Reach out and Read: Preparing America’s youngest
children to succeed in school. Retrieved April 8, 2010 from
http://www.reachoutandread.org
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Parents as Teachers (PAT)
An American initiative developed by the Missouri Department of Elementary and Secondary Education
(MDESE), the Parents as Teachers program is designed to empower parents with children aged between
0 and 3 years. The program operates at various sites across New South Wales and the Australian Capital
Territory. The PAT program has been shown to increase parental involvement in the education of their
child both in and outside of the school setting.
Title
Rationale

Location
Timeline
Type of
School/s

Audience
Success factors

Inhibitors
Measures of
success

Parents as Teachers (PAT)
The PAT Program aims to:
• Share age-appropriate child development and parenting information, help
parents learn to observe their children, and address parenting concerns.
• Provide opportunities for parents to network about parenting issues and child
development. Parents learn and support each other, observe their children
with other children and practice parenting skills.
• Assess children’s overall development as well as health, hearing and vision.
• Link families to other community services.
More than 2,000 sites in the United States demonstrate that program can work well
in diverse locations. There are 14 PAT sites throughout NSW and the ACT.
1970s – present day
The program is not run in conjunction with schools, but with Community Service
Centres.
The program is suitable for families from rural and remote locations, as well as
Indigenous families.
Parents with children aged from 0 to 3 years.
Training parents in literacy promoting techniques is an evidence based strategy, as is
the combination of health care with literacy promotion.
PAT has a range of Performance Indicators, available from their website, so that the
quality of the program can be monitored and ensured.
For the initiative to achieve success there needs to be a consistent program or
curriculum to ensure quality, trained staff and dedicated clientele.
These findings are from sites overseas; the Australian sites have not yet been
evaluated.
• At age three PAT children are more advanced in language, problem solving
and social development and score higher on kindergarten readiness tests
than their non-PAT peers.
• Results of a multi-site randomized trial showed that for families with very low
income, those who participated in PAT were more likely to read aloud to their
child and to tell stories, say nursery rhymes, and sing with their child.
• More than 75% of PAT parents reported taking their child to the library
18
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regularly, modelling enjoyment of reading and writing several times a week,
and giving children the opportunities to purchase or receive books several
times a month.
• 63% of parents of PAT children versus 37% of parents of comparison children
requested parent-teacher conferences.
Operating a successful ‘Parents as Teachers’ program depends on securing stable and
diverse funding that can grow and expand to reflect the needs of the families served.
Programs should continuously allocate both personnel time and resources for
securing a mix of funding.
To become certified as a program leader, participants attend the five-day Born to
Learn Institute and successfully complete assignments and assessments. Follow-up
training, which may be taken online, is required during the first year of certification,
approximately three to six months after attendance at the Born to Learn Institute.

Office for Children, Youth & Family Support (ACT)
NSW Department of Community Services (NSW)
Department of Education and Early Childhood Development, Victoria. (2007).
Strategies for Improving Outcomes for Young Children: A catalogue of
evidence-based interventions. Retrieved April 11, 2010 from
http://www.eduweb.vic.gov.au/edulibrary/public/earlychildhood/healthwell
being/catalogueofevidence.pdf
Parents as Teachers. (2005). Parents as Teachers: What is Parents as Teachers.
Retrieved April 7, 2010 from
http://www.parentsasteachers.org/site/pp.asp?c=ekIRLcMZJxE&b=272093
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Early Access to Success in Education (EASE)
EASE is a program designed to help parents support the development of literacy skills in their children
during their first years of schooling, and was trialled in the USA. It was a strategy intended for students
from all backgrounds. The trial demonstrated statistically significant literacy gains for those students
involved in EASE. The program was run over five months and each topic began with a 30-minute parent
lesson at which literacy activities were modelled, followed by an hour of guided parent-child activities
which provided a chance to practice the techniques.
Title
Rationale

Location
Timeline
Type of
School/s
Audience

Success factors
Inhibitors
Measures of
success

Resourcing

Early Access to Success in Education (EASE)
Design of the Early Access to Success in Education (EASE) program was informed by a
longitudinal study of the social prerequisites of literacy success in a group of racially
diverse, English-speaking children from low-income families in Boston, USA. This
found that literacy skills were most influenced by rich early language experiences
such as discussion during storybook reading, extended conversations during
mealtimes and play which included rare words and explanations, and opportunities to
discuss things ‘beyond the here and now’. Consequently the EASE program has five
elements: vocabulary, storybook reading, narrative retellings, letter recognition and
sound awareness, and non-fiction text.
USA
2000
The intervention was trialled on kindergarten students attending daily half-day
sessions, & based on a model developed in a racially diverse, low-income community.
The families that took part in the EASE study were not severely socially disadvantaged
and the schools were generally successful, although not performing as well as others
in the same district. The authors of the program intended it as a universal strategy for
use with all pupils.
Parents demonstrated a strong commitment to the project. 85% of families attended
training and 80% of the activities were completed.
A pre-intervention survey of literacy practices in the home was completed by parents.
Pre and post-testing of children’s language and emergent literacy skills was
conducted using standardised tests. Process measures included attendance at parent
sessions and completion of the 15 home literacy activities. Children in the
experimental class groups had statistically greater gains than control group children
on language skills. Improvements were largest among those who completed most
activities at home, and among children who scored lowest at pre-test.
Orientation sessions for parents; consent for testing of children; trained parent
educators, who work from a scripted outline to ensure consistent delivery across
locations; take-home guides; story books that are taken home.
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Parent Sessions

Home-School Study, Harvard University, USA
Department of Education and Early Childhood Development, Victoria. (2010) Early
Childhood Indicators: Improved reading, writing and numeracy:
Recommended Strategy 4: EASE. Retrieved April 2, 2010 from
http://www.education.vic.gov.au/healthwellbeing/childyouth/catalogue/sect
ions/literacy-ind1.htm#H3N103AB
Australian Association for Research in Education. (2009). Young Learners: Learning
and Literacy in the Early Years. Retrieved April 2, 2010 from
www.aare.edu.au/09pap/rab091255.pdf
Department of Education and Early Childhood Development, Victoria. (2007).
Strategies for Improving Outcomes for Young Children: A catalogue of
evidence-based interventions. Retrieved April 11, 2010 from
http://www.eduweb.vic.gov.au/edulibrary/public/earlychildhood/healthwell
being/catalogueofevidence.pdf
Project Ease. (2000). Early Access to Success in Education: A Parent Child Program.
Retrieved April 2, 2010 from
http://gseweb.harvard.edu/~pild/description.htm
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Indigenous Parents’ Factor: Successful Early Learning at Home and School (IPF)
The essential feature of IPF is the conduction of three-day workshops which are primarily aimed at
engaging Indigenous parents and carers in the early learning experiences of children before formal
schooling begins and continuing into the early years of compulsory education (0-8 years). As well, the
workshops incorporate a ‘train the trainer’ component to facilitate the continuance of IPF workshops in
communities after the initial training and workshops have taken place. The program has been shown to
improve the educational outcomes of Indigenous students.

Name/title
Rationale

Location
Timeline
Type of
School/s
Audience

Success factors

Indigenous Parents’ Factor Program: Successful Early Learning at Home and
School (IPF)
Program Objectives:
• Build interest, confidence and capacity among Indigenous parents and
carers to engage in and support the early learning experiences of their
children at home and school.
• Increase and improve understanding among Indigenous parents of the
ways their children learn, especially in the early years.
• Increase knowledge among Indigenous parents and carers
• Inform Indigenous parents and carers of the importance of school and
pre-school attendance by their children.
• Build confidence in Indigenous parents to enable them to partner with
teachers and school leaders in respect of the schooling of their children.
• Develop further understanding among Indigenous parents of how much
children gain when their parents are involved in their education.
• Encourage in Indigenous parents the realisation that their own confidence
as parents and as individuals will benefit from their being involved in their
children's education.
• Encourage a pattern of adult learning in Indigenous communities.
• Build leadership capacity in Indigenous communities.
Australia wide, metropolitan, regional country and remote
Established 2004
Prior to schooling
Remote
Small
Parents, carers, Elders, Indigenous Health workers, Indigenous teacher aides and
school officers.
Indigenous community organisation workers
0-8 year old children
Leadership and responsibility
22
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Effective pedagogies
Partnerships and networks
55 workshops conducted by the Australian Parents’ Council (APC) with further
workshops being conducted in communities by Indigenous people who attended
and trained at the original workshops run by the APC
Inhibitors
Measures of
success
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2007 by Dr Denis Muller (Denis Muller & Associates) found the IPF program to be
effective, appropriate and efficient.
• APC trainers
• Materials: IPF Program Presenters Manual, Parent Workbooks, workshop
materials
• 3 day training
• Provides a nationally accredited training qualification at Certificate III or
above for the Indigenous operatives.
• 3 day workshop
• Train the trainer component
DEEWR; Departments of Health, Education and Housing; Co-ops; counselling;
parent groups, e.g. Australian Parents Council; Indigenous and non-Indigenous
educators
Catholic Education, Independent Schools, State and Territory public schools
(I. Dalton, Personal Communication, April 5, 2010) CEO of the Australian Parents
Council.
Koppe, R. & Dunne, L. (2009). Indigenous Parents Factor: Successful Learning in
the Early Years of Schooling. Retrieved April 9, 2010 from
http://www.resourcingparents.com/calendar/view.php?id=646
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Bidi Bidi Centre and Programs
A pioneering early childhood development initiative aimed at breaking the cycle of disadvantage in Mt
Magnet. It offers a well researched and strongly supported multi-agency approach that aims to provide
children with the best possible foundation for a positive future. This program has the potential to access
mothers and babies as an intervention by giving instruction in early child care, such as hygiene and
health before formalised schooling begins. At present due to systemic problems, it has not been as
successful as has been projected. The program initiator believes by training the local people before
making applications for the centre’s opening would have resulted in greater participation of Aboriginal
people in coordinating roles at the outset of the program. However, ongoing professional development
is in progress and local ownership of the program is expanding.
Title
Rationale

Location
Timeline
Type of School/s

Audience
Success factors

Inhibitors

Bidi Bidi Centre and Programs
The program aims to:
• Be intensive in nature.
• Comprise multiple components – particularly centre-based early
childhood education.
• Intersect both home and childcare settings, or home and school.
• Provide quality education and direct teaching of child and support for
parents and teachers.
• Include a curriculum that children can meaningfully connect with.
• Work with parents to raise the best possible child
Mount Magnet
Centre opened in 2010
Small
Remote
Indigenous
Local Indigenous mothers and their children
Local impoverished, marginalised, at risk Indigenous people
Leadership and responsibility
Partnerships and networks
Quality teachers and administrators
Effective pedagogies
Job descriptions limit the roles of the two initiators of the program. They are not
allowed to fulfil the coordinating roles.
Local Indigenous people do not have the on-paper qualifications so are not
allowed to train local people to take on responsibilities.
Limited education of local Indigenous adults means training for qualifications is
hampered.
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Hiring outside the community has meant the job winner is non-Indigenous, so
local ownership of the program is removed.
One young Aboriginal woman has become a strong supporter of the program
and is beginning to have influence on young mothers to attend the program
with their babies. In 2010, there are 30 children in the program and 20 mothers.
No formal evaluation has been conducted, but expected outcomes include less
illness, improved social development, and increased school attendance.
•
•
•
•
•
•
•
•

$1.5 million to date
funding for 2 years
4/5 occupational therapy students for a 4 week internship from 2011
3 staff including an adult and a children’s coordinator
Housing for the occupational therapy students
Buildings on the school site
Toys and books
Training local Aboriginal people to be the adult coordinator and the
children’s coordinator
• Training local Aboriginal people in the program aims and goals
Mid West Development Commission (Regional Grants Scheme, 2009); Bidi Bidi
Aboriginal Corporation; Western Australian Country Health Service; Mount
Magnet Shire; Department of Families, Housing, Community Services and
Indigenous Affairs; Department of Communities; Noahs Ark Toy Library
Department of Education, WA; Combined Universities Centre for Remote Health
Bidi Bidi Centre and Programs. (2009) Bidi Bidi: Working towards best practice.
Retrieved April 3, 2010 from
http://bidibidicentreandprograms.blogspot.com/
(J. Jackson King, personal communication, April 2, 2010.)
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Better Beginnings
The Better Beginnings program is an initiative that aims to encourage parents to read with their
children, and to expose them to the benefits of visiting local libraries. Better Beginnings targets parents
with young babies and children, and is proving successful in raising awareness of the importance of
sharing books with young children.
Title
Rationale

Location
Timeline
Type of School/s
Audience
Success factors

Inhibitors
Measures of
success

Resourcing
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Interagency
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Better Beginnings
Better Beginnings aims to inform parents of their role as their child’s first teacher.
The two key elements to the program are:
1. A resource pack for parents of young babies containing a quality children’s
book, growth measurement chart with nursery rhymes printed on it,
information about the value of reading to children, some titles of popular
books and information about local library resources.
2. Parent/child workshops and baby story time sessions.
WA State Libraries
Launched in 2004
The program is suitable for Indigenous and non-Indigenous students at small,
remote and rural schools that have access to a library.
Pre-schooling babies and children, and their parents.
The potential for long-term follow up activities, the collaboration between State and
local libraries, the high profile of the program, the commitment and passion of the
project coordinator, the librarians and the community health nurses and the high
quality resource pack.
The book giveaway, has proved beneficial in the Bookstart program, as well as the
capacity building that takes place at the workshops. Through this parents are
equipped to effectively read with their children.
The program’s success hangs on the integration of services between local and state
authorities.
Findings from a pilot evaluation in 2004 found 97% of parents viewed sharing books
with babies as important and were more likely to do so after taking part in Better
Beginnings. Almost half of parents who had not previously been library members
joined the library.
WA Government, State Library Of Western Australia

Edith Cowan University
Rio Tinto
State Library of Western Australian, WA Government.
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Department of Education and Early Childhood Development, Victoria. (2007).
Strategies for Improving Outcomes for Young Children: A catalogue of
evidence-based interventions. Retrieved April 11, 2010 from
http://www.eduweb.vic.gov.au/edulibrary/public/earlychildhood/healthwell
being/catalogueofevidence.pdf
State Library of Western Australia (2007) Better Beginnings: Giving your Child a Love
of Reading. Retrieved April 3, 2010 from http://www.betterbeginnings.com.au/about.html
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Bridging the Gap
An initiative to engage children with books and reading during early school years, Bridging the Gap
provides support to parents in order for them to engage their children in books, print and the alphabet.
Aboriginal Education Assistants (AEAs) provide training and support to parents so they can conduct in
home book-reading after school hours. Students involved in the project showed improved literacy
outcomes.
Title
Rationale

Location
Timeline
Type of School/s
Audience
Success factors

Inhibitors
Measures of success

Resourcing

Bridging the Gap
To increase student ‘at-home’ experiences with books, to foster child-family
interactions with literacy and to increase links between home and school for
Indigenous families.
Implemented at home via home book-reading program after school hours.
Established in 2001
Schools in the Western Suburbs of Sydney specifically for Aboriginal and Torres
Strait Islanders.
Indigenous students and parents.
Community support and involvement:
• Aboriginal and Torres Strait Islander education assistants involvements.
• Aboriginal and Torres Strait Islander community involvement with
recording the tapes.
The project’s results are limited by the small sample size of 22
Both quantitative and qualitative data were collected. This included results from
the pre and post assessment of participants and the interviews with the children
and parents. All students were shown to improve in all or most of the skills that
were assessed, including listening comprehension, picture book sequencing,
short-story retell, picture-book retell, phonemic awareness, letter identification
and concepts about print
Students reported they read the books on most days and in some cases on
weekends and could also retell some if not all of the stories. Parent reading
strategies showed evidence of their participation in the program. At the post
program interview the parents reported using more comprehensive techniques
with their children like asking predictive questions and ascertaining whether
their children had understood the story by encouraging them to retell it. The
parents also commented that their children now attempted to recognize and
read words for themselves, and had increased confidence in doing so.
Funding provided by Australian Government Department of Education, Science
and Training (DEST) and Jarara (Indigenous Catholic Education Unit within the
Catholic Schools Office)
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Professional development program was offered for the Aboriginal Education
Assistants (AEAs) before the project was undertaken. The parent interview was
role-played and the specific book-reading strategies to be introduced to parents
during the intervention were studied. Strategies included vocabulary extension;
encouraging an interest in books, print and the alphabet; activating prior
knowledge before story reading; listening to the story and asking questions
during story reading; reviewing and retelling the story and applying it to their
own experiences.
Indigenous Catholic Education Unit (NSW)
Macquarie University
Department of Education and Early Childhood Development, Victoria. (2007).
Strategies for Improving Outcomes for Young Children: A catalogue of
evidence-based interventions. Retrieved April 11, 2010 from
http://www.eduweb.vic.gov.au/edulibrary/public/earlychildhood/healthw
ellbeing/catalogueofevidence.pdf
Early Childhood Australia. (2009). Bridging the gap: Improving literacy outcomes
for Indigenous students. Retrieved April 4, 2010 from
http://www.earlychildhoodaustralia.org.au/index2.php?option=com_cont
ent&do_pdf=1&id=1133
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The Clontarf Foundation
The Clontarf Foundation operates in secondary schools in Western Australia, Northern Territory and
Victoria. The Foundation draws on the passion for Australian Rules Football demonstrated by many
Indigenous young men. In order to be involved in the Academy and participate in training and game
opportunities, students must attend school regularly and conduct themselves in an appropriate manner.
The Clontarf Foundations is experiencing measurable success in increasing school attendance,
graduation rates and post school employment rates.
Title
Rationale

