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2. Executive Summary
This project has been about improving post compulsory pathways and transition
support for young people in rural and remote school communities. It has focused
on school communities that are a minimum of 130 kilometres from Melbourne and a
minimum of 25 kilometres from regional population centres of at least 10,000 people
while having a population of no more than 5,000 in their own right. ‘Young people’ for
the purpose of this project have been defined as the 15-24 year age group.
Through the course of the project, detailed discussions have been held in five rural and
remote school communities across Victoria with broad input from local educational
providers and other key stakeholders. In addition, the views of all rural and remote
schools and rural Local Learning and Employments Networks have been sought. This
input, plus a number of discussions with regional Department of Education and Training
staff and other interested individuals and organisations, has provided a comprehensive
picture of the main issues and determined some potential future directions.
During the 1970s and 1980s, rural and remote school communities developed a range
of creative approaches in providing post compulsory options for young people through
the building of partnership with community organisations, business and local
government as well as developing innovative cluster arrangements. It would appear that
such initiatives have decreased over the past ten years for a variety of reasons.
Many of these communities are now facing significant population decline and major
changes in rural industries. Feedback from the project indicates that maintenance of
local schools and the development of collaborative partnerships to provide the broadest
range of post compulsory learning opportunities possible are seen as critical to the
survival of these communities.
A number of other challenges and issues have been identified through this project
including limited, and in some cases, no access to TAFE or ACE provision, decreasing
use of ICT, open learning and distance education opportunities, resource provision
which encourages competition rather than co-operation, and a lack of employment and
education and training opportunities, especially for young people who have left school in
rural and remote communities.
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The major outcome of this project is the need to develop a “new approach” in
supporting the development and provision of post compulsory learning in rural and
remote locations, one that is based on extensive and planned local collaboration.
Through this project there was evidence that some of the project school communities
have developed co-operative arrangements that have focused largely on interschool cooperation. However, relationships with other education providers, key community
organisations, industry and other key stakeholders on a collaborative level, have been
limited.
People and organisations consulted through this project have overwhelmingly endorsed
a ‘whole of community and government’ collaborative provision of post compulsory
pathways and transition support in rural and remote school communities of Victoria.
This would translate to different provision models in different communities but the notion
of educational providers and others pooling resources and working together was seen
to be a central ingredient.
As part of this project a proposed Resource Kit has been developed which aims to
assist school communities to achieve such an approach. It sets out principles of
sustainable delivery; a suggested way of developing a collaborative approach; guiding
questions for school communities to refer to in analysing and planning; and some
possible models emerging from this project for consideration.
The recently released School Accountability and Improvement Framework (SAIF)
provides schools with tools to assist in planning and monitoring school improvement
and accountability, including in the area of student pathways and transition support. The
SAIF requires individual schools to submit annual and four year plans.
Whilst these individual school reports can reflect (and this report suggests should) that
they are forming networks (including both schools and other education providers) and
detail their particular responsibility for developing such networks, through this project a
different emphasis is being suggested. The development of collaborative plans involving
groups of schools and other agencies (both educational and community) needs to be
explored within the SAIF. An example of such a plan for student pathways and transition
support is included within the proposed Resource Kit of this report.
Recommendations arising from the project are about supporting this collaborative
approach. In particular, they are suggesting that follow up in the project focus areas
needs to occur and be resourced for the further enhancement of student pathways and
transition outcomes.
In addition, to enable a broad and effective level of support, a number of
recommendations are made about resourcing, leadership, staffing, the role of open
learning and distance education.
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3. Introduction and Background
3.1. Purpose of Project
Aim
To improve small rural schools’ monitoring of performance and maximisation of
provision in relation to post compulsory pathways and transition support for their
students.