Location

Timeline
Type of School/s

Audience
Success factors

Inhibitors
Measures of
success

Clontarf Foundation
The Clontarf Foundation exists to improve the discipline, life skills, and self
esteem of young Indigenous men in mainstream education until they complete
Year 12, and by so doing equip them to participate meaningfully in society.
Employment support is also offered after the completion of year 12. These
outcomes are achieved through the medium of Australian Rules Football.
2228 participants in 2010, located at:
Derby, Karratha – WA
Jabiru, Tennant Creek, Gunbalanya – NT
Swan Hill, Mildura, Warrnambool, Bairnsdale - VIC
Established in January 2000
Secondary schools
Small and remote schools
Indigenous students
Indigenous, male high school students
To remain enrolled in the Academy, students must:
• Attend school regularly
• Apply themselves to the study of appropriate courses
• Embrace the Academy’s requirements for behaviour and self discipline
At schools where the Clontarf Foundation operates:• Post compulsory enrolments are up by 400%
• Attendance rates are comparable with non Indigenous students
• 75% of our graduates are in full time work
The number of young men that complete year 12 continues to increase. In 2008
• 77 achieved this milestone
• 68% of these graduated with a Year 12 Certificate
The programme won the VET in Schools Excellence Award at the Australian
Training Awards in 2008
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The Foundation requires a minimum of 33% of the operating costs of each
Academy to be provided by private organisations and individuals with the
balance being a mix of Federal and State Government funding. This promotes
ownership by the local community and encourages involvement with the
Academy.
During 2008, funds were sourced as follows:
• Federal Government $ 2.47million
• Western Australian Government $1.55 million
• Northern Territory Government $ 0.99 million
• Private Sector $ 2.98 million
The Foundation’s programmes are delivered through a network
of Academies, each of which operates in partnership (but independent of) a
school or college. Many academy staff are ex-AFL players.
Federal and State Government

Clontarf Foundation. (2007). Clontarf Foundation. Retrieved, April 10, 2010 from
http://clontarffootball.com/
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2.2 Promoting Consistent Attendance
West Coast Eagles-Kicking Goals
The Kicking Goals program is one of Australia’s largest regional based AFL mentoring programs,
combining sport-based initiatives to help high school students in the Pilbara towns of Port Hedland and
Newman achieve better educational and employment outcomes. The program is a curriculum-based
initiative that utilises a reward and incentive system, where students are required to maintain certain
key performance indicators to stay in the program and be eligible for various incentives
Title
Rationale

Location
Timeline
Type of School/s
Audience
Success factors

Inhibitors
Measures of
success

West Coast Eagles - Kicking Goals
Designed to keep children at school, the program aims to reduce absenteeism,
improve high school retention rates and improve behaviours. The program focuses
on a wide range of self improving factors such as:
•
encouraging school attendance through increased motivation to participate
•
developing individual self-esteem and self-efficacy
•
demonstrating the importance of goals and aspiration
•
exploring the notions of teamwork and leadership
•
demonstrating the importance of health and well-being
•
providing a conduit for students to contribute back to their community
Port Hedland and Newman, Western Australia
Launched in 2005
Pilbara High Schools
The community, benefiting local sporting organisations with qualified coaches,
umpires, trainers and administrators.
Outcomes are achieved through a series of mentoring, sports education and
leadership programs which are linked to a rewards and incentive system for years
eight to ten students.
•
•
•
•
•
•
•

a 35% decrease in criminal activity in Port Hedland
school truancy levels are at their lowest in years
program participants donate more than 200 hours of personal time to
community volunteering
a marked reduction in anti-social behaviour in both participating schools
a drop-out rate of less than 5%
an improvement in numeracy and literacy among participating Indigenous
students in Hedland and Newman
attendance rates of 84% amongst participating Indigenous students at
Newman Senior High School, compared with the average whole school
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attendance of Indigenous students at 49%
• attendance rates of 73% among participating Indigenous students at
Hedland Senior High School, which is even above the State average of 67%.
Principal of Hedland Senior High School believes this steady increase in
attendance is the result of the Kicking Goals program.
BHP Billiton Iron Ore
NAB Schools First Awards program
West Coast Eagles
Swan Districts Football Club

BHP Billiton, West Coast Eagles

West Coast Eagles. (2010). Kicking Goals. Retrieved April 16, 2010 from
http://www.westcoasteagles.com.au/kicking%20goals/tabid/7377/default.
aspx
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Coxmoor Breakfast Club
The Coxmoor Primary School has a school roll of 160 of which a high proportion come from a large
Council estate. Teachers observed many of their children arriving in school late and having not eaten
properly since the school lunch the day before. This affected pupils learning, concentration and
behaviour. School data showed high absenteeism and lateness. These problems, together with a large
budget deficit, contributed to the school being put into Special measures after an Ofsted inspection in
2002.

Title
Rationale

Timeline

Coxmoor Breakfast Club, Nottingham, UK
The Breakfast Club was set up with four aims:
• to get children to school on time;
• to improve pupils’ health and nutrition;
• to increase school attendance; and
• to involve and support local parents.
The latter was important in encouraging parents into the school to develop a
relaxed and friendly relationship with the school and its teachers - rather than
the norm of visiting only when there was a problem.
Kirkby-in-Ashfield is a small ex coal mining & textile town of 25,000 people in
North Notts some 12 miles north of Nottingham. The run-down of the town’s
industrial base over the last 10-15 years has shaken both aspiration and
confidence throughout the community and the area ranks 69th/8414 in the
index of multiple deprivation (IMD) for education, skills and training. Domestic
violence is high and the ward has a high number of council housing.
2002

Type of School/s

Primary

Audience

Students and parents

Success factors

Parent involvement

Location

Low cost
Inhibitors

Attendance dropped when the Club adopted a policy of one food helping only.
This was soon abandoned and attendance gain increased.

Measures of
success

The Club quickly became popular with 55 children and 12 parents who regularly
attended, and increased to 100 adults and children around the early morning
matches in the 2002 European Cup. An initial problem was children waiting
outside from 7.30am (the Club didn’t open until 8.00am).
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The Breakfast Club is one of approximately £80,000 worth of initiatives including
a play support worker, an after-school club, toys and games purchase and a
nurture unit, all of which were established at the school under the
Neighbourhood Management Program.
The results were dramatic. In December 2003 the school was taken out of
special measures. In January 2004 the school came out as the 25th most
improved primary school in UK for Key Stage 2 SATS. The lateness problem was
dramatically decreased. Although there are no statistics for this, a recent HMI
inspection recognised the significant improvement in punctuality and
attendance. Attendance rates improved from 89.9% to 91% in the second year
(2003).
Behaviour has improved dramatically in classroom and over break time as
shown by a marked reduction in playground incidents. Originally play skills were
found to be weak. Children (of all ages) didn’t know how to play a board game
as co-operation and mental skills were needed. This has also improved and
helped the children to cope better with unsupervised time in the classroom and
playtime.
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support
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Finally, level of detentions and reporting to the head has dropped although
there are no formal records kept. Other benefits include:
• More children now at school rather than the street/estate.
• Some of the harder to reach parents are regularly involved in the
Breakfast Club and being drawn into other school activities.
£6,000 per year to run including kitchen staff. Four staff support and supervise
the Club, with parent helpers. The staff compliment is an NOF funded School
Community Liaison Officer, a play support worker and two kitchen assistants.

Government Office Staff – Funding, support and promotional role
School Staff – Head Teacher, Community Liaison Officer and Play
Worker – support and supervision roles
Notts Council County Education dept – permissions and support role
Neighbourhood Management Board and Staff – funding, monitoring and
support role
Parents – Club helpers

Yorkshire Fixtures (2003) Coxmoor Breakfast Club. Retrieved on April 6, 2010
from http://www.yorkshirefutures.com/what_works/coxmoor-breakfastclub
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Western Cape College - Bound for Success (Qld)
The Western Cape College – Bound for Success program targets attendance, retention and completion
of P-12 students in a cluster of 13 schools across the north of Queensland and across the Torres Strait.
This program is included because of its focus on low SES schools, its longevity, and its collaborative
nature. The project is one of the few for which some measures of success are publicly available, and
these are included in the summary below because of their rarity.
Title
Rationale

Location

Timeline

Western Cape College - Bound for Success (Qld)
1. Community engagement in education – Engaging with the community to
develop strong demand for education
2. Provision of high-quality education services – Ongoing commitment by
government to improve the quality of education delivered to Cape York
communities, their children and young people
3. Ongoing action research for continuous improvement and reform – Conduct
ongoing action research to support real and sustainable progress in education
improvement and reform
To build even greater continuity and consistency in learning programs across state
schools in the Torres Strait, the Government will introduce a consistent curriculum for
the region. The new curriculum will span the P–10 ensuring that work done in primary
school sets students up for high school, whether that is in the region or elsewhere.
A Cluster of schools across the Torres Strait and the Western Cape of Queensland
servicing the communities of Aurukun, Mapoon, Napranum and Weipa, with College
sites in Aurukun, Mapoon and Weipa.
Schools in Cape York (2006):
1. Bloomfield River State School
2. Coen State School
3. Cooktown State School
4. Hopevale State School
5. Kowanyama State School
6. Lakeland State School
7. Laura State School
8. Lockhart River State School
9. Pormpuraaw State School
10.Rossville State School
11.Western Cape College – Aurukun
12.Western Cape College – Mapoon
13.Western Cape College – Weipa
2001-2010
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Type of
School/s
Audience
Success factors

Inhibitors

Measures of
success

Remote
Very remote
Low SES
P-12
Indigenous
• Structure: Director has operational and strategic responsibility and Heads of
Schools have responsibility for educational outcomes.
• Staff: Highly experienced key staff
• Partnerships: Strong positive relationships with key stakeholders who have
high expectations
• Implementation: Operational efficiency especially with new technologies
• Research: action research to identify what works is built into the program
• Key factors: working with the community to find workable solutions and to
incorporate the views of the community into the programs and their delivery;
long term plan; action research
Culture
Locational resources
Geographic isolation
Financial resources
Infrastructure
Relationships with other Cape and Torres Strait Schools
Knowledge of local cultures
Awareness of branding
Reputation
Ian Mackie, Director, reflecting on 2001-2006
“We've got a rich data environment these days, so there's really no place for
myths about achievement or inferences that really aren't valid.
After the College was established, the student population at the Weipa campus
doubled. The Indigenous numbers went from 160 to 450. Some came with their
families seeking employment, based on new employment policies of the major
employers in Weipa. That turned the town around from being a white mining
town to a town that was fairly open to Indigenous people coming to live.”
“We had a lot of examples of kids who had never been enrolled at school. They
were turning up in Grade 3 for the first time. Now, over a period of five years,
the Weipa campus has moved to a 50 percent Indigenous and 50 percent nonIndigenous population. And we've succeeded in keeping the average outcomes
of the school largely the same. So the doom and gloom merchants who
predicted the end of civilisation as we know it and said that outcomes would go
down have been shown to be wrong.
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The bonus of doubling the school population has been that we are now offering
a full suite of Year 11 and 12 subjects. So, kids who used to leave to go to
boarding school are now staying at home.”

The Year 3 test
The two graphs below highlight the improvements made across Western Cape
College on Year 3 literacy and numeracy measures. The dramatic drop in scores for
Aurukun and Mapoon in 2002 is consistent with a dramatic increase in student
numbers. All campus' scores have since stabilised, with the exception of Napranum,
associated with the rolling out of school operations.
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The Year 5 test
The two graphs below show a stabilisation of scores on the Year 5 Test across all
campuses with the exception of Mapoon where scores were disrupted in 2003 due to
no enrolments that year. Aurukun, Mapoon and Napranum experienced a drop in
2002 associated with an increase in class sizes across all three campuses. Scores
recovered in 2003 and steadily improved to 2005. Weipa maintained consistent
scores on the two components of the test, with a slight drop in 2005 noted,
attributed to the influx of Napranum students to the campus.
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The Year 7 test
The two graphs compare results on the Year 7 Test for Aurukun and Weipa; but note,
from 2001-2005, there were no Year 7 enrolments for Napranum and Mapoon.
Aurukun made steady progress on the Year 7 test with scores graphically similar to
Weipa in 2005. Both campuses remain below state benchmarks, with Aurukun having
a significantly higher proportion of students in the bottom 15% on literacy and
numeracy than Weipa.
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Year 12 outcomes
The senior schooling outcomes at Western Cape College have changed as the College
has broadened the subject offerings in the senior years. This is reflected in the
number of students accessing VET pathways. There remains a gap between
enrolment numbers and Year 12 outcomes, which Western Cape College is aiming to
address with the implementation of the Service Guarantee for Torres Strait and Cape
District: A Senior Schooling Strategy. This initiative guarantees all students at Western
Cape College will achieve an overall position, VET pathway or paid employment.

The value of healthy relationships between teachers, Indigenous families and
students is recognised for student success. One example of how this initiative has
been successfully put into practice is in Weipa, North Queensland where a modified
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‘Parents as First Teachers’ program is running at the Western Cape College. Now in
the second year of a two year trial, anecdotal evidence indicates decreased schoolrelated stress and anxiety and increased engagement between Indigenous families
and students and the school.
Resourcing
Professional
development

Interagency
collaboration

System &
sector support
Websites

Queensland and Australian Governments together provide $200,000 per annum from
2006–08 for Cape York Education Leaders Forum
Teachers who are eligible to apply for positions in these schools receive:
• Professional development from the Indigenous Schooling Support Unit (ISSU).
• Pre-Service, in-service and post service professional development, including
induction, designed to prepare teachers for service in remote and indigenous
communities.
Partnerships with communities, schools, parents, business and industry:
• Apunipima Cape York Health Council
• Balkanu Cape York Development Corporation
• Cape York Institute for Policy and Leadership
• Department of Aboriginal and Torres Strait Islander Policy (DATSIP)
• Cape York Strategy Unit (DATSIP)
• Crèche and Kindergarten Association
• Department of Communities
• Department of Employment and Training
• Department of Employment and Workplace Relations
• Far North Strategic Advisory Group
• Indigenous Coordination Centres
• Queensland Indigenous Education Consultative Committee
• Department of Child Safety
Department of Education, Science and Training
The State of Queensland: Department of Education and Training. (2008) Bound for
Success: Education Strategy for Torres Strait. Retrieved April 15, 2010 from
http://education.qld.gov.au/schools/indigenous/strategies/bfs-torresstrait.html
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2.3 Providing Quality Curriculum

Catch the Future
Catch the Future is a program that seeks to work with parents to establish good literacy and numeracy
practise in the home. During 2003 the Federal Minister for the Department of Education, Science and
Training funded a series of innovative literacy and numeracy innovative projects. “Catch the Future”
grew out of this initiative. The preschool children from the Hastings childcare and preschool centres and
Monash University worked in collaboration to develop, implement and research an early literacy and
numeracy intervention program which used technology education to support children’s learning.
Title
Rationale

Location
Timeline
Type of
School/s
Audience
Success factors

Inhibitors

Catch the Future
Through mapping the literacy and numeracy experiences of children in the home and
in the early childhood centre we can better understand how literacy and numeracy
are perceived, constructed and enacted by children and adults across two contexts
central to learning. The project had three outcomes:
1. An innovative intervention program for preschool literacy and numeracy
supported by technology education which can be easily implemented by
trained and untrained staff working in these programs
2. The development of a research strategy linking community based childcare
centres or preschool centres to their feeder schools.
3. Improved outcomes in literacy and numeracy for disadvantaged children.
Four preschools and one childcare centre were involved in this study, representing a
total of 120 children. A total of 57 families were involved.
2003
Low SES
Children in childcare centres and preschool centres
The research findings foreground the multiple ways in which literacy and numeracy
are constructed and enacted within homes in lower socio-economic families. The
study also demonstrates the general deficit views held by educators of these socioeconomic contexts, highlighting the need for families and staff to co-construct their
understandings together in order to create multiple rather than singular views on
how literacy and numeracy learning can be conceptualised and enacted.
The Catch the Future project highlighted that teacher's mindsets regarding the
importance of the home literacy and numeracy teaching environment weren’t
completely changed. It is recommended that the program continue to support those
teachers in changing their programming and teaching styles to incorporate the
learning taking place at home.
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Measures of
success

As a part measure of the impact of the intervention on the children’s numeracy
development interviews were conducted with a random sample of the children using
an instrument developed as part of the Early Numeracy Research Project (ENRP). This
was a task-based interview that was conducted one-to-one with each child. Data had
been collected from children in a statistically representative sample of Victorian
Government schools. Numeracy testing examined:
• Tasks with small sets;
• Language of location (space);
• Pattern tasks;
• Ordinal number;
• Subitising;
• Matching numerals to dots;
• Ordering and part-part-whole;
• Numbers before and after;
• One-to-one correspondence; and
• Ordering.
Through the pre and post testing of children (plus comparisons of post test scores
with larger established data sets) measurable outcomes resulting from the
intervention were identified.
There was an overall improvement in the literacy scores of the children. The
improved scores on the second testing were due mainly to the improved
performances of males. In other words, males appeared to gain more by the
intervention/s than did females, although scores for both males and females showed
improvements over the two testing periods. It should also be noted that there was
very little difference in male and female performance in each literacy category at
both testing times); however the general trend was for females to slightly outperform
males (but differences were not statistically significant in all but one case – oral, first
testing).
In comparing the numeracy data results with the matched schools the findings
indicate measurable outcomes resulting from the intervention. The children in this
study outperformed their matched students in most areas, particularly with content
that are most traditionally part of the preschool curriculum and experience. They
were not as successful at the numeral matching tasks or the number before and after
questions but these are less emphasised in preschool contexts and are often
considered the domain of school.