Project Focus Areas
• Identify questions which small schools in rural settings should consider when
evaluating the quality of their provision of post compulsory pathways and transition
support
• Identify resources and stakeholders available to assist smaller rural schools in
maximising their provision of post compulsory pathways and transition support,
within current resourcing levels.
• Identify the role of Local Learning and Employment Networks (LLENs) and DE&T
regions in supporting provision for young people in smaller rural schools.
• Identify principles which underpin sustainable ways of working across government
and local agencies at a town level in order to increase viability and depth of
experience and programs for young people
• Develop a simple to use toolkit or reference manual to assist smaller rural schools
to assess and demonstrate their achievements across the four areas above, as
part of the development of their strategic plan and annual work plan within the
SAIF
Please Note:
Whilst the original brief of this project was focused on “small rural schools”, it became
obvious early in the project that a broader focus on rural schools and their communities
was necessary to enable a full consideration of extending programs and opportunities
for young people in these areas. This broadening also acknowledges the way in which
rural schools and their communities historically develop and provide education for their
young people and the important role that a school plays within these rural communities.
In addition, it was felt early in the project, especially in consultation with the five focus
school communities, the need for exploration of possible “Models of Provision” would be
beneficial. This report has detailed some possible models of provision as a result.
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3.2. Project Definitions
Before the project began, the reference group and project staff felt it important that there
was clarity of definitions across a number of key areas to ensure that the project had
focus.
The key areas requiring definition included:
 ”rural and remote school community”
 “young person”
 “school community” in a rural or remote context.

For the purposes of this project, the following definitions were utilised:

1. Rural and Remote:
A rural/remote school community (as defined by the Country Areas Program
initiative within Victoria) is:
 located a minimum of 130 kilometres from Melbourne
 located a minimum of 25 kilometres from a regional population
of 10,000 or more.
 a community with a population of less than 5,000 in its own
right.

2. Young Person
A focus on the 15 to 24 year age group within these school communities.

3. School Community
 A “stand alone” remote school community or
 a cluster of school communities in a given geography
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3.3. Reference Group