Resourcing
Professional
development

This is an innovative intervention program for preschool literacy and numeracy
supported by technology education which can be easily implemented by trained and
untrained staff working in these programs.
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Interagency
collaboration
System &
sector support
Content source

Australian government
Victorian preschools and childcare centres
Australian Government: Department of Education, Science and Training. (2003).
Catch the Future: Literacy and Numeracy pathways for preschool children:
Executive Summary. Retrieved April 8, 2010 from
http://www.dest.gov.au/literacynumeracy/innovativeprojects/fleer_catch_fu
ture/executive_summary.htm
Department of Education and Early Childhood Development, Victoria. (2007).
Strategies for Improving Outcomes for Young Children: A catalogue of
evidence-based interventions. Retrieved April 11, 2010 from
http://www.education.vic.gov.au/healthwellbeing/childyouth/catalogue/sect
ions/kindergarten-ind1.htm
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Gateways to Literacy
A program developed by teachers to develop early literacy and numeracy skills in an ethnically diverse
population. The program has been in place for over 10 years and draws on the skills of staff members
and parent volunteers. Students have shown improved performance on standard tests compared to
other schools in the Territory.

Title
Rationale

Location
Timeline
Type of
School/s
Audience
Success factors
Inhibitors
Measures of
success

Resourcing

Professional
development
Interagency
collaboration
System &
sector support

Gateways to Literacy
Gateways to Literacy promotes oral language, phonological awareness and sensory
motor skills with an emphasis on movement and language. If a child has a strong base
of understanding and no longer has to think about basic/ foundation skills, thinking
space is freed for other skills which will develop much more easily when the child is
ready.
One Darwin Primary School with an ethnically diverse population (33 % Indigenous,
up to 27 different ethnic groups).
1995-present
Remote
Whole-school program involving all pupils aged five to eight years and all staff for the
half-hour sessions.
The program was developed by teachers at the school in collaboration with speech
pathologists and occupational therapists.
Many transient pupils.
• Qualitative data from teacher reports indicate that children’s writing and fine
motor skills have improved and they are better able to attend, focus and
listen in class.
• Parents reported improvements in children’s self esteem and confidence.
• The performance of pupils at this school on standard (Territory-wide) tests of
literacy and numeracy has improved in comparison to other schools locally
and within the whole NT system.
The program is co-ordinated by an early childhood teacher, as well as school
personnel including early childhood teachers, assistant principal, support teachers,
Aboriginal education workers, English as a Second Language tutors, special education
teachers, teacher assistants , librarian and administrative staff, parent volunteers .
Strategies have been informed and fine tuned with knowledge and expertise from
speech pathologists and occupational therapists
Parents and senior primary students
University of Queensland
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Content source

Department of Education and Early Childhood Development, Victoria. (2007).
Strategies for Improving Outcomes for Young Children: A catalogue of
evidence-based interventions. Retrieved April 11, 2010 from
http://www.eduweb.vic.gov.au/edulibrary/public/earlychildhood/healthwellbe
ing/catalogueofevidence.pdf
Curriculum Leadership. (2005). Gateways to Literacy: Catering for Children’s diversity
through an integrated professional approach. Retrieved April 10, 2010 from
http://www.curriculum.edu.au/leader/gateways_to_literacy,8384.html?issueI
D=9762
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Euraba Educational Centre
Euraba Educational Centre is a centre which provides education from kindergarten to TAFE to the
Boggabilla, Toomelah and Goondiwindi communities. It consists of NSW TAFE - New England Institute
Boggabilla Campus, Boggabilla Central School and Boggabilla Kindergarten. VET and TAFE courses are
offered in a cooperative arrangement with Goodiwindi Technology Centre in Queensland as well. The
Euraba Educational Centre offers the Best Start Program to its kindergarten and primary school
students.
Title
Rationale

Location
Timeline
Type of school/s

Audience
Success factors

Euraba Educational Centre
The Euraba Educational Centre is designed to cluster the education
opportunities in the Boggabilla, Toomelah and Goondiwindi area so as they can
share staffing, resources and broaden their curriculum offerings. As there is a
large Indigenous population of students and parents who are not engaged in the
learning and education process, the concept is to provide education and care
from kindergarten to adulthood, which is inclusive of the needs of the
Indigenous community. In addition, the Centre provides curriculum and further
training relevant to the local communities’ needs, i.e. business/industry/
agriculture, indigenous.
Boggabilla (NSW), Toomelah (NSW), Goondiwindi (Qld)
2007 - present
Indigenous (99%)
Remote
Small
K-adult
Development of partnership and networks in the three communities as well as
the engagement of quality teachers and administrators who are trained to work
with Indigenous and low SES students. In addition, pedagogy has been directed
to the needs and interests of the students and the local communities

Inhibitors
Measures of
success

Resourcing

MySchool: While the school’s average results are substantially lower than other
schools, their results are substantially higher than other statistically similar
schools. Furthermore, the school’s results across all years have improved in
2009 from 2008
Literacy and Numeracy teaching and learning activities to support teachers
following the implementation of the Best Start 2009 Kindergarten Assessment
are available from the department.

Professional
development
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Interagency
collaboration
System & sector
support
Content Source

Department of Education and Training, NSW; NSW TAFE; Queensland TAFE
Australian Curriculum, Assessment and Reporting Authority. (2010). MySchool:
Boggabilla Central School, Boggabilla, NSW. Retrieved April 11, 2010 from
http://www.myschool.edu.au/Main.aspx?PageId=0&SDRSchoolId=NSWG
00536_1275&DEEWRId=14959&CalendarYear=2009
Department of Education and Training, New South Wales Government. (2010).
Boggabilla Central School: Education for life. Retrieved March 29 2010,
from http://www.boggabilla-c.schools.nsw.edu.au/sws/view/8561.node
Department of Education and Training, New South Wales Government. (2010).
Campus Details: TAFE NSW – New England Institute, Boggabilla Campus.
Retrieved March 29, 2010 from
https://www.tafensw.edu.au/campuses/location_500.htm
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Cowell Area School
The aquaculture course at Cowell Area School has grown from an idea put forward by a group of local
oyster growers, to a structured course undertaken over two years of senior secondary schooling. In
1992, curriculum was developed in consultation with yabby, oyster, abalone and fin-fish growers,
Department of Education, TAFE, SAFITC and the AFC. The course is appropriate for the industry while
still maintaining the educational outcomes of a senior secondary program. Skills in aquaculture are
gained through work placements in the industry at the school’s oyster lease and the fish farming tanks
at the school. A Board of Management, including community members oversees the course to ensure
community participation and ownership of the program. With community involvement, the course can
continue at the same standard despite staffing turnover at the Cowell Area School. The school also
offers two further innovative vocational opportunities: Boating and Doorway to Construction.
Title
Rationale

Location
Timeline

Type of
School/s
Audience

Success factors

Inhibitors
Measures of
success

Cowell Area School Certificate of Aquaculture
The program aims to:
• Provide the community with a skilled workforce and halt the trend of a
declining rural population.
• Embed VET industry and TAFE modules in subject areas so students get dual
recognition in SACE and TAFE/Industry qualification.
• Provide a Certificate of Aquaculture and credit towards SACE.
Cowell on the Franklin Harbour, Eyre Peninsula, South Australia
1991 – idea first mooted by local oyster growers
1992 – curriculum development
1993 – first course offered
• Low socio-economic status (40% in 2000)
• K-12
• local community/ business owners and leaders
• year 10 students looking to go on to senior schooling
• citizens seeking further education and training
Outcomes and results
Effective pedagogies
Quality teachers and administration
Leadership and Responsibility
Partnerships and networks
Staff turnover
Rates of graduation, employment and traineeships stood at 100% after the course in
2000 (MCEETYA, 2000). At present there is a 90% success rate for students (Cowell
Area School, 2010).
50

Innovative Strategies for Small and Remote Schools
Resourcing

Professional
development
Interagency
collaboration
System &
sector support
Content source

• 1 full time farm manager
• 1 full time teacher
• oyster lease
• boarding house with full-board to house out of district students
• high speed internet access
• workplace assessor personnel
• workplace assessor personnel
• VET level teachers/educators from the community
South Australian Fishing Industry Training Council; Australian Fisheries Council;
TAFE; Department of Education, South Australia
MCEETYA (2003). Rural and Remote Education, Training, employment and Childen’s
Services MCEETYA Taskforce Report, June 2000. EdNA Online: Education
Network Australia. Retrieved, March 11 from
http://www.edna.edu.au/edna/webdav/site/myjahiasite/shared/000618_rural
remote_v1.pdf
Department of Education and Children’s Services, Government of South Australia.
(2009). Cowell Area School: a Classroom of the Sea. Retrieved March 29, 2010
from http://acacia.cowellas.sa.edu.au/cms2/
Teachweb. (2008). Cowell Area School: Cowell. Retrieved March 18, 2010 from
http://www.teachweb.com.au/high_school.php?id_scl=356
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Mobile Preschool Pilot Program
This program aims to increase Aboriginal and Torres Strait Islander participation in kindergarten. The
Mobile Preschool Pilot Program (MPPP) is a program targeted at Aboriginal and Torres Strait Islander
children and their communities. The pilot ran for two years between 2002 and 2004 but was based on
nearly a decade of work by teachers and communities. Teachers deliver play-packs to the communities
and introduce them to local teaching support officers, who are generally Aboriginal and Torres Strait
Islander people nominated by their community. The teaching support officers then run preschool
sessions three to five mornings per week, often with the help of parents.
Title

Mobile Preschool Pilot Program

Rationale

The MPPP aims to develop and distribute kindergarten programs and materials to
remote Indigenous communities that otherwise have no access to kindergarten
infrastructure. Early childhood teachers prepare kits of materials and activities
designed to stimulate and develop children’s pre-literacy and pre-numeracy skills. The
kits are known as play-packs, each one with a theme.
Aboriginal and Torres Strait Islands; Arnhemland and Central Australia (five outlying
communities in the Top End Group School region, and at Wadeye)
2002-2004; 2007-2008
Low SES
Very remote
Preschool aged Indigenous students
• Having planned curriculum of activities and goals for young children's learning
is of far greater benefit than simply providing day care.
• most successful preschool curricula intensely focus on developing children’s
language use and skills.
The MPPP while having outstanding community and Aboriginal and Torres Strait
Islander involvement did not have highly qualified teachers educating the children as
was recommended by the EPPE study.
Qualitative data were collected in the form of feedback from teachers, teaching
support officers and parents. The data suggested that children improved their fine
motor skills as well as making cognitive progress. At one site these changes were
documented through the use of scrapbooks to keep records of pupils’ progress.
Parents also commented that on enrolment to primary school their children were
more familiar with school-type routines than those who did not have any preschool
training and thus made a smoother transition. The strong partnerships built at the
development phase of the program are thought to be essential in ensuring
community support for the program that, in turn, is imperative for its success. MPPP
involves a well planned curriculum and focuses on language and literacy as supported

Location
Timeline
Type of
School/s
Audience
Success factors

Inhibitors

Measures of
success
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Resourcing
Professional
development
Interagency
collaboration
System &
sector support
Content source

by the EPPE study and Abecedarian Project. As well as sharing these elements with
the major studies conducted in the United States, MPPP has several elements that
have been shown to be necessary for success in Aboriginal and Torres Strait Islander
education. These elements are the ‘employment of Indigenous staff’ and ‘positive
partnerships between school and community’.
NT $250 000 for Mobile Preschool Implementation Acceleration
Queensland $1 850 000 for Pilots five mobile kindergarten service delivery models.

Northern Territory Department of Education
NT Catholic Education Office
Australian Government
Department of Education and Early Childhood Development, Victoria. (2010) Early
Childhood Indicators: Increased Participation in Kindergarten. Retrieved April
10, 2010 from
http://www.education.vic.gov.au/healthwellbeing/childyouth/catalogue/sect
ions/kindergarten-ind1.htm
What Works: The Work Program. (2009). Kempsey South Public School: New South
Wales. Retrieved April 16, 2010 from
http://www.whatworks.edu.au/dbAction.do?cmd=displaySitePage1&subcmd
=select&id=191
ABC News Online. (2004) Territory showcases mobile preschool. Retrieved April 8,
2010 from http://www.abc.net.au/news/newsitems/200411/s1243452.htm
EPPE Project: Institute of Education. (2005). The Effective Provision of Pre-School
Education (EPPE) Project. Retrieved April 9, 2010 from http://www.ioe.ac.uk
Freeman L (2006) Bridging the Gap: Improving the literacy outcomes for Aboriginal
students. Australian Centre for Educational Studies, Macquarie University, Sydney.
Early Childhood Australia. (2009). Bridging the gap: Improving literacy outcomes for
Indigenous students. Retrieved April 4, 2010 from
http://www.earlychildhoodaustralia.org.au/index2.php?option=com_content
&do_pdf=1&id=1133
Goos, M. E., Jolly, L. and Kostogriz, A. (2005). Home school and community
partnerships for numeracy education in a remote indigenous community.
Proceedings of the Fourth International Mathematics Education and Society
Conference. Mathematics Education and Society, July 2005. (176-187). Gold
Coast, Australia.
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Follow the Dream – Partnerships for Success WA
Follow the Dream / Partnership for Success is a program for high achieving Aboriginal high school
students with university aspirations. The program provides additional tuition and mentoring support to
Aboriginal students in Years 8 to 12 during and after school. Each school in the program provides a well
resourced learning centre, teachers and mentors specifically for the students in the program during
and/or after school hours. The program also offers students a variety of other education, employment
and personal growth opportunities created through the program’s partnership with The Graham (Polly)
Farmer Foundation and the involvement of various other industry partners.
Title
Rationale

Location
Timeline
Type of
School/s
Audience
Success factors

Follow the Dream – Partnerships for Success WA
This project is designed to increase the number and proportion of Aboriginal
students who complete Year 12 and go on to university; improve school
attendance rates; improve literacy and numeracy levels; enhance community
expectations and pride through success of the students, and the community’s
involvement; and thereby enhance the employment opportunities for young
people.
The project produces high-achieving Indigenous students and builds a firm
pathway to Year 12 completion and to tertiary entrance.
24 sites across Western Australia
2004 to present
Regional and Metropolitan secondary schools
Years 10 – 12 Indigenous students; small numbers of Primary school students
The five Follow the Dream coordinators featured in the Whatworks website provide
the following advice.
• Be genuine, honest and clear with people. Don't make promises you can't
keep.
• Be down to earth, friendly and prepared to have a laugh. But, remember
that you are running an important program for the kids, and you've got to
set a standard in behaviour and attitude to work.
• Make good professional judgments about the tutors and the resources you
put in. Kids are relying on you to do that.
• You've got to care and you've got to deliver results. Aboriginal people might
forgive a lot, but if you don't deliver for their kids...
• Be available for Aboriginal families. When a family member comes to see
you, you stop what you're doing. If you need to visit parents in the evening,
then you make time to do that.
• Don't be the person who is expected to solve every issue with an Aboriginal
kid in the school. But be as helpful as you can, without neglecting your main
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role.
• Avoid possible isolation by maintaining contact with other Follow the Dream
coordinators, whether by phone or in person.
Lockridge SHS principal reports: "Introducing primary students to the program starts
that culture of getting your homework done and being part of a supportive network.
If you can foster that positive feeling about school and education early you can keep
these kids through to year 12.
Inhibitors
Measures of
success

In 2009, 85 students completed the Yr 12 program. Of these, 13 (15%) had a TER
score allowing direct entry to university; 6 (7%) achieved direct university entry; 11
(13%) entered university preparation programs; 20 (23%) gained employment; 35
(41%) commenced TAFE, traineeships or apprenticeships; and 7 (8%) undertook
other activities.
There has been a substantial increase in the number of Aboriginal students who
have received state and national recognition since the program has been operating
(e.g. winning General Exhibition Awards for their Tertiary Entrance Examinations
and/or being accepted into the prestigious Sir Charles Court Leadership Program).
A longitudinal evaluation of the program, conducted by Edith Cowan University
between 2004 and 2008, found that:
• most students in the program maintained or improved their educational
performance, in contrast to the decline experienced by most Aboriginal
students not in the program; and
• of the 254 program participants who completed Year 12, 41 (16%) had a TER
score allowing direct entry to university; 35 (12%) achieved direct university
entry; 39 (15%) gained employment; 43 (14%) entered university
preparation programs; 100 (34%) commenced TAFE, traineeship or
apprenticeships; 39 (13%) gained employment; and 14 (5%) undertook other
activities (e.g. admitted into the Aboriginal Aerospace Initiative).
The Principal of Lockridge SHS reported that for the first three years of the project
‘every student of eligible age has gone through and completed year 12’.
The Follow the Dream / Partnerships for Success program was the 2006 winner of
the Premier’s Awards for Excellence in Public Sector Management in the Regional
Development category.