Loris Perry

Department of Education and Training:
Post Compulsory Division,

Gary Allen

Chair,
Country Education Project Inc

Hector Bugeja

Department of Education and Training:
Post Compulsory Division

Louise McDonald

Department of Education and Training:
School Improvement Division

Chantelle Renn

Department of Education and Training:
Schools Improvement Division

Susan Kelly

Department of Education and Training:
Post Compulsory Division

Lyn Hughes

Deputy Chair, Central Grampians LLEN

Phil Brown

Executive Officer,
Country Education Project Inc

Kelvin Baird

Wedderburn P-12 College

Wendy Gardiner

Lakes Entrance Secondary College

John Blair

Project Consultant
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3.4. Context
Rural and remote communities have always faced significant and unique challenges in
providing quality outcomes for young people as they move beyond compulsory
education. They have often been characterised as close knit, as resilient, as strongly
supportive and as creative and innovative. Schools in these communities have quite
often produced excellent VCE results, have strong links with their communities and
have pride in the close relationships with students and their families.
However there are a number of emerging issues that rural and remote communities
face, as well as the continuing challenges that size and distance create.
Provincial Victoria is changing. The overall population is growing and investment,
employment and building approvals are at an all time high. Regional centres are
expanding and some towns close to these centres are benefiting from this growth. At
the same time many small towns, particularly those located in the traditional rural areas,
are facing challenges resulting from isolation, declining population and major changes in
agricultural production.
Specifically, the circumstances for rural and remote communities, and their schools,
have changed significantly since the 1980’s. Some communities have experienced
population growth, while others have undergone important demographic changes and
many have experienced significant population decline.
In addition, these communities are facing challenges as a result of isolation, changes in
agricultural and rural industries, the consolidation of services to larger centres, limited
employment opportunities, as well as recent natural phenomena such as drought.
In many regions within rural Victoria, in particular the west and north west regions,
communities are facing difficult challenges as a result of population decline, while a
number of communities along the Murray River are experiencing a population growth
and the “seaside drift” is having a demographic impact on a number of communities
located along the coast.
With widespread reduction in government and community services in these areas,
schools are seen as essential to the sustainability of these communities. In many rural
and remote towns, schools are the only government service provided, with a number of
other government and community services such as health and local government being
relocated to larger centres.
This project has been designed to assist schools in these remote and rural towns to
meet the challenges facing them in catering for a projected diminishing number of
young people living in and around these centres. Educators and community members
from these communities have worked with project staff to identify innovative ways that
schools can work in partnership with their local communities and other education and
training providers to ensure quality provision for young people in our rural and remote
towns into the future.
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Other emerging challenges include:
 The recent state-wide introduction of new post compulsory courses such as
VCAL.
 Increasing difficulty of many rural and remote schools providing the variety
of post compulsory options to cater for the individual needs and aspirations
of all young people.
 Increasing vocational training costs.
 Training providers (especially TAFE) are generally centralised around
regional and metropolitan centres with limited outreach provision, meaning
an increased expectation of travel for rural and remote young people both
within schools and for those who have left. This includes apprenticeship
training, VET course provision, ACE provision and VET in Schools options.
 The majority of rural and remote communities have neighbourhood learning
centres but the majority of these do not have the Scope of Registration to
deliver for this particular cohort.
 Lower retention rates to Year 12 or equivalent in rural and remote areas
compared to metropolitan and regional centres.
 From the recent On Track data (2005 and 2006 data) there is an increasing
number of young people in rural and remote areas of Victoria deferring
further education options. This data also indicates that the deferment
percentage within rural and remote communities is greater than in the
regional centres and metropolitan locations of Victoria.
 Families (generally with lower socio economic status) moving into
these communities to take up cheaper housing options.
 Overall aging of the rural and remote communities. In some
communities (especially along the Murray River) this has also brought
about a service infrastructure growth with families moving into these
communities while in others it hasn’t.
 The drift of young people from these communities to regional and
metropolitan locations for employment and further education.
In dealing with these issues there has been an increasing focus recently on the
development of some guiding principles or helpful ways of resolving these challenges
within rural and remote communities.
For instance at the Country Education Project Inc ‘Roundtable’ in 2004, broad
discussion by a wide range of key stakeholders from across Victoria identified a number
of principles including the following:
 A need for a comprehensive and collaborative approach to the provision of
post compulsory education in rural and remote communities.
 Provision of post compulsory learning in these areas should be focused on
the needs and aspirations of young people.
 The building of vibrant partnerships between key stakeholders is essential,
utilising a flexible approach that caters for client needs, taking account of
local geographic characteristics.
 Measurement of post compulsory education and training outcomes should
reflect the achievements and aspirations of local young people.
Post Compulsory Pathways and Transition Support
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On a broader scale, the National Framework for Rural and Remote Education,
developed by the MCEETYA Task Force on Rural and Remote Education, Training,
Employment and Children’s Services has developed a set of principles and ‘enablers’
for the provision of quality education.
The principles include:
 Students and families living in rural and remote Australia have specific
needs which are the direct result of living in particular geographic locations.
 There is a high degree of variability in the characteristics of rural and remote
communities, both within and between the States and the Northern
Territory.
 The needs of rural and remote students should be met through local
commitment and ownership as well as through predictable and sustained
government funded initiatives.
 The provision of quality education in rural and remote Australia requires
creative and flexible approaches that utilize leadership capacity at all levels,
innovative technology and methodology, and whole of government
approaches.
The ‘essential enablers’ for the provision of quality education provision are:
 Personnel – diverse and reliable supply; succession planning; incentives;
family assistance.
 Relevant curriculum – programs consistent with national goals; articulated
planning for lifelong learning; access to VET; enterprise learning.
 Information and communication technologies – broadband provision for
rural/remote locations; affordability and accessibility; reliable infrastructure.
 Multiple modes of delivery – ICT training and development of staff;
broadening of best practice networks.
 Environments formed through effective community relationships and
partnerships – support of industry; government and non government
collaboration; use of local expertise.
 Resourcing – support for local capital; funding for equitable access; whole
of government approaches.

It was within this context that the project has been planned and developed.
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3.5. Planning and Methodology
The first stage was to conduct initial discussions and clarify expectations to ensure the
project, its aims and possible outcomes were clearly understood. This involved
identifying the key stakeholders for initial contact to raise awareness of the project and
to ensure close co-operation throughout. Country Regional Directors, rural and remote
school communities, the LLEN Chairs Group and VLESC were provided with
information on the project and invited to contribute to the consultations.
Data and information from various sources on rural and remote provision of post
compulsory learning across Victoria was then collected and reviewed, including relevant
On Track data, school community data, MCEETYA reports, Country Education Project
Inc. research papers, relevant Department of Education and Training documents and
frameworks and population projection information.
Extended conversations were held by the principal project consultant with:
 John Stafford from Glenlyon Consulting, facilitator of the Country Education
Project ‘Roundtable’ , conducted with key stakeholders in November 2004, to
explore issues of post compulsory provision in rural and remote communities
and possible strategies for future action.
 Howard Kelly, convener of a Country Education Project statewide forum in
August 2005 to explore possible models and approaches for post compulsory
provision in rural and remote communities.
 Roger Holdsworth, Melbourne University educational consultant about new
and innovative approaches to post compulsory pathways and transition
support in rural communities.
A project reference group was formed with representation from the Department of
Education and Training (Office of Learning and Teaching and School Improvement),
Local Learning and Employment Networks, rural and remote school communities, and
Country Education Project Inc.
To achieve an in depth understanding and knowledge of post compulsory learning
issues within rural and remote school communities and possible future directions, the
project planned to undertake discussion and consultation on two fronts.
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(i)

Focus School Communities:

This involved working closely with five rural and remote school communities across
Victoria, chosen largely because of their geographic and educational uniqueness and
also because of their preparedness in the past to enter new and creative partnership
approaches.
This is best summed up by the following table.
School
Communities

DET
Region

Uniqueness

Lakes Entrance
and Swifts Creek

Gippsland

Two relatively isolated school communities in the
same region but some distance apart with
potential for developing new relationships with
ICT, shared staff expertise etc.

Nathalia

Hume

A small community with a strong relationship
between the state secondary school and
Catholic secondary school, some potential for
extending that relationship and exploring
extended relationships with a nearby large
regional centre.

North Central area
including
Wycheproof,
Wedderburn,
Boort, St. Arnaud,
Charlton, Donald
and Pyramid Hill

Loddon
Schools and communities within a 100 kilometre
Mallee and radius, history of cluster provision of vocational
Grampians education at Charlton and potential for extending
that arrangement.

Hopetoun,
Rainbow and
Warracknabeal

Grampians Relatively isolated school communities suffering
significant population decline, with potential for
developing relationships with ICT, shared staff
expertise, etc.

Corangamite area
including Timboon,
Terang, Cobden
Camperdown,
Derrinallum and
Mortlake

Barwon
South
Western

This community is the only community in which
the LLEN does not have a regional centre
located within it.

Post Compulsory Pathways and Transition Support
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A plan was then developed in detail for gaining responses from these school
communities in terms of the project brief. Essentially this involved:
 collecting local data on population trends (especially youth population) and
current post compulsory provision initiatives
 meeting with local principals, verifying the data, gaining further information,
reviewing current provision options, identifying the key local issues and
exploring some preliminary notions of new local education possibilities
 conducting a broader forum of key stakeholders in those school communities
to explore the issues and develop new ideas and discuss possible new
models of post compulsory pathways and transition delivery to cater for all 15
to 24 year olds.

(ii)

Open Consultation

At the same time a paper describing the project, its background, and key issues was
sent to all rural and remote school communities and to rural Local Learning and
Employment Networks, requesting their input to a range of questions.
Some staff members from regional Education Offices also contributed.
Such input was gained through an initial survey sent to all rural schools and LLENs
followed up by:
 specific discussion with individual regional DE&T staff
 teleconference with a number of LLEN personnel
 individual conversations with people from DE&T, LLENs and rural schools