Resourcing
Professional
development
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Interagency
collaboration

Graham (Polly) Farmer Foundation as well as community, cross-agency and
significant industry collaboration

System &
sector support

DEEWR through the ITAS program; WA Department of Education

Content source

R, Somerville. (Personal Correspondence, (19 April 2010) Director, Aboriginal
Education and Training, WA Department of Education
Department of Education WA: Aboriginal Education and Training Directorate.
(2010). Follow the Dream: Partnerships for Success. Retrieved April 8, 2010
from http://www.det.wa.edu.au/education/abled/follow_the_dream.html
What Works: The Work Program. (2009). Follow The Dream: A statewide
‘aspirational’ strategy in Western Australia. Retrieved March 29, 2010 from
http://www.whatworks.edu.au/dbAction.do?cmd=displaySitePage1&subcm
d=select&id=140
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High Achievers Program
High achieving Aboriginal students in targeted primary schools are supported in their learning through
their involvement in a specialist science program. At the end of 2007 a cluster of schools was identified
that had high achieving Aboriginal students in one or more of the assessed areas of reading, writing,
spelling and numeracy. These schools were invited to participate in a trial that provided the students
with a culturally inclusive program that develops literacy, numeracy and science skills through ‘Primary
Connections’, a science program/resource that underpins the High Achievers program.
Title
Rationale
Location

Timeline
Type of School/s
Audience
Success factors

High Achievers Program
To provide students with a culturally inclusive program that develops literacy,
numeracy and science skills through ‘Primary Connections’
• Coolbellup Community School;
• Leda Primary School;
• Maylands Peninsula Primary School;
• Onslow Primary School; and
• Rangeway Primary School.
• Boulder Primary School;
• O’Connor Primary School;
• South Kalgoorlie Primary School;
• Waggrakine Primary School;
• Huntingdale Primary School;
• Boyare Primary School;
• Koondoola Primary School;
• Roebuck Primary School;
• Katanning Primary School;
• Coolbellup Community School;
• Leda Primary School;
• Maylands Peninsula Primary School;
• Onslow Primary School; and
• Rangeway Primary School.
2007
Primary School
Years 4-5 Indigenous students
The key elements of the High Achievers Program are:
• The appointment of a 0.2 FTE support teacher to work alongside the
classroom teacher.
• Whole of class involvement.
• Teachers of Year 4 classes and 0.2 FTE support teachers to access
professional learning.
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•
•

Incorporation of cultural perspectives.
Program monitoring.

Inhibitors
Measures of
success

Resourcing
Professional
development
Interagency
collaboration
System & sector
support
Content source

Some positive outcomes of the program have been:
• More focussed approach to the integration of science and literacy.
• More science teaching and learning across the schools.
• Up skilling of teachers in the teaching of science and their awareness of
Gifted and Talented students.
• Children are enthusiastic and engaged about science.
• Teacher’s motivation has improved.
• Student’s attendance has improved.
• Indigenous student’s literacy, numeracy and science results have
improved.
• Indigenous student’s scientific literacy has improved.
WA Department of Education

Australian Academy of Science, Edith Cowan University
(R. Somerville, Personal communication, 19 April, 2010) Director, Aboriginal
Education and Training, WA Department of Education.
Australian Council for Educational Research (2007) Australian Education Review:
Re-imagining Science Education: Engaging students in science for
Australia’s future. Retrieved 19 April, 2010 from
http://research.acer.edu.au/cgi/viewcontent.cgi?article=1002&context=a
er
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National Accelerated Learning Project (NALP)
The National Accelerated Learning Project is a highly skilled literacy learning program requiring
extensive teaching training and resource acquisition. High quality resources have been developed by
Charles Darwin University and are accessible from NALP until the end of 2010. In the six pilot schools,
data indicates high rates of success in literacy improvements amongst the participating students. In
these schools, there had been extensive training and mentoring of the teachers, and the teachers were
also active proponents of the project. To successfully implement this project jurisdiction wide, resistance
to a new pedagogical style would need to be overcome. In addition, significant expenditure would need
to be made in resourcing, professional development and ongoing mentoring of teachers and principals.
When these factors are in place, NALP has proven to fulfil its goals of bringing literacy skills to and
improving literacy of children.
Title
Rationale
Location
Dates
Type of school/s

Audience

Success factors

Inhibitors

Measures of
success

National Accelerated Learning Project
To teach, build on and improve literacy skills
Northern Territory; Western Australia; South Australia; Townsville Queensland
Established 2004 (proposed completion 2010)
Low SES
Indigenous
Small
Remote
Pre-primary/prep/transition to early years schooling
Teachers
Principals
Quality teachers and administrators
Partnerships and networks
Outcomes and results
Effective pedagogies
• High turnover of principals
• High teacher turnover (30% in 6 months; up to 100% in 12 months)
• Lack of professional development
• Speed of implementation jurisdiction wide (6 pilot schools to 100
schools in 2 years)
• Lack of stability and continuity in implementation
• Expense
Increase in levels of reading children achieve in a year (1 reading level = 1 year
of schooling)
• 5% of teachers who received initial professional development and 50
hours of additional mentoring saw reading growth in their students
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•

Resourcing

Professional
development
Interagency
collaboration
System & sector
support

Content source

Gillen School, Alice Springs & Karama Primary School (Darwin) had 1 or
more reading level improvements in a year
• materials
• initial professional development
• ongoing mentoring
• initial professional development
• ongoing mentoring
Charles Darwin University; Telstra Foundation
Northern Territory Department of Education and Training, Western Australian
Independent Schools, Independent Aboriginal Schools; Pinjarra Lands, South
Australia; Shillong College, Townsville Queensland; Department of Education,
Employment and Workplace Relations (DEEWR)
(H. Harper, Personal Communication, April 2, 2010) Implementation evaluation
co-ordinator: Charles Darwin University
National Accelerated Literacy Program. (2009) NALP Reports. Retrieved March
29, 2010 from http://www.nalp.edu.au/nalpreports.html#evaluation
Australian Curriculum, Assessment and Reporting Authority. (2010). MySchool:
Gillen Primary School, Alice Springs, Northern Territory. Retrieved April 1,
2010 from
http://www.myschool.edu.au/Main.aspx?PageId=0&SDRSchoolId=NT
G0000000139&DEEWRId=7886&CalendarYear=2009
Australian Curriculum, Assessment and Reporting Authority. (2010). MySchool:
Karama Primary School, Karama, Northern Territory. Retrieved April 1,
2010 from
http://www.myschool.edu.au/Main.aspx?PageId=0&SDRSchoolId=NT
G0000000145&DEEWRId=7982&CalendarYear=2009
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Aboriginal Tutorial Assistance Scheme (ATAS) WA
(previously known as Indigenous Tutorial Assistance Scheme)
ATAS aims at improving the literacy and numeracy skills of Aboriginal students not meeting minimum
standards through literacy and numeracy tuition for students In Years 4 and 6 in primary school and
Years 8 to 10 in secondary school. The program also provides tutorial support in specified subject areas
for students in Years 11 and 12.
Title

Aboriginal Tutorial Assistance Scheme (ATAS) WA

Rationale

ATAS aims to help Indigenous students to:
• Do as well as possible in their studies;
• Stay at school until Year 12 and then to continue their education and
training, if appropriate;
• Catch up with other students, if they have had a break in their education;
• Obtain good results in their examinations.
Queensland, Tasmania, South Australia, Northern Territory, NSW, WA, Victoria

Location
Timeline
Type of
School/s
Success factors
Inhibitors
Measures of
success

Resourcing
Professional
development
Interagency
collaboration
System &
sector support
Content source

All schools

Outcomes:
• Improved outcomes for students enrolled in the program in literacy and/or
numeracy – primary, lower secondary and non TEE upper secondary.
• Improved outcomes for students enrolled in TEE courses of study in areas of
tuition.
• Increasing number of schools accessing the program.
$186.7m for 2005-2008 DEST including $7.7m for remote Indigenous students and
$12m for Vocational Education and Training students
The Aboriginal Education Directorate provides funding for ITAS Tutors to attend
mandatory professional learning for staff that are new to the ITAS role or an ITAS
teacher who has not attended ITAS professional learning in the previous two years.
Department of Education
Schools, regional offices, District Offices
Australian Government: Department of Education, Science and Training. (2008)
Indigenous Tutorial Assistance Scheme (ITAS). Retrieved March 29, 2010 from
http://www.dest.gov.au/NR/rdonlyres/F7A92ACD-1641-4E0C-AE99C17F2677FDAE/8965/indigenous_tutorial_assistance_scheme2.pdf
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Leading Aligned Numeracy Development (LAND)
The Leading Aligned Numeracy Development pilot aims to improve numeracy achievement by utilising
the LAND model in disadvantaged communities. The pilot focuses on numeracy and educational
leadership to bring about sustained and transformational change in student learning achievement. It
identifies and develops effective teaching and student learning strategies in numeracy and builds
teacher capacity and sustainability through classrooms, school communities and education systems.
Title
Rationale

Leading Aligned Numeracy Development (LAND)
Builds leadership and teacher capacity and uses Diagnostic assessment, Interviews /
questionnaires, NAPLAN and School based assessment.

Location

Banksia Grove Catholic Primary School
Catherine McAuley School
Djarindjin Lombardina Catholic School
Immaculate Heart of Mary School
Ltyentye Apurte Community Education Centre
Murrupurtiyanuwu Catholic School
Our Lady of the Sacred Heart Thamarrurr Catholic School
Sacred Heart School, Beagle Bay
St Brigid's School, Evanston
St Francis Xavier
St Joseph's School, Kununurra
St Joseph's School, Waroona
St Joseph's School, Wyndham
St Vincent's School, Parmelia
Whitefriars School
Xavier Catholic College, Brookdale
Xavier Community Education Centre

Timeline
Type of
School/s
Audience
Success
factors
Inhibitors
Measures of
success
Resourcing

Primary and Secondary
Indigenous students
Through implementing this model in three different jurisdictions, the scene is set for
cross fertilisation and increased learning about what is needed to transform education
systems.
The lack of programs that have been independently or even internally evaluated.

Australian Government Funding
$464,850 (NT), $379,195 (SA), $641,200 (WA)

Professional
development
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Interagency
collaboration
System &
sector
support
Content
Source

Australian Catholic University and Catholic Education Offices in WA, SA and NT

Australian Government: Department of Education, Employment and Workplace
Relations. (2008). Leading Aligned Numeracy Development (LAND). Retrieved
April 4, 2010 from http://pilots.educationau.edu.au/node/547
Department of Education and Early Childhood Development, Victoria. (2010) Early
Childhood Indicators: Increased Participation in Kindergarten. Retrieved April
10, 2010 from
http://www.education.vic.gov.au/healthwellbeing/childyouth/catalogue/secti
ons/kindergarten-ind1.htm
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Peers Early Education Program (PEEP)
Peers Early Education Program (PEEP) offers parents the opportunity to take a more active role as their
child’s first educator. From birth, parents in disadvantaged areas are encouraged to make the most of
everyday learning experiences in order to improve their child’s literacy. Children made significant
progress in skills related to early literacy, while PEEP parents also benefited from their involvement.
Title
Rationale

Location
Timeline
Type of
School/s
Audience
Success factors
Inhibitors
Measures of
success

Peers Early Education Program (PEEP)
The program is structured about the ‘ORIM’ framework. This recognises that children
need to have: Opportunities to learn, Recognition and valuing of their early efforts and
achievements, Interaction with adults to talk about what they do and how they feel,
Modelling by adults of behaviour, attitudes and activities.
The core activities of the program are:
• songs and rhymes, sharing books and stories, and activities. Singing, talking and
playing together helps develop children’s listening, talking and later literacy, and
strengthens relationships.
• talking time – discussion of a theme relating to children’s development, giving
parents/carers a chance to share experiences together.
PEEP’s work is based on the implications of research findings: that the first years of a
child’s life are crucial for later development, and that the key role of adults who are for
the child during those years must be affirmed and supported.
Five broad areas are focused on, eg self-concept and learning dispositions (such as
perseverance and curiosity). Each area is explored through a range of themes, eg ’Babies
making choices’, ’Managing difficult behaviour’.
UK
1995 - present
Pre school
PEEP was designed as a universal program for all children aged 0 to 5 years and their
parents.
PEEP aims to develop the child whilst at the same time offer invaluable help to the
parent in dealing with the developing child.
A six year study of over 600 children, found that PEEP parents reported a significantly
enhanced view of their parent-child interaction. PEEP Parents were also rated
significantly higher on the quality of their care-giving environment. PEEP children made
significantly greater progress in a cluster of skills related to future literacy, eg
vocabulary, awareness of rhyme and alliteration, letter identification, understanding of
books and print, and writing. PEEP children were also rated higher on self-esteem by the
age of five.
The study has also found that three and four-year-olds engaged in PEEP made
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significantly greater progress than others in several key areas, including language
comprehension, understanding about books and print, and self-esteem.
Studies found that adult PEEP participants had made a significant improvement in their
job status. They also reported significantly greater awareness of their child’s literacy
development and of ways to foster it.
Resourcing
Professional
development
Interagency
collaboration
System &
sector support
Content source

PEEP was delivered by a preschool teacher with support from another teacher and an
assistant. Staff training consisted of nine weekly sessions of two hours.