Post Compulsory Pathways and Transition Support
June 2006

14

Country Education Project

4. Implementation of Project
4.1. Five Focus School Communities
Whilst following the broad process outlined above, there were some differences in each
of the five school communities.
At Hopetoun/Warracknabeal/Rainbow, before the meeting with local principals, an initial
meeting was held with senior DE&T regional officers to ensure that planned project
activities were consistent with regional initiated planning activities in the area.
The larger community forum in this area attracted the biggest and broadest
representation of the five focus school communities.
At Nathalia, after meeting with principals, agreement was reached that strong links
between the two schools had already been established and the two principals felt that a
larger community forum would be unlikely to develop any further ideas on possible
future links.
The Corangamite principals met twice with the project consultant to consider issues and
ideas, but thought School Councils needed to be consulted before any broader
community discussions occurred.
At both the North Central cluster meetings and the Gippsland meetings the planned
processes were followed but with limited broader community involvement.
Two of the project school community discussions have been documented in Appendix I
as case studies to give greater depth to some of the issues highlighted within the report.

4.2. Input from other Rural and Remote Schools and Local Learning and
Employment Networks.
Invitations were extended to all rural and remote school communities and rural LLENs
to respond to the following five focus area questions:
 What are the key issues locally from your perspective?
 What partnerships operate in your area and how effective are they?
 What feedback do you want to provide about issues and key principles that
have already been identified prior to this project?
 What new ideas and innovations currently operate locally in the provision of
post compulsory pathways and transition support?
 What new ideas and innovations would you like to suggest?
After an initial response from only three schools, further invitations were issued. Four
representatives from rural LLENs responded. In addition three of the five project focus
school community forums had LLEN representation and input.

Post Compulsory Pathways and Transition Support
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5. Outcomes from Project
This project explored a range of issues and concepts that have arisen through the
conversations with both the focus school communities and forums/interviews with
representatives from the education sectors, regional education offices, rural and remote
schools, LLENs, and other key stakeholders. These are outlined in the following pages.

5.1. Key Outcomes
Outcomes from the project are significant because they signal the need for a different
approach to the development and delivery of post compulsory pathways and transition
support in rural and remote Victoria. The five focus school communities involved in this
project are all strongly suggesting that a new approach is needed within such
communities.
This has been reinforced by reports produced by CEP Inc, and early findings from other
states’ investigations into rural and remote education provision.

A post compulsory provision approach in rural and remote communities that is
based on local communities developing a broad based and cluster “collaborative
plan” which takes account of their unique features and strengths, has been
highlighted as the “way to move forward”.
For more remote communities where there is only one local education provider,
collaboration also needs to occur, but on a wider geographical scale with an
enhanced and co-ordinated ICT approach including open learning, online and
distance education provision.

A whole of community approach will, however, on the evidence provided from this
project, require different thinking at a local level.
It will also require different thinking by central government and education agencies
because, whilst there is talk of the need for ‘whole of government’ approaches, the
reality seems to be that at a local level, the translation of this concept is patchy and
limited.
Such an approach will also require exploration of a range of issues including:
- role of the various education providers
- the allocation of resources to support education provision for 15 to 24 year
olds utilising a collaborative approach
- the levels of support from the various government departments to assist local
communities in taking up this approach.

Post Compulsory Pathways and Transition Support
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5.2. Project Focus Outcomes
5.2.1.

Key Questions

Through the various focus school communities and input from organisations/individuals,
a number of key questions have been proposed to enable detailed and thorough
consideration of the main issues and their resolution when developing post compulsory
education in rural and remote school communities. These questions need to be
explored in full when planning, developing and providing post compulsory learning in
these communities.
Community:
 What and who constitutes the community under consideration?
 What key community and business organisations do we need to engage in
relation to the development of the provision of learning in this community?
 What skills exist in this community that would support post compulsory
education provision?
Young People:
 What is the overall profile of young people – 15 to 24 year olds – within this
community (how many, are they increasing, decreasing, how many are at
school, how many are involved in ACE or TAFE provision, how many have
to travel to access their learning, how many are unemployed? etc)?
 What is the projected profile of young people in this community over the
next ten to twenty years?
 What does this community want to ‘guarantee’ for its young people’s
learning?
Education:


What is the current involvement of young people in post compulsory
education within this community? (school, VET,
Apprenticeships/Traineeships, etc)



What education providers currently deliver learning for 15-24 year olds
within this community? What is being delivered? How is it being
developed?
What local data is providing information on young people? Eg On Track
destinations, youth population trends, retention rates, engagement, etc
What is the role for the school within this community?
What is the role of other education providers within this community?
How well are local young people’s aspirations met in the delivery of these
programs within their community? What are the gaps?
What education programs do young people access outside this community?
What programs? How are they involved in these programs?
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Collaboration:
 What is the role for a cluster approach with such provision?
 How can a whole of community collaborative approach to the provision of
learning for young people in this community be developed within currently
available resources? Are there ways that resources can be combined to
gain better outcomes for young people?
 What partnerships and links does it need to develop to achieve such a role?
 What is the role of key stakeholders in such a collaborative approach?
• Local Learning and Employment Networks?
• education providers? Schools?, TAFE?, ACE?, Neighbourhood
Learning Centres?
• local government?
• local industry?
• regional/district organisations?

Post Compulsory Pathways and Transition Support
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5.2.2.

Support Organisations and Resources

Support organisations identified through the project include:
 Schools
 LLENs
 Department of Education and Training regional offices
 Catholic Education Office Diocese offices
 ACE
 TAFE
 Neighbourhood Learning Centres
 School Focused Youth Services
 Regional health services
 Local government
 Regional Development Victoria
 Local Community Partnerships (LCP’s)
 Local business and industry
These organisations provide a range of support services for young people. Through the
discussions held as part of this project the level of support provided by some of these
agencies seems to vary in different locations.
The project also noted that there seemed to be very little co-ordination of such support
services for young people and it is often the rural and remote school (at a local level)
that provides the co-ordination role for such services within their community.
In relation to resources the project has highlighted a number of worthwhile resources
that could be utilised in supporting rural and remote communities in developing and
delivering post compulsory learning within their communities. Such resources include:
School Accountability and Improvement Framework.
The School Accountability and Improvement Framework was introduced in 2005. This
initiative forms part of the Victorian Governments school reforms heralded in the
Blueprint for Government Schools and aims to provide a more flexible and student
outcome focused process to support school planning, evaluation and reporting.
The School Accountability and Improvement Framework is designed to achieve a
number of objectives:
- help school leaders manage their school effectively
- focus on what is important for school improvement
- promote innovation in thinking and delivery
- streamline the administrative workload within schools
- move to one integrated system of school accountability
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The SAIF requires individual schools to submit annual implementation and four year
strategic plans. These reports can reflect (and this report suggests should) that they are
forming networks (including both schools and other education providers) and detail their
particular responsibility for developing such networks.
It focuses on three broad areas of student outcomes:
- student learning
- student pathways and transition
- student engagement and well being
The SAIF should be used as a tool to assess the individual school capabilities in the first
instance. If these are found lacking, as they appear to be in a number of school
communities in this project in relation to catering for all young people between 15 and
24 years of age, an approach to filling the gap may be to use this along with other tools
to assess a community response.
During October, 2005 the Department of Education and Training undertook a “Small
Schools Project” to explore the issues of implementing the SAIF within a small school
context.
There were a number of issues and recommendations highlighted as part of the
project’s report specific to small schools. One recommendation made within this report
was to make minor modifications to the SAIF to enable greater flexibility for small
schools.
More information is available at the website
http://www.sofweb.vic.edu.au/standards/account/frame.htm
Within rural and remote school communities throughout Victoria, schools have
developed a range of clustering and partnering arrangements to develop and provide
post compulsory provision aimed at ensuring a broader range of options for their young
people. In light of these experiences the project suggests the SAIF address specifically
the development of collaborative plans involving groups of schools and other agencies
(both educational and community), especially within the student pathways and transition
area. An example of such a possible plan for student pathways and transition is
included within the proposed Resource Kit of this report.
Local Government
Local Government authorities have access to relevant data, especially demographic
and local industry profile information that schools find hard to locate. Many local
councils now have “Youth Councils”, and these have the potential to be an extremely
valuable resource in any local consideration of post compulsory provision. It is
important; indeed vital that young people are consulted and involved in discussion at all
levels about provision of post compulsory pathways and transition support in rural and
remote communities.
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Local Learning and Employment Networks
Through their environmental scans, LLENs have detailed up to date information on
young people in their communities. They are often able to advise on resources and
support services for particular projects and are also able to connect educational
providers to a broad range of stakeholders in their communities. With increasing local
knowledge of LLENs and their core functions by the communities they work within, it
can also be argued that a facilitary and independent role in assisting broader
collaboration in the provision of post compulsory education is both desirable and
possible.
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5.2.3.