Oxford University, UK
Department of Education and Early Childhood Development, Victoria. (2007). Strategies
for Improving Outcomes for Young Children: A catalogue of evidence-based
interventions.
Retrieved
April
11,
2010
from
http://www.eduweb.vic.gov.au/edulibrary/public/earlychildhood/healthwellbein
g/catalogueofevidence.pdf
Peep Early Education Partnership. (2010). What is PEEP? Confident Communities
Learning Together with Children. Retrieved April12, 2010 from
http://www.peep.org.uk/temp/WhatspisspPEEPspleafletspspWordspversioncmspnospphotosspApril06hs1hs.pdf
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2.4

Working with Information Communication Technology (ICT)

ICT Kopu Project
The ICT Kopu Project aims to provide Information Communication Technology learning opportunities for
primary school students at small rural schools in New Zealand. The program aims to ensure that
students in these settings have access to a 21st century model of teaching and learning. Teachers and
students alike are reporting positive changes to the teaching and learning environment in pilot schools.
Title
Rationale

Dates
Type of School/s
Audience
Success factors
Inhibitors

Measures of
success

Resourcing
Professional
development

ICT Kopu Project
The program aims:
• to create an atmosphere where their students develop ‘a lifelong love of
learning’.
• to transition the schools’ into a 21st century model of teaching and
learning where information communication technology (ICT) is a key
part in the learning process, providing tools for following an inquirybased learning model, which will encourage students to think
independently.
2005 - 2007
Small rural primary schools
Primary school students
Primary school teachers
Sound pedagogy, thorough technical planning, and staff buy-in have been key
factors in Opoutere School’s successful implementation of the Kopu Project.
Several technological factors can cause problems to arise with the program:
• access to reliable technical support is not always available
• technicians’ fees can be prohibitive, and as a result the schools have
grown their ICT capability in an ad-hoc manner, which often is in
response to crisis situations
• poor internet access
After five months the pilot is already reporting a change in the teaching and
learning happening in the classroom. Teachers have noticed considerable
changes to the way they teach, and the students have noticed changes in the
way they are learning. Most of the students agree they have a higher level of
motivation and involvement in their learning as a result of the new approaches
being used.
Fundraising and grants provide the funding for the project.
Teachers have regular, on-going, needs-based access to professional
development.
Professional development days should not “swamp” the teacher, but provide
them with manageable ‘chunks’ of learning. Professional development will also
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Interagency
collaboration
System & sector
support
Content source

ensure better utilization of the equipment. From the outset and prior to the
project launch, professional development sessions were held for the staff, and
to ensure continued buy-in, ongoing PD sessions are held at staff meetings. Time
is set aside for discussion around the project and hands-on learning using the
Promethean ACTIV Boards (IWB) and laptops.
Digital Opportunities Initiative
The Digital Opportunities (DigiOps) projects are joint partnerships between
schools, organisations involved in ICT and the Ministry of Education.

Digital Opportunities Project (2006) The Kopu Project. Retrieved April 15, 2010
from http://www.digiops.org.nz/projects/currentprojects/kopu/index.html
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2.5

Attracting and retaining quality educators

Beyond the Line – School Executive Program
This is a program designed for experienced teachers who are would like to take the next step in their
career as well as for school executives seeking to broaden their employment and personal horizons in
country NSW. Participants undertake a two-day, three-night visit to visit selected schools and regional
offices in western NSW. There, teachers will meet department officers, school executive, teachers,
students, and the school community, and receive a first-hand look at lifestyle options in rural
communities, meet with community leaders, businesses and service providers.

Title
Rationale

Location
Timeline
Type of School/s
Audience

Success factors

Inhibitors
Measures of
success
Resourcing
Professional
development

Beyond the Line – School Executive Program
The program offers opportunities for teachers to:
• Visit school communities in western NSW to broaden their knowledge of
opportunities for executive and promotion positions in these areas.
• Learn about the generous financial incentives, benefits and allowances
available.
• Experience country hospitality.
• See the central role of the school in country communities.
• Hear firsthand from fellow teachers and community leaders about the
benefits of living and working in country NSW.
Orange and Lachlan areas of Western New South Wales
Pilot project March, 2010
Small
Non coastal towns
The program is designed for permanent NSW public school teachers who are
either experienced classroom teachers aspiring for leadership positions or are
successful school executives seeking a location change or applying for advertised
school executive positions.
Partnerships and networks
Quality teachers and administrators
Leadership and responsibility

Funded by the Explore Your Future program conducted by the NSW
Department of Education and Training.
Participants take part in professional learning activities including the completion
of a professional learning journal and program evaluations.
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Interagency
collaboration
System & sector
support
Content source

country schools, regional offices, and rural school communities
Human Resource Directorate & the Professional Learning and Leadership
Development Directorate of the Department of Education and Training NSW.
Department of Education and Training, NSW. (2010). Beyond the Line: School
Executive. Retrieved April 4, 2010 from
https://www.det.nsw.edu.au/employment/teachnsw/BTLExec.pdf
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Beyond the Line – School Community Visits
The program gives pre-service teachers the opportunity to learn about a rural teacher's life, including
the attractions and challenges of teaching in remote and small schools where the greatest number of
employment opportunities are located.
Name/title
Location
Timeline
Type of School/s
Audience
Success factors
Inhibitors
Rationale

Measures of
success
Resourcing
Professional
development
Interagency
collaboration

System & sector
support
Content source

Beyond the Line – School Community Visits
Bourke, Broken Hill, Deniliquin, Dubbo, Griffith and Moree areas; selected
schools in the Armidale, Orange and Tamworth areas of New South Wales
Small
Non-coastal towns
Pre-service teachers
Quality teachers
Outcomes and results
The program is designed to provide pre-service teachers with a chance to see
rural schools in action, ask questions, and receive honest appraisals about
teaching in the country.

The Department of Education and Training, NSW provides funding

Charles Sturt University, Albury; University of Canberra; University of NSW;
Charles Sturt University, Bathurst; University of New England; University of
Western Sydney; University of Newcastle; Southern Cross University; University
of Sydney; University of Wollongong; Australian Catholic University; Charles
Sturt University, Wagga Wagga; La Trobe University; Macquarie University;
University of Technology Sydney; Charles Sturt University, Dubbo; Australian
College of Physical Education; University of NSW; local schools and communities
Department of Education and Training, NSW
Department of Education and Training, NSW. (2010). Teach. NSW: Beyond the
Line. Retrieved April 5, 2010 from
https://www.det.nsw.edu.au/employment/teachnsw/btl.htm
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Beyond the Line – Professional Experience
This program is an extended intern experience for pre-service teachers from NSW, the Australian Capital
Territory and Victoria, if they are attending La Trobe University. Pre-service teachers who have already
participated in the Beyond the Line-School Community Visits are also encouraged to take part in the
Professional Experience. However, it is not necessary for pre-service teachers to have undertaken the
School Community Visits to join this program.
Title
Rationale

Location
Timeline
Type of School/s
Audience
Success factors
Inhibitors
Measures of
success
Resourcing

Professional
development
Interagency
collaboration

System & sector
support
Content source

Beyond the Line – Professional Experience
The program aims:
• To provide pre-service teachers with professional experience in noncoastal rural NSW that is supported by local teachers and the school
communities, resulting in a rich professional and cultural experience.
• To allow pre-service teachers experience teaching in rural or remote
locations.
Bourke, Broken Hill, Deniliquin, Dubbo, Griffith and Moree areas selected
schools in the Armidale, Orange and Tamworth areas of New South Wales
Small
Pre-service teachers
Quality teachers

Financial assistance is provided by the Department of Education and Training,
NSW, which is used for accommodation and travel expenses associated with
pre-service teachers’ placement in a small, non-coastal school.

Charles Sturt University, Albury; University of Canberra; University of NSW;
Charles Sturt University, Bathurst; University of New England; University of
Western Sydney; University of Newcastle; Southern Cross University; University
of Sydney; University of Wollongong; Australian Catholic University; Charles
Sturt University, Wagga Wagga; La Trobe University; Macquarie University;
University of Technology Sydney; Charles Sturt University, Dubbo; Australian
College of Physical Education; University of NSW; local schools and communities
Department of Education and Training, NSW
Department of Education and Training, NSW. (2010). Teach. NSW: Beyond the
Line. Retrieved April 5, 2010 from
https://www.det.nsw.edu.au/employment/teachnsw/btl.htm
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Bradford University Northern Teacher Education Program (BUNTEP)
This innovative program presents an alternative to traditional campus-based teacher training. Many
residents of Northern Manitoba are unable to attend a university campus, largely because of location,
lack of financial resources and/or educational preparedness. BUNTEP eliminates much of the financial
and social hardships brought about by long-term resettlement to a university campus. In addition, by
offering the program in the students' community, BUNTEP contributes to both the educational and
economic development of Northern and Rural Manitoba communities.
Name/title
Rationale

Location
Timeline
Type of School/s
Audience

Success factors

Inhibitors

Bradford University Northern Teacher Education Program (BUNTEP)
The program aims:
• To deliver post-secondary services to people in communities who
traditionally have not had the opportunity for such experience.
• To develop a system of delivery of services utilizing all available
resources where:
o the community and participants are directly involved in the
planning and implementation of the system, and
o the participants are trained to satisfy peoples' service needs
through employment in the public sector, e.g., education,
municipal government, health, recreation. The core of the
training is the Brandon University Bachelor of Arts and Bachelor
of Education After Degree (AD).
• To develop innovative techniques for delivery of services in the
Northern and Rural communities.
Canada, where a variety of communities are serviced by the program
1974 - present
Small
Remote
The program is open to long-term Manitoba residents who are residing in the
area the program will serve or is serving. Applicants may be regular students
who are Grade 12 (or GED) graduates or mature student who have not
completed Grade 12 but are 21 years of age or who over may be admitted with
Mature Student standing.
Leadership and responsibility
Outcomes and results
Partnerships and networks
Quality teachers and administrators
Effective pedagogies
Students need to fund their own study including accommodation and any books
that are required.
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Measures of
success
Resourcing

Professional
development

Interagency
collaboration

System & sector
support
Content source

Strong community support for the program
A facility to house the centre
Residence facilities for a centre coordinator
Accommodation for a travelling professor
A body of interested applicants who would qualify for the program
Commitment from the school(s) to accommodate BUNTEP students for their
field experience.
BA or BSc undergraduate degree
BEd After Degree
The Education components consists of education courses and practical
experience in the classroom
Local communities; funding for students may come through a Band, Tribal
Council, Student Financial Assistance, Manitoba Métis Federation;
IMPACTE (Indian and Métis Project for Action in Careers Through Teacher
Education). Graduates of IMPACTE and BUNTEP serve as role models and can be
found in a wide variety of positions. The majority are working as classroom
teachers or school administrators while others work as Chiefs of Bands,
Superintendents of Education, counsellors, employees of the Department of
Education or Aboriginal organizations.
BUNTEP
Brandon University. (2009). BUNTEP. Retrieved April 15, 2010 from
http://www2.brandonu.ca/academic/education/buntep/buntep-1.asp
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Immersion Experience in Alaskan Native Community Cultural Life
The program is designed as a short intensive living and teaching experience in remote Alaska Native
villages and their schools. It is conducted over a five day period with several students placed at each
participating school. Students are billeted with host teachers or host schools. An Alaska Pacific
Education Department member also accompanies each group to the assigned school.
Title
Location
Timeline
Type of school/s
Audience
Success factors

Inhibitors
Rationale

Measures of
success

Resourcing
Professional
development
Interagency
collaboration

Immersion Experience in Alaskan Native Community Cultural Life
Togiak, New Stuyahok, Manokotak in the Yup’ik Alaskan Native Region, South
West School District, Alaska
Since 1995
Remote
Indigenous
Pre-service teachers
Effective pedagogies
Quality teachers
Partnerships and networks
Leadership and responsibility
Fundamental goals are:
• Experience teaching and learning in a remote Alaskan school
• Experience rural community living and activities.
Pre-immersion experience and post immersion experience questionnaires
• attraction to teaching in a remote school
• gained knowledge of Alaska Native Schools, their students, teaching
conditions
• gained knowledge of importance of community involvement in the
schools and teachers’ involvement in the community
• recognise how well resourced remote schools are therefore reducing
anxiety about lack of resourcing
• learn about the challenges facing a teacher in a monocultural setting
that is not the participants’ own culture
Participants learn how to infuse place-based language, values and beliefs
systems of the Native Alaskan people into the educational programs of the nonNative culture (i.e. Department of Education).

Education Department at Alaska Pacific University; rural district schools
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System & sector
support
Content source

Boylan, C.R., & Munsch, T.R. (2007). The impact of an immersion experience in
Alaskan Native community cultural life on pre-service teachers. Education
in Rural Australia, 17(1): 71 – 80.
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Rural Education Field Trip
The Rural Education Field Trip conducted by The University of Western Australia is a voluntary
component of the Graduate Diploma of Education. The Field Trip counts as one week of the practicum
experience and is conducted during the second practicum. The pre-service teachers observe, team teach
and independently teach small groups of students with an emphasis on building rapport with the
students and learning how to develop fun learning experiences. The Field Trip also aims to develop the
pre-service teachers’ experience in teaching outside their field of expertise so as to learn adaptability
and flexibility. Out of field teaching (teaching subjects for which the teacher is not trained) is a common
experience of teachers posted to rural, remote and small schools.
Name/title
Rationale

Location
Timeline
Type of School/s

Audience
Success factors

Inhibitors

Measures of
success

Rural Education Field Trip
The idea is to familiarise pre-service teachers with rural and remote education
contexts. The trip exposes pre-service teachers to a diversity of educational
institutions and delivery systems as well as a range of communities supported
by different primary industries.
The Mid West (Mount Magnet, Morawa, Mullewa and Geraldton), Western
Australia
Remote
Small
Rural
Pre-service teachers (Graduate Diploma of Education and Bachelor of Education)
Outcomes and results
Teacher quality
Partnerships and networks
2 of 3 Rural Education Scholarship recipients were not placed in rural/remote
schools in 2009
Accommodation is lacking in rural/remote areas for willing pre-service teachers
on their practicum resulting in the practicum not being undertaken in a
rural/remote school
Sharplin (2007) states that measuring employment intentions of pre-service
teachers after their participation in the Rural Field Trip is a more effective
measurement of the success of the field trip. She observes that teacher
placement data does not accurately represent the Field Trip’s success as
systemic factors affect the data, i.e. students who express the desire to teach in
remote schools are often not posted to them by the Department of Education.
Sharplin notes a further success factor is measuring the percentage of students
who are sure they do not want to go to rural/remote schools after the field trip.
Research shows that teachers who are sent to remote and small schools who do
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Resourcing
Professional
development
Interagency
collaboration

System & sector
support
Content source

not have the appropriate characteristics for teachers working in remote
conditions are more likely to return to the city before their contract is
completed.
• 75% students who undertake the field trip are placed in rural/remote
schools
• 73% of participants express the desire to be placed in rural/remote
schools after the field trip
• 10% participants do want to go to rural/remote schools under any
circumstances
• Morawa Shire Council has built accommodation for pre-service prac
students and teachers
The unit coordinator for Aboriginal Education accompanies the participants as
well as a bus driver/support staff.

The University of Western Australia; Mount Magnet District High School;
Geraldton Senior College; Mullewa District High School; John Willcock College,
Geraldton; Meekatharra School of the Air; Western Australian College of
Agriculture, Geraldton; Morawa Shire Council; Morawa District High School

Sharplin, E. (2009). Getting Them out There: A Rural Education Field Trip. In T.
Lyons, J. Choi & G. McPhan (Eds.), Innovation for Equity in Rural
Education,(pp.215 -224) Australia, NSW: University of New England.
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Rural Teaching Program
The Rural Teaching Program, formerly called the Student Teacher Rural Experience Program (STREP),
was developed originally by the Department of Education and Training, WA and the WA Chamber of
Minerals and Energy. An evaluation of STREP was undertaken by Lock (2007).
Title
Rationale

Location
Timelines
Type of School/s
Audience

Success factors
Inhibitors

Measures of
success
Resourcing

Rural Teaching Program
To address the challenge of retaining and recruiting teachers in remote and rural
schools by offering pre-service teachers financial assistance to undertake a final
practicum in a rural or remote area.
School districts in Albany, Bunbury, Esperance, Goldfields, Kimberley, Midlands,
Mid West, Narrogin, Pilbara and Warren-Blackwood in Western Australia
2008 - present
Rural
Pre-service teachers in their final year of study who
• are an Australian citizen or permanent resident or a New Zealand citizen
• are currently enrolled in a course leading to a graduate level teaching
qualification by the end of 2010
• have a course average of 60 per cent or better
• have successfully completed all teaching practicums to date
• have a genuine interest in teaching in a public school after you graduate
Quality teachers
Effective pedagogies
Cannot be undertaken at a school in a town where you currently live (or have
previously lived or have family connections), or be within a 80km radius of that
town.
Not all applications to the RTP will be successful, the Department has a
discretionary right to award or refuse an application.
Participation in the program does not guarantee future employment in a public
school.
The Department cannot make the practicum placement and accommodation
arrangements for you.
A survey must be completed at the end of the practicum
The Department provides pre-service teachers with:
• travel allowance for the cheapest form of transport to the destination
• $240 a week in the Goldfields, Kimberley and Pilbara districts
• $180 a week in the Mid West district
• $120 a week in the Albany, Bunbury, Esperance, Midlands, Narrogin,
Warren-Blackwood districts, along with listed country schools in the
Fremantle-Peel and West Coast districts.
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Professional
development
Interagency
collaboration
System & sector
support
Contact source

Practicum co-ordinators at Western Australian universities
Department of Education
Department of Education, WA. (2010). Teaching WA: Rural Teaching Program
for Student Teachers. Retrieved April 7, 2010 from
http://www.det.wa.edu.au/teachingwa/detcms/navigation/becoming-ateacher/rural-teaching-program-for-student-teachers/
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2.6

Leading school improvement

Leading Across Effective Small Schools Program (LAESS)
Although the Leading Across Effective Small Schools Program was established with the leaders of small
schools in mind, the majority of the first and second year cohorts were also leaders of small, rural
schools. The program therefore was able to tailor its focus to the new cohort by investigating the
development of teamwork, leadership capacity building and cross school collaboration to bring about
change to the benefit of schools, students and school leaders. The program consists of three residential
workshops and an action learning plan which is implemented after the first workshop and assessed midway and at the end of the school year. Participants collaborate with recently retired principals of small
rural schools, tertiary personnel and an advocacy team for rural education throughout the program.
Title
Rationale

Location
Timeline
Type of School/s

Audience
Success factors

Inhibitors
Measures of
success

Leading Across Effective Small Schools Program
The core objective of the program is to strengthen the leadership capabilities of
leaders in small schools in Victoria through working collaboratively on a
common area of development. Further objectives are:
• improve participants’ skills in strategic thinking and planning within and
across small schools;
• develop participants’ understanding of change management and its
implications for school improvement;
• increase participants’ understanding of the Effective Schools Model and
its relevance for leaders within and across small schools;
• strengthen participants’ ability to develop purposeful relationships in
order to achieve shared goals.
Victoria, Australia
2008-present
Small
Rural
Remote
Leaders in schools
Leadership and responsibility
Effective pedagogies
Quality teacher and administrators
Partnerships and networks
Department of Education and Early Childhood Development, Victoria, Australia
(2009) illustrates 7 projects underway in small rural Victorian schools which
developed out of LAESS, e.g. peer mentoring, peer observation, new cluster
development and network creation.
80

Innovative Strategies for Small and Remote Schools
Resourcing

Professional
development
Interagency
collaboration
System & sector
support
Content source

Funding, collegial and professional support and assistance is provided by the
Department of Education and Early Childhood Development, Victoria. Recently
retired principals from small rural schools also act as mentors to the
participants.
The program consists of a 2 day residential workshop, a mid-way and final
workshop incorporating 2 further residencies. Action learning is the method
used in implementation of the strategies and programs.
Deakin University; Country Education Project
Department of Education and Early Childhood Development, Victoria, Australia
Leading Across Effective Small Schools (n.d.) Project Information: Overview.
Retrieved April 14, 2010 from http://laess.com/content/overview
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Morawa Education Alliance
The Morawa Education Alliance was established so local students in the Mid West can receive the same
training opportunities as students in the metropolitan area. In addition, the developments at the
Morawa District High School, the Western Australian Agricultural College Morawa and TAFE level are to
ensure the skills needs of industry are met locally. As Morawa is a remote locality with a declining
population and a changing industry base and demographic, the Education Alliance aims to provide skills,
knowledge and training for future directions in industry and employment. The Alliance is an initiative
that has arisen out of the Mid West Training Plan.
Title
Rationale

Location
Timeline
Type of School/s
Audience

Success factors

Inhibitors
Measures of
success
Resourcing

Morawa Education Alliance
The project aims to:
• Tailor education and training offerings to the needs of the students,
businesses and local people.
• Retain and increase the local population in the area by providing them
with the appropriate education and training in Morawa.
• To address skills shortages.
• To increase agricultural / economic diversity, to sustain communities in
difficult seasons.
Morawa, Western Australia
2005 – strategic and community plans drawn up
2009 – Alliance established
Remote
Local community
Young people
New members of the community drawn by work on the Oakajee Port and Rail
Development project
Partnerships and networks
Quality teachers and administrators
Effective pedagogies
Leadership and responsibility
Student and community outcomes
Report pending
Share staff across education
Share funding
Improving teacher and pre-service teacher accommodation
Established a youth centre
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Professional
development
Interagency
collaboration
System & sector
support
Content source

Morawa District High School; Western Australian College of Agriculture –
Morawa; Morawa Shire Council; TAFE (in process); local businesses
Department of Energy; Training and Workforce Development; Department of
Agriculture and Food
Government of Western Australia. (2009). Ministerial Media Statements: MidWest-Gascoyne Training Highlighted. Retrieved April 3, 2010 from
http://www.mediastatements.wa.gov.au/Pages/WACabinetMinistersSearch.
aspx?ItemId=132394&minister=Collier&admin=Barnett
Morowa Education Alliance, Thinking outside the Square. (2006). Strategic Plan:
Community Revitalization through Education. Retrieved April 11, 2010 from
http://www.morawa.wa.gov.au/uploaddocs/morawa%20education%20allia
nce%20adopted%20strategic.pdf
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Dare to Lead
Dare to Lead is a Commonwealth-funded, cross-sectoral national project with a focus on improving
educational outcomes for Indigenous students designed to support principals to progress the
educational outcomes of Aboriginal students. The program operates in partnership with Principals
Australia to foster networks of school leaders, distribute resources and provide professional learning
opportunities in schools. Approximately 9% of Dare to Lead coalition schools are in remote or very
remote locations. School leaders from remote schools in the NT, SA and WA come together in Alice
Springs for a Tristate conference each year. Each member school is connected to a cluster of others in
the same region.
Title
Rationale
Location
Timeline
Type of School/s
Audience
Success factors
Inhibitors
Measures of
success

Resourcing
Professional
development

Dare to Lead
Over 50% of all Australian schools (more than 5 000 schools) are Coalition
members
2000 to present
Indigenous
Leaders of schools for Primary and Secondary Indigenous students

• There are currently 660 Dare to Lead member schools in WA
(representing 68% of all WA schools, inclusive of schools in the Catholic
and Independent education sectors).
• Approximately 70% of all WA public schools are Dare to Lead members.
• 20 action areas across WA (where a member school is connected to a
cluster of other schools in the same region. These clusters, called ‘action
areas’ are led by experienced and willing school principals who are
supported by the program to play an integral role in identifying the
professional development needs of their colleagues.).
Dare to Lead delivers professional development for all Action Areas and
professional associations. In 2009:
• Planning meetings with AA people – 14;
• Full/half day workshops – 19;
• Workshop participants – approx 435 admin, AIEOs, teachers;
• Presentation participants – approx 510 admin, AIEOs, teachers;
• National Focus Conferences – ECE, G&T, APAC – approx 340 participants;
• School Collegial snapshots – 14;
• Principals Australia meetings – 4;
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Interagency
collaboration
System & sector
support
Content source

• Aboriginal Education senior staff meetings – 16; and
• DTL State and national program meetings – 8.
Principals Australia
WA Department of Education; WA Catholic Education Office; Association of
Independent Schools of WA
(R. Somerville, Personal Communication, April 19, 2010) Director, Aboriginal
Education and Training, WA Department of Education
Dare to Lead: Making the Difference. (2009). What is Dare to Lead?. Retrieved
April 2, 2010 from http://www.daretolead.edu.au/

85

Innovative Strategies for Small and Remote Schools
St Joseph’s School, Wyndham, Western Australia
St Joseph’s School in Wyndham is included because it achieves success through strong leadership and
excellent teaching. In this small school (80 – 85% Indigenous students) the principal and three teachers,
supported by five Aboriginal Education Assistants, drive a focus on Literacy and Numeracy through high
expectations of learning and high levels of support. Teachers are expected to articulate the purpose and
outcome of every classroom activity for every student. ‘We want our students to be able to do
whatever's expected of students anywhere else in the country’ is the motto of this school. The school’s
focus is motivation and retention: Attendance is about retaining students’ interest and enthusiasm, not
just filling the seats, according to the principal. “We insist on routines, no interruptions to the learning
program and thoroughly good teaching”, she said (interview 19 April 2010).
Title
Rationale

Location
Dates
Type of School/s
Audience
Success factors

St Joseph’s School, Wyndham, Western Australia
In 2004, St Joseph's adopted a Key Focus and Strategy Plan, based on these beliefs.
• High expectations promote learning and responsibility.
• Quality teaching and learning practices improve learning for all.
• Learning should cater for the uniqueness and giftedness of the whole person.
• Each person has an innate and continual capacity to learn.
• Learning should be meaningful, purposeful and relevant to lives.
Wyndham, northern most town of WA, population 800
2004-2006
Primary school
Focus on motivation and retention, which school describes in the following way:
“The only way to get them to keep coming to school is for them to achieve success,
but that's only done through hard work. You can make it easy for kids by not having
high expectations, but if they're not learning they'll be bored and won't see a
purpose in what they're doing. So they won't come. And that wouldn't be doing our
job anyway.
We're a team of people who don't want excuses to be made for our kids. Some
people talk about 'barriers' and our response is to say, yes, there are some barriers
in relation to living in a remote community, but that's not what we're going to focus
on. We're just going to be concerned with getting on and doing what we can. We
want our kids to be able to do whatever's expected of kids anywhere else in the
country.
Some parents and aunties come to early morning reading. Some are in the garden
project. Some cook for barbecues. We keep the ownership of cultural things but we
work hand-in-hand with the school. The community wants the school to get kids
reading and writing properly.
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When a new teacher comes they are given our curriculum documents. We can say
'this is what your literacy block needs to look like and this is what the reading should
like and this is what the writing should look like, and these are the kinds of texts you
should be using. These are the running records, this is how assessment works'.
There's no confusion. The same is true for maths. And not only that, a senior staff
member will go into their classroom and work with them for at least a couple of
weeks.”
Inhibitors
Measures of
success
Resourcing

Professional
development

Interagency
collaboration
System & sector
support
Content source

The school's WALNA (West Australian Literacy and Numeracy Assessment) results
have been improving in recent. 2005 WALNA resuls saw year 3 students above the
State Benchmark for the first time.
Support from WA Catholic Education Office through Quality Teaching Programs to
participate in a three year project: Leading Aligned Numeracy Development (LAND)
Support ($16 000)from WA Catholic Education Office as one of a small number of
schools to join the Teacher Designed Schools Network (TDSN)
Leading Aligned Numeracy Development (LAND): Workshops in Broome conducted
by staff from the Australian Catholic University
Teacher Designed Schools Network (TDSN): school level workshops conducted by
John Edwards and Bill Martin (USA) to set the vision for the schools and develop a
long term plan to achieve the vision

WA Catholic education Office, Kimberley Literacy Program, Fostering English
Language in Kimberley Schools, various health initiatives and a number of
attendance plan strategies.
What Works: The Work Program. (2009). St Joseph’s School, Wyndham, WA.
Retrieved April 16, 2010 from
http://www.whatworks.edu.au/dbAction.do?cmd=displaySitePage1&subcmd=se
lect&id=313
(C. Kelly, Personal Communication, April 19, 2010.)
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2.7

Capacity building in the school and community

The Graham (Polly) Farmer Foundation
An organisation to assist Indigenous students reach their potential, The Graham (Polly) Farmer
Foundation works in partnership with community, industry and government to manage after school
educational support programs. Students are expected to continue onto further studies and the
Foundation has seen great success.
Title
Rationale

Location

Timeline
Type of School/s
Audience
Success factors
Inhibitors
Measures of
success

Resourcing
Professional
development
Interagency
collaboration

The Graham (Polly) Farmer Foundation
• To provide support to Indigenous youth to achieve their potential.
• To enhance the skills and potential of young Indigenous people.
• To generate positive aspirations in young Indigenous people.
• To assist Indigenous youth to relate to the community in general, particularly to
other young Australians.
“Partnerships for Success” projects are the central element of The Graham
(Polly)Farmer Foundation (PFF). Projects are established in Alice Springs, Carnarvon,
Governor Stirling, Groote Eylandt, Kalgoorlie, Karratha/Roebourne, Kununurra,
Lockridge, Mandurah, Newman, Port Augusta, Port Hedland, Swan View, Tom Price
Founded in 1995-ongoing
Secondary Schools
Indigenous students

The program in Governor Stirling has achieved 100% graduation of its year 12
students and has been successful with two students going to university, one to
teaching and the other has deferred. Three students have won apprenticeships,
these being: hair dressing, diesel mechanic and mechanical at the Perth Mint; one
student is training in nursing; one at TAFE in the Teachers Assistant course and
three students have completed traineeships at Certificate 3 level, one of these with
BHP Billiton.
Since its inception in 2007 in Port Augusta, the Partnership has graduated 8
students, 3 of whom have gained Tertiary Entrance, 5 of whom have gained
traineeships/apprenticeships or entry to TAFE and 1 to direct employment.
Projects are individually funded through private industry and Government support.

The Governor Stirling site has a joint Steering Committee with Swan View SHS, the
committee is composed of representatives from both schools, DET (WA) Central,
Graham (Polly) Farmer Foundation, Swan District Ed Office, DEEWR, Edith Cowan
University, Midland Indigenous Youth Project and the local Indigenous Community.
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System & sector
support

Content source

The State and Territory Education Departments are partners in each of the
Foundation’s projects. For the Western Australian Department, its involvement in
the Foundation’s projects form part of its ‘Follow the Dream’ strategy; a secondary
aspirations strategy for Aboriginal students.
The Graham (Polly) Farmer Foundation. (2010). Partnership for Success. Retrieved
April 8, 2010 from http://www.pff.com.au/pages/partnerships.html
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Reading for Life
Reading for Life is a program designed to assist students who are struggling with reading at Primary
School. The Program relies on volunteers from the community, local businesses and parents who will
then engage in reading and activities with each student, offering encouragement and a supportive
environment. The program runs for 10-15 weeks with each volunteer spending 45minutes per week
with each child.
Title
Rationale

Location
Timeline
Type of
School/s
Audience
Success factors

Inhibitors
Measures of
success
Resourcing

Professional
development

Reading For Life
The semi-structured program incorporates a variety of activities to hold children’s
interest, focuses on praising effort and building self-esteem as well as enhancing
vocabulary and phonemic awareness.
Programs have been run in New South Wales, Victoria, Western Australia,
Queensland, Tasmania and also in New Zealand.
2003 - present
Reading for Life is designed for Primary School children and any Primary School in
Australia or New Zealand can express interest in the program.
Children in the program range in age from7 to 10 years. This intervention is designed
to be used in all schools, focusing on children who have fallen behind in reading.
Reading for Life’s success is a result of a combination of key factors:
• pre-testing of children to ensure their suitability and understand their
learning difficulties & post-testing to measure gains and determine if further
assistance is needed;
• a variety of activities to enhance children’s interest and chance of success;
• a focus on enhancing children’s self-esteem;
• training and support for volunteers; and
• special relationships between children and people outside family and school
who want to help them succeed.
Two Australian trials have been conducted, involving pre and post-testing of children
with standardised tests, but no comparison groups. In both trials substantial gains
were made by children on all measures of literacy skills and self esteem
Reading for Life relies on funding and volunteers to run the program. Learning Links
provides an educational psychologist to coordinate the program, learning packages,
resource support, pre and post-testing of the children and training and support of the
volunteers, at a cost of approximately $6000 for the 10-15 week program. Schools
receive a subsidy of $1,800 from Unilever for their first program.
Volunteers are drawn from among parents, relatives, and the wider school
community. Businesses are also involved, with some choosing to release some
employees from work for an hour a week in order to build community engagement.
They are provided with training, a resource kit and ongoing support.
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Interagency
collaboration
System &
sector support
Content source

Unilever Australasia commissioned the program from a NSW-based charity, Learning
Links.
Reading for Life. (2008).Reading is a basic life skill. Retrieved April 3, 2010 from
http://www.readingforlife.net.au
Department of Education and Early Childhood Development, Victoria. (2007).
Strategies for Improving Outcomes for Young Children: A catalogue of evidencebased interventions. Retrieved April 11, 2010 from
http://www.eduweb.vic.gov.au/edulibrary/public/earlychildhood/healthwellbei
ng/catalogueofevidence.pdf
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Goondiwindi State High School (SHS)
Goondiwindi State High School’s partnership with the community and local industry is an example of a
mature collaboration. The partnership is normalized in the community, and so is no longer seen as
innovative. It has seamlessly integrated with the school providing education and training to the
students. Students at this school are likely to remain in the community and further expand the project
by training those who follow. The focus of Goondiwindi SHS’s industry partnerships is on training and
providing workplace learning for students in business skills, early childhood training, engineering and
manufacturing, ICT, hospitality and rural operations. The provision of the structured workplace learning
and school based traineeships means local people are educated and up-skilled in areas needed by the
community.
Title

Goondiwindi State High School: A School at the Centre of the Rural Community
through Industry Partnerships

Rationale

Goondiwindi State High School is committed to providing high quality learning
programs that cater for the needs and interests of all students. The school believes
that the pursuit of academic excellence for all students generates successful
employment opportunities, access to tertiary education and pursuit of lifelong
learning.
Goondiwindi, Queensland
1997 - Structured Workplace Learning introduced
1998 – school based traineeships introduced
1999 – Goondiwindi School-Industry Links Outreach program commenced (SILO)
Remote
Year 8-12 Students from Goondiwindi (QLD) and Boggabilla (NSW)
Partnerships and networks
Effective pedagogies
Outcomes and results
Quality teachers and administrators

Location
Timeline

Type of School/s
Audience
Success factors

Inhibitors
Measures of
success

Resourcing
Professional
development

Goondiwindi State High School now provides multiple pathways for its students,
such as University and Tertiary Education, Employment and Further Training,
Nationally recognized Training Programs to gain National Qualifications (VET
Certificate qualifications) and School Based Traineeships. The school is also
recognised as a Gateway school to agribusiness.
Funding from Australian Student Traineeship Foundation
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Interagency
collaboration
System & sector
support
Content source

Rural Skills Australia; National Farmers’ Federation; Australian Student Traineeship
Foundation
Goondiwindi State High School
Goondiwindi State High School. (2010). Senior School: Subject Guide. Retrieved
March 29, 2010 from
http://www.goondiwishs.eq.edu.au/forms/Senior%20Subject%20Booklet.pdf
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Pilbara Education Project
The Pilbara Education Project is a large-scale collaboration between the Department of Education in
Western Australia and BHP Billiton Iron Ore. The collaboration includes the creation of industry-based
traineeships and apprenticeships, the clustering of primary schools to feed Hedland Senior High School,
the provision of scholarships at a primary, secondary and tertiary level, the establishment of a sister
schools program with Shenton College and Mt Lawley Senior High School in Perth, the funding of remote
school practicums for pre-service teachers, and the Martu Community Life Skills project to work with the
local Indigenous people on early learning, school readiness, hygiene and nutrition.
Title
Rationale

Location
Timeline
Type of school/s
Audience
Success factors

Inhibitors
Measures of
success

Resourcing

Pilbara Education Project
The objectives are
• enhancing secondary education in the region
• boosting school retention rates
• offering a diverse range of training and career opportunities
• building brighter and healthier communities.
Newman, Port Hedland, Western Australia
2005
Remote
Indigenous
K-12 students
local community
Partnerships and networks
Quality teachers and administrators
Effective pedagogies
Outcomes and results
Newman Senior High School is now the first public school to become a specialist
mining school.
There is a 64% increase in students participating in drama classes at the Hedland
Senior High School
Greater assurance that pre-service teachers who complete their practicums in
the Pilbara will return and help build up a cohort of highly qualified and engaged
teaching staff
increased attendance and retention rates
BHP provides 5 scholarships a year for students transitioning from primary to
middle school, students from middle school to senior and those planning on
tertiary education.
Funding for long term teacher placements through practicums for pre-service
teachers. This initiative involves applicants being interviewed by the
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stakeholders.
Construction of the Matt Dann Cultural Centre which is used by Hedland Senior
High School during school hours and the community out of school hours.
Funding for a specialist drama teacher in 2008 and 2009.
ICT access for teachers for professional development and a closer connection
with colleagues in Perth as well as extension programs with sister schools in
metropolitan Perth for students revising for the senior school certificates.
Establishment of the Newman Specialist Mining Program.
Professional
development
Interagency
collaboration
System & sector
support
Content source

BHP Billiton Iron Ore
Department of Education, Western Australia
BHP Billiton, Resourcing the Future. (n.d.) Community: Alan Carpenter. Retrieved
April 7, 2010 from
http://bhpbilliton.com/bb/ourBusinesses/ironOre/community.jsp
Department of Education, WA. (2010). Schools Online: Newman Senior High
School. Retrieved April 5, 2010 from
http://www2.eddept.wa.edu.au/schoolprofile
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Role Models WA – Up 4 It Program
The UP 4 It program aims to increase self-esteem and support Indigenous students in a number of ways,
such as:
•

mentoring with one-on-one coaching of students in workshops, schools or events teaching
positive behaviours and healthy lifestyles;

•

leadership in education, nutrition, goal setting, anti-drugs presentations are provided at every
opportunity at school assemblies or community events;

•

sporting and skill development programs, clinics, team games and non-competitive activities
with professional coaches and athletes;

•

music appreciation with a hip hop DJ and Indigenous rock band ’YABU’, teach students to count
and read, write and make music incorporating cultural music;

•

grooming and deportment confidence and self esteem building tools in personal hygiene, skin
care, nails, hair care and styles, lice treatments, fashion styles and tips and modelling.

Title
Rationale

Location

Timeline
Type of School/s
Audience

Role Models WA - Up 4 It Program
Key Principles for program delivery
• At Risk Youth need intensive personal support to bring about positive
change in their lives.
• Sport and physical activity are key elements in a formula which will bring
about change to young people’s lives and their futures.
• Sporting and community role models become essential mentors in the
process to facilitate considerable change to at risk young people.
• Engagement in Education and Training is the key to long term,
successful change for young people.
• Goldfields: Esperance, Kalgoorlie, Laverton, Leonora, Norseman and
Wiluna
• Gascoyne/Mid West: Cue, Meekatharra, Mt Magnet, Sandstone and
Yalgoo
• Pilbara: Cotton Creek, Jigalong, Onslow, Marble Bar, Newman, Port
Hedland, South Hedland, Roebourne and Yandeyarra
• Kimberley: Balgo, Billiluna, Halls Creek, Kununurra and Mulan
Remote
Indigenous
• Indigenous communities
• parents/guardians
• Elders and community leaders
• local schools and other agencies
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Success factors
Inhibitors

Measures of
success

Resourcing

Professional
development
Interagency
collaboration

System & sector
support

Content source

Department of Education does not recognise the initiative
The data collection process is inhibited due to the disconnection between
governmental expectations of data collection and the reality. Indigenous
people’s training and understanding of data collection and reporting makes it
difficult to communicate results.
•

Following the visits, students participate in an attendance and
behaviour monitoring period at school where successful students can
then become eligible to participate in a three day Leadership Camp held
in Perth.
• Data is collected and provided to DEEWR
• Funding: Kimberley Development Commission; Horizon Power; telethon;
lotterywest; Skywest; Skippers; Anglogold Ashant; Barrick; BHP Billiton;
FMG; Mincor; Xstrata Nickel; Westnet
• Volunteer work: Basketball WA; WA Netball; Perth Wildcats NBL
basketball; State Basketball League Teams
• Grooming and deportment specialist
• The Yabu Band
• Students: Certificate II Sport and Recreation, and Certificate II in
Leadership.
• Assessors: Role Models WA
Sponsors: Kimberley Development Commission; Horizon Power; telethon;
lotterywest; Skywest; Skippers; Anglogold Ashanti; Barrick; BHP Billiton; FMG;
Mincor; Xstrata Nickel; Westnet; Basketball WA; WA Netball; Perth Wildcats NBL
basketball; State Basketball League Teams; Local Recreation Centres; schools;
health care workers
Department of Health and Ageing; Department of Local Government and
Regional Development; Department of Education, Employment and Workplace
Relations; Department of Sport and Recreation, WA; Office of Crime Prevention,
WA
Role Models WA INC.(n.d.). About Role Models WA: Developing Young Leaders
for Tomorrow. Retrieved April 7, 2010 from http://www.rolemodelswa.com
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Role Models WA - The Girl’s Academy
The Girls’ Academies focuses on mentoring of Individual students by Academy Development Officers
and other staff, with a plan to follow the girls’ progress beyond graduation. Young Indigenous girls are
supported through work placement and work readiness schemes in years 10 through 12, and are offered
sports and extra-curricular activities as incentives for regular attendance. Leadership, Teamwork and
Vision development opportunities improve the girls’ skills, sense of belonging and commitment, and
capacity to explore the future in a positive way.
Title
Rationale

Location
Timeline

Type of School/s
Audience
Success factors

Inhibitors

Measures of
success

Role Models WA – Girls Sporting Academies
The schools’ focus is on improving the retention rate and education attainment
of students in Years 8 through to Year 12. They also aim to ensure that students
develop the skills necessary to gain employment and are encouraged to seek
further education and training
Western Australia: Perth, Kalgoorlie, Broome, Bunbury
Northern Territory: Alice Springs, Darwin
2007 – Clontarf Girl’s Academy, Perth
2009 – Kalgoorlie girl’s Academy
2010 - Broome, Bunbury, Alice Springs, Darwin
Small
Indigenous
Indigenous girls
Effective Pedagogies
Partnerships and networks
Leadership and responsibility
Outcomes and results
•
•

Department of Education: non-recognition of the initiative
Data collection due to the disconnect between governmental
expectations of data collection and delivery, and Indigenous people’s
training and understanding of data collection and reporting
Data is collected and provided to DEEWR
• expansion of the model across Western Australia and into the Northern
Territory
• 2006, 2007, 2008 Basketball Champions of the Associated and Catholic
Colleges of Western Australia basketball competition
• 2008 and 2009 Young Outspoken Responsible Girls at School (YORGAS)
Basketball Champions
• 2007 Basketball and Netball Winners in the Moorditj Waakiny Sports
and Cultural Carnival.
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Resourcing

Professional
development
Interagency
collaboration

System & sector
support

Content source

Funding is provided by the Kimberley Development Commission; Horizon Power;
telethon; lotterywest; Skywest; Skippers; Anglogold Ashant; Barrick; BHP
Billiton; FMG; Mincor; Xstrata Nickel; Westnet. Volunteers from Basketball WA;
WA Netball; Perth Wildcats NBL Basketball; State Basketball League Teams
provide sports coaching.
Students: Certificate II Sport and Recreation, and Certificate II in Leadership.
Assessors: Role Models WA
Sponsors: Kimberley Development Commission; Horizon Power; telethon;
lotterywest; Skywest; Skippers; Anglogold Ashant; Barrick; BHP Billiton; FMG;
Mincor; Xstrata Nickel; Westnet
Basketball WA; WA Netball; Perth Wildcats NBL basketball; State Basketball
League Teams; Local Recreation Centres; schools; health care workers
Department of Health and Ageing; Department of Local Government and
Regional Development; Department of Education, Employment and Workplace
Relations; Department of Sport and Recreation, WA; Office of Crime Prevention,
WA
Role Models WA INC.(n.d.). About Role Models WA: Developing Young Leaders
for Tomorrow. Retrieved April 7, 2010 from http://www.rolemodelswa.com
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Growing Healthy Aboriginal Kids - The Early Years 1-5
This program identifies programs and strategies that are having a positive impact on the health issues
specific for this age group – ie 'early intervention'. Evidence suggests that the early years of
development from conception to age six, especially the first three years, set the base for competence
and coping skills that will affect learning, behaviour and health throughout life.
Title
Rationale

Location
Timeline
Type of School/s
Audience
Success factors
Inhibitors

Measures of
success
Resourcing
Professional
development
Interagency
collaboration

Growing Healthy Aboriginal Kids - The Early Years 1-5
Identify health problems commonly found in Aboriginal and Torres Strait Islander
children aged 1-5 years.
Understand the impact of child development programs on later life patterns of
health.
Recognise the link between anaemia and poor nutrition, and reduced immunity
and delayed physical and intellectual development.
Recognise the need for a family approach when dealing with issues related to
Aboriginal child health and early development
Aboriginal communities and Torres Strait Islands
2005 to present
1-5 year old Indigenous students
The Early Years program in Kempsey South only runs for six weeks. While the
program has many benefits, this short period of time runs contrary to the
international literature that promotes regular, long-term kindergarten attendance.

Rural Health Education Foundation
Central Australian Aboriginal Congress Inc. Alice Springs
Daruk Aboriginal Medical Services NSW.
Growth Assessment and Action, Hermannsburg NT
Alice Springs Hospital, Department Health and Community Service
Central Australian Aboriginal Congress Inc., Alukura Alice Springs.
Strong Women Strong Babies Strong Culture Program
Townsville Aboriginal and Islander Health Service (TAIHS)
Jirnani Childcare Centre, Nguiu Bathurst Island NT.
NYP Women's Council Nutrition Program
Daruk Aboriginal Medical Services NSW.
Aboriginal Medical Service, Western Sydney
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Nguiu Clinic, Bathurst Island NT
Funded by Merck Sharp & Dohme (Australia) Pty Ltd
System & sector
support
Content source

Department of Education and Early Childhood Development, Victoria. (2010) Early
Childhood Indicators: Increased Participation in Kindergarten. Retrieved April 10,
2010 from
http://www.education.vic.gov.au/healthwellbeing/childyouth/catalogue/section
s/kindergarten-ind1.htm
Campbell, F. & Ramey, C. (2002). Early learning, later success: The Abecedarian
Study: Executive Summary. Retrieved March 29, 2010 from
http://michiganedusource.org/EarlyChildhood/abecedarian.pdf
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Best Start
Best Start is a Victorian government early years initiative. It supports families, caregivers and
communities to provide the best possible environment, experiences and care for young children in the
important years from pregnancy to school. Best Start aims to improve the health, development, learning
and wellbeing of all Victorian children (0-8 years). It supports communities, parents and service
providers to improve universal early years services so they are responsive to local needs. It has a strong
emphasis on prevention and early intervention. Local partnerships are the cornerstone of each project
site.
Title

Best Start

Rationale

The Best Start approach is to strengthen the local capacity of parents, families and
communities and early years services to better provide for the needs of all young
children and their families.
This is achieved by:
• listening to parent and family knowledge and expectations
• the inclusion of vulnerable children and families in early years services
• the inclusion of Indigenous children and their families
• ensuring services are inclusive of culturally diverse children and families
• mobilising community interest, resources and infrastructure to create
child-friendly communities
• translating early childhood evidence into practice
• coordinating and integrating existing services
• introducing innovative changes to services, based on evidence
• developing strong cross-sectoral local partnerships.
30 Best Start project sites in Victoria of which 6 focus specifically on working with
Aboriginal communities. The 20 existing sites are Ballarat; Brimbank; Cardinia;
Casey; Darebin; Frankston; Greater Dandenong; Greater Shepparton;
GreaterGeelong; Hume/Broadmeadows; Maribyrnong; Melton; Mornington
Peninsula; Nillumbik; Swan Hill; Wellington Shire; Whittlesea; Wyndham; and Yarr
Ranges Shires
Piloted from 2002 to 2006 with 11 mainstream and two Aboriginal sites. In mid2006 a further 10 mainstream and 4 Aboriginal sites were announced, and the
funding for the pilot sites extended.
Ages 0-3 years

Location

Timeline

Type of School/s
Audience
Success factors

A major focus of the Best Start program is building partnerships and collaboration
among various government agencies and service providers such as maternal and
child health clinics, childcare providers, kindergartens (preschools), health services,
schools and family support services. This means that the kinds of interventions likely
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to be useful for ‘Best Start’ will be diverse in their approaches and settings. They
may involve changes to infrastructure, establishing partnerships between services
and community organisations, or promoting community involvement in seeking
better outcomes for children, as well as engaging directly with parents and other
caregivers.
The Best Start partnership, and its individual members, is expected to lead the way
in cultural change, service coordination and integration. Early indications from the
evaluation of Best Start are that service cooperation and collaboration has been
effective in the Best Start partnerships.
Inhibitors
Measures of
success

Resourcing
Professional
development
Interagency
collaboration
System & sector
support
Content source

Best Start has been a considerable success. Sites enthusiastically embraced the
opportunities provided by the partnership arrangements to work together locally
across the early childhood sector. The statewide evaluation of Best Start confirms
the value of continuing Best Start in existing Sites and extending it to other
disadvantaged communities.

Department of Education and Early Childhood Development. (2006) Best Start.
Retrieved April 16, 2010 from http://www.beststart.vic.gov.au
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Conway’s Kids Trust Fund
The Conway’s Kids Trust Fund provides scholarships to Indigenous secondary students from the remote
areas of the Kings Canyon Region to study as boarding school students at Prince Alfred College or
Westminster School in South Australia.
Title
Rationale

Location
Timeline
Type of School/s
Audience

Success factors
Inhibitors
Measures of
success

Resourcing

Conway’s Kids Trust Fund
The Trust Fund aims to:
• Provide placements in quality, innovative and responsive education
establishments in major Australian cities.
• Raise awareness of disadvantage in educational opportunities of remote
youth through our advocacy to government and the community
• Enable access to opportunities for better education, support; health and
independence in a caring and non-judgmental environment
Kings Canyon, Northern Territory
2008 to present
Remote secondary schools
Indigenous students
Aboriginal children from the remote areas of the Kings Canyon Region, many of
whom English is their second language (speaking native language when at home or
in the company of their families)
Schools have been very generous in their support of the vision and mission
statement.
Funding
Students are required to separate from their families
Anecdotal reports from students provide positive feedback on the program:
• We came here for education – to learn. Our families want us to learn and we
want to keep working hard and get better at our school work and homework
so we can help back home at Ukaka.
(Christine - aged 14)
• Prince Alfred College is lot different from our old school, we have good food.
I think other boys from home should come here because it is a good school.
The best thing is the "footy". When I leave school I want to be a pilot.
(Philomen - aged 14)
• “We starting a new circle. If we stay in the old circle we’ll be like all our
family back home. Kids can’t get jobs and we’ll get Centrelink and just get
drunk and fight and go to Jail. I want to be a lawyer then be a judge. I want
my kids to be educated like me because they can follow my circle.”
(Christopher - aged 14)
Funding provided by donation and sponsorship
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Professional
development
Interagency
collaboration
System & sector
support
Content source

The staff have put into place structures to support the young people in their new
lives as boarding school students.
Westminster School, Prince Alfred College (Adelaide)

A New Dreaming Through Education (n.d.). Conway’s Kids Trust Fund. Retrieved
April 11, 2010 from http://www.conwayskids.org.au/
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Section 3: Directions for the future
We argue in this report that the challenges facing small schools in rural and remote settings are
‘adaptive problems’ (Fullan, 2005) for which we do not have the answers and which take time to
address. This is especially the case for schools operating in an environment characterised by chronic
social and economic disadvantage. We are aware of these adaptive problems in identifying strategies to
enhance the vitality of small schools in remote locations, as well as the communities which they serve.
The innovative and possibly successful strategies described in Section 2 have some common
characteristics. In this final Section, we frame five key principles for enabling small and remote schools
to contend with, and even address, the challenges they face. These principles are based on the
deliberations arising from the Australian College of Educators ‘National Issues Forum on Indigenous
Education’ (1999). In highlighting the five key principles, two important considerations need to be made.
First, although the principles apply to the Indigenous context, they have application to the revitalization
of small schools situated in low SES environments generally. Second, although these principles are based
on discussion that occurred a decade ago, they continue to have currency. Their currency more than a
decade later indicates how intractable the challenges facing small and remote schools are and how long
it takes to make a difference to circumstances by means of strategic action and development.
Each of the five key principles underpinning the pursuit of effective education in small and remote
schools is now examined.
3.1

Partnerships and Networks

The centrality of partnerships and networks to the innovative strategies described in this report is clear.
These partnerships occur at several levels, for example, within school relationships between students
and teachers and vice versa; and between students, teachers and parents within the community. For
example, Better Beginnings, a program launched in 2004 by WA State Libraries, aims to encourage
parents to read with their children, and to expose them to the benefits of visiting local libraries.
Similarly, Bridging the Gap, a strategy applied in both the Torres Strait Islands and the western suburbs
of Sydney, is designed to increase student ‘at-home’ experiences with books, to foster child-family
interactions with literacy and to increase links between home and school for Indigenous families.
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Collaboration between schools is a feature of many of the innovative strategies. Clustering of small
schools, for example, can lead to a reduction in isolation of staff as well as allowing professional
interaction and a sharing of resources for mutual benefit. Western Cape College, the cluster of 13
schools in Northern Queensland and the Torres Strait Islands, is an example of a sustained network
between low SES schools designed to increase community engagement in education and build
continuity and consistency in curricular provision. The project is one of the few for which outcome data
are available in the public domain. Similarly, Euraba Educational Centre is a collaboration between NSW
and Queensland schools and TAFE catering for children to adults in three remote Indigenous
communities. The Pilbara Education Project is a collaboration between the Department of Education in
Western Australia and BHP Billiton Iron Ore featuring industry-based traineeships and apprenticeships,
scholarships, the clustering of primary schools to feed Hedland Senior High School, partnerships with
secondary schools in Perth, the funding of remote school placements for pre-service teachers, and work
with the local Indigenous people on early learning, school readiness, hygiene and nutrition.
However, we believe that the most fruitful of the strategies described in the report are enhanced by
partnerships between the school and agencies within the local and wider communities. These
partnerships can comprise multiple configurations. The school in the small and remote community may
function as the community centre for developing partnerships between health and community services,
welfare and education. For example, extended models of schooling can promote greater community
engagement in educational achievement and assist overcoming disadvantage in the school community.
Western Cape College is one example of extensive interagency collaboration involving partnerships with
12 different organisations including such diverse agencies as the Department of Safety, Crèche and
Kindergarten Association and Cape York Institute for Policy and Leadership.
3.2

Quality Teachers and Leaders

We argue that integral to effective strategies for attracting and retaining quality teachers and
administrators to rural and remote locations is the adoption of a Rural Lens, the view that working in
rural/remote schools for those who are able to cope provides them with distinctive professional
challenges and interests. The focus, therefore, is on encouraging teachers to envisage their time in
rural/remote postings as a career-long prospect. Rather than relying on strategies such as compulsion
and incentives to induce teachers to fill vacancies in rural/remote schools, the emphasis is placed on
professional learning and development that empowers teachers to develop the self reliance to meet the
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challenges of living and working in rural and remote areas. In this way, the right teachers are more likely
to be appointed in the right context.
The adoption of such a rural lens has implications for aspects of teacher/principal preparation, as well as
their continuous professional development and support. For example, at the pre-service level we argue
for increased attention to the distinctive challenges associated with living and leading in remote
communities and the kinds of approaches to the classroom these environments demand. Beyond the
Line – School Community Visits is an example of an innovative strategy designed to give pre-service
teachers opportunities to learn about a rural teacher's life, including the attractions and challenges of
teaching in remote and small NSW schools where the greatest number of employment opportunities are
located. Beyond the Line – Professional Experience is an extended intern experience in rural NSW
settings for pre-service teachers from NSW, the Australian Capital Territory and Victoria. This program is
specifically aimed at helping pre-service teachers see the benefits of working in rural settings and also
giving them a basis for deciding whether country life is for them. Likewise, for practising teachers, we
argue for increased attention to curriculum development, implementation and evaluation appropriate
to the conditions of rural and remote school contexts.
Principals of small and remote schools also benefit from support once they take up their appointments.
For two reasons we believe that post-appointment support is critical to leadership success in small and
remote schools. First, principals of small schools can influence the day-to-day running of their
organizations to a greater extent than their counterparts in larger schools because of the different ways
in which small school communities relate to their leaders. Second, principals of small and remote
schools tend to have more direct influence on the quality of teaching, providing them with powerful
opportunities to bring about change and improvement. Ironically, in spite of the complexities connected
with leading in small and remote schools, those who take on these positions are often at the beginning
of their careers which compounds the challenging circumstances they often encounter. Beyond the Line
– School Executive Program is an example of an innovative strategy to introduce practising teachers and
leaders to the possibility of working in rural NSW communities.
From this perspective, the processes available for the initial preparation of principals need to engage as
much as possible with the realities of leading learning in small and remote schools. In particular,
principal preparation programs (and induction) would benefit from incorporating knowledge of the
school in a community, how communities work and how principals can work effectively with community
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partners. We make this point because we know that in most Australian education jurisdictions there is
little formal or specific preparation for the role. Rather, there continues to be a heavy reliance on
incumbents learning ‘on the job’ after they have been appointed which, we argue, leaves a great deal to
chance. Furthermore, preparation programs that do exist are likely to be generalised and discount the
contextual complexity that applies to leading different kinds of schools, including those which are small
and remote.
3.3

Effective pedagogies

Principals and teachers in small and remote schools who are effective leaders of learning use pedagogies
that are grounded in local needs and interests. In particular, approaches to teaching, learning and
assessment that encourage student-centred and community-oriented learning seem to be effective.
Teaching and learning can be strengthened further by integrating literacy and numeracy with
community-based learning within the curriculum. Euraba Educational Centre, the project to support the
mainly Indigenous populations of Boggabilla (NSW), Toomelah (NSW), Goondiwindi (Qld) features
pedagogies that are directed to the needs and interest of their students and local communities.
Similarly, the Cowell Area School Certificate of Aquaculture which was started in 1991 by local oyster
growers in Eyre Peninsula, South Australia, for its low SES population, structured a senior secondary
course using both content and teaching approaches that were targeted to their local needs and
interests. This project is significant because of its longevity.
Pedagogies in small and remote schools are effective when teaching is informed by data - especially in
low SES environments where social, economic and emotional problems can be enduring. In these
challenging circumstances, principals and teachers appear to benefit from plentiful opportunities to
develop their knowledge and skills in using data for improving teaching and learning. Among the skills
for using data is the capacity to scrutinize and evaluate information to ascertain how it fits with what is
already known about the school context and how it can be used to implement improvements. The
Mobile Preschool Pilot Program targets children in very remote locations across the top of Australia.
Qualitative data in the form of feedback from teachers, teaching support officers and parents as well as
the use of scrapbooks to keep records of pupils’ progress, suggest that children improved their fine
motor skills as well as making cognitive progress as a result of, inter alia, the resources distributed in this
program. Another innovative strategy that has been shown to be successful in improving outcomes for
very young children is the Peers Early Education Program (PEEP). Two features distinguish this program.
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One is its longevity: started in the UK in 1995, this program continues to operate successfully. The other
distinguishing feature of PEEP is the development of appropriate learning and teaching practices among
a range of adults – not only teachers and school-based people but also parents and carers. In this way
the program builds strong links between the child’s learning in the formal and informal settings between
the ages of birth to five years.
3.4

Leadership and Responsibility

The innovative strategies described in this report tend to be predicated on strategic partnerships
between a range of key stakeholders in the pursuit of building capacity in rural and remote communities
of Australia and further afield. These stakeholders span jurisdictions and sectors and present a range of
perspectives that are likely to challenge current thinking around salient issues.
A fundamental challenge, therefore, lies in harnessing collective leadership capacity and the disposition
to take responsibility for attending to the issues relating to the provision of education in small and
remote schools. This concerted effort may embrace individuals, communities, associations and
organizations, systems and sectors, governments at different levels as well as industry and commerce.
Whatever the arrangement, we argue that trust and openness between parties is the basis of
partnerships because they are the levers of cooperative action and social capital. For example, Leading
Aligned Numeracy Development (LAND) is a leadership development strategy designed to build teacher
capacity and sustainability through classrooms, school communities and education systems. Funded by
the Australian Government and operating in the Northern territory, South Australia and Western
Australia, LAND focuses on capacity development in disadvantaged communities. Another strategy that
focuses explicitly on leadership development in small rural schools is the Victorian Leading Across
Effective Small Schools Program (LAESS). The program uses the expertise of retired principals to mentor
novice principals in small rural schools to develop purposeful relationships with the aim of improving
student learning.
It is also desirable for harnessing collective leadership capacity that a ‘distributed’ understanding of
leadership is embraced. Distributed leadership is generated from the interactions and dynamics of
groups and teams learning and solving problems together. Beyond the Line – School Executive Program
in the Orange and Lachlan areas of Western New South Wales aims to broaden the experience of
practising leaders and teachers by offering a first-hand look at life-style options in rural communities.
One of its success factors is the leadership and responsibility demonstrated by participants in the
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scheme. The Canadian strategy, Bradford University Northern Teacher Education Program (BUNTEP), is
an example of a very long standing project which presents an alternative to traditional campus-based
teacher training. Started in 1974, the program delivers post secondary services to people in
communities who traditionally have not had tertiary experience. BUNTEP eliminates much of the
financial and social hardships brought about by long-term resettlement to a university campus. In
addition, by offering the program in the students' community, BUNTEP contributes to both the
educational and economic development of Northern and Rural Manitoba communities.
3.5

Outcomes and Results

Working systematically towards addressing intractable problems associated with small schools in
remote and very remote areas of Australia is aided by continuous monitoring, assessment and reporting
of the outcomes of actions that are implemented. A common feature of the strategies described in this
report is the absence of systematic evaluation. Without sound evaluation, it is not possible to determine
what works.
Our review of innovative strategies for this report suggests three different kinds of reporting. The most
prevalent is reporting of the use of funds, and we support financial accountability. Less frequent, but still
common, is the reporting of actions, and we have no quarrel with accounting that resources are
expended on the actions for which they are intended. We support process accountability. However, with
few exceptions, what is absent from the strategies we reviewed is accountability for outcomes. The
exceptions are found in a report commissioned and published by Victorian Government Department of
Human Services, Melbourne (April 2007) titled Strategies for improving outcomes for young children: A
catalogue of evidence-based interventions for which a very large number of interventions were
reviewed. The distinctive feature of this broad review is that an explicit evaluation framework was
applied. We include it here because of its educative power.
The reviewers for the 2007 project used five criteria for the strength of supporting evidence to make
judgments about the success of interventions. At the highest level of impact are prospective randomised
controlled trials, that is, projects that are evaluated using the true experimental design. The strategies
that are found to be effective when scrutinized using this method are categories as ‘well-supported
practice’. ‘Supported practice’ is the category of interventions that have been evaluated with a
comparison group and reported in a peer-reviewed publication. ‘Promising practice’ has been evaluated
with a comparison group but not reported in a refereed journal. Next is ‘acceptable practice’, the
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category of interventions that have been evaluated with an independent assessment of outcomes, but
no comparison group. Designs used for this level of evaluation involve pre and post-testing, post-testing
only, or qualitative methods. Another design for ‘acceptable practice’ would be historical comparison
group using normative data from standardised tests. Finally, ‘emerging practice’ is the designation of
interventions that have been evaluated without an independent assessment of outcomes (such as
formative evaluation or service evaluation conducted by host organisation). These categories are based
on several classification systems, most notably the one used by the California Evidence-Based
Clearinghouse for Child Welfare (www.cachildwelfareclearinghouse.org, downloaded 7/9/06).
Not only does the framework provide judgments based on strong evaluation design, but information is
also provided on the following indicators of quality: Replication — the extent to which the intervention
has been implemented and independently evaluated at more than one site; Documentation — the
extent to which the content and methods of the intervention are well documented (such as in provider
training courses and user manuals) and standardised to control quality of service delivery; Theoretical
basis — the extent to which the intervention is based upon a well-accepted theory or developed from a
continuing body of work in its field; and Cultural reach — the extent to which the program has been
trialed with people in disadvantaged communities, Indigenous people or people from culturally and
linguistically diverse backgrounds. We agree that these criteria are powerful indicators of quality. When
innovations meet these criteria and are recommended in terms of evaluation design, we argue that a
robust case is being made in their favour.
The issue of cost-effectiveness, that is, the extent to which value for money is obtained in achieving
desired outcomes, is relevant too. Although the Victorian Government Department of Human Services
(2007) originally included cost-effectiveness in its evaluative framework, the concept was later removed
because this type of information was available for very few of the recommended strategies.
Our own review of innovative strategies indicates that in the very limited cases where outcome data
appear the category of ‘emerging practice’ can be justified, that is, data are generated in-house, by self
review. The only exception is the set of strategies reviewed and recommended by Victorian Government
Department of Human Services (April 2007): Better Beginnings; Bridging the Gap; Catch the Future;
Coxmoor Breakfast Club; Early Access to Success in Education (EASE); Growing Healthy Aboriginal Kids The Early Years 1-5; Mobile Preschool Pilot Program; Parents as Teachers (PAT); Peers Early Education
Program (PEEP); Raising Early Achievement in Literacy (REAL); Reach Out and Read (ROR); and Reading
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For Life. Although we have included a total of 44 innovative strategies, we have confidence in only these
12 strategies as recommended strategies for improving outcomes for young children.
We adopt the stance of the Victorian Department of Human Services (April 2007) and conclude that one
of the challenges facing Australia regarding quality provision for small and remote schools is the lack of
programs that have been independently or even internally reviewed. Without robust evaluations claims
of the program remain as merely claims and wide implementation by policy makers is seriously
compromised.
We argue too that building a culture of routine and systematic evaluation of innovations can foster a
sense of shared accountability. The processes of designing evaluations and collecting, collating and
interpreting outcomes data is a collaborative act and one that builds community. Generating outcomes
data is a strategy for enriching small and remote schools and their communities. The relationships
through which such evaluations are conducted are likely to develop confidence, risk taking and
openness among participants. We conclude our report with the plea for increased reporting of the
outcomes of innovative strategies for small and remote schools in our quest to ensure that children in
these settings have as many educational advantages as they would experience elsewhere.
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