Role of LLENs and Regional Education Offices

Throughout this project the school was universally seen to be the “central provider” of
post compulsory learning in rural and remote communities and there was considerable
support for them continuing to provide such a role.
There was a view in some communities that the school could explore a role in providing
access to learning for all young people (eg apprentices and trainees); young people not
involved in school based programs and adults of all ages through partnerships
developed with other education providers, thus addressing the cost and distance issues
raised elsewhere in this report.
There was also recognition from schools that collaboration with other schools, local
Neighbourhood Learning Centres; the sharing of resources across clusters and greater
use of ICT locally was necessary in better meeting the needs and aspirations of all
young people within their communities. Such partnerships could result in the
Neighbourhood Learning Centres gaining the scope required to provide VET options as
well as providing a “different” learning environment for some young people who wish to
access an “alternative” learning setting to school.
Whilst various organisations represented in the project focus school communities
expressed the view that an increased level of resourcing for their particular
organisations would assist local post compulsory provision in rural and remote
communities, there was widespread agreement that pooling of resources locally would
be more beneficial. The extent to which this should occur varied to some extent in the
different project focus communities but all agreed that it was important and worthy of
further local consideration.
Within these discussions, the role of the Local Learning and Employment Networks and
Regional Education offices were also explored in relation to the provision of support; the
promotion of creative and innovative thinking and the encouragement of partnerships on
a “whole of community” basis. Such discussions were within the context of the school
being seen as the “central provider” within these communities.
Local Learning and Employment Networks
The introduction of LLENs was centred on the brokering of partnerships between key
stakeholders (including education, business and community) to provide better outcomes
for young people between the ages of 15 and 19.
Feedback from LLENs in rural and remote areas indicated that a large number of
projects have been brokered with a broad range of partners to address the needs of
particular groups of young people in rural communities.
For example:


the Central Grampians LLEN has facilitated links between schools and
employers to develop a Careers Month Program, addressing the issue of large
numbers of young people leaving the region each year to pursue employment
and training opportunities that can be accessed locally.
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At Swifts Creek a Gippsland East LLEN initiative, the Students at Work Program,
has provided subsidised out of school employment opportunities for local young
people in partnership with the local health service.



The Glenelg and Southern Grampians LLEN has facilitated two youth networks
of agencies that work with youth to empower more remote schools to ‘have a
voice’ and be influential in projects and programs.



The Murray Mallee LLEN has had a close involvement with the Schools
Community Water Resource Project which targets ‘at risk’ young people in
schools in Swan Hill, Kerang (with connections to the Kerang Community
Learning Centre, the local ACE provider) and Melbourne (Lynall Hall) through a
“hands on” program focusing on water management.

There are numerous other examples.
However, feedback from this project tends to indicate that LLEN initiated and brokered
projects specific to rural and remote areas (as defined by this project) are rare and
whilst the role of LLENs in facilitating a broad range of local projects has been much
appreciated, many of these projects are seen to be about particular ‘communities of
interest’ or targeted at the needs of specific groups of young people.
There was also feedback from some of the project focus school communities that there
was a perception that LLENs had a strong focus on regional and larger centres and that
rural communities tended to be ‘on the outer’. The project notes that there is only one
LLEN which is solely rural community based.
LLEN initiated discussion about post compulsory delivery has been limited in rural and
remote communities.
Through this project, there has been an indication that there is value in the LLENs
taking a stronger brokering role in promoting discussions on post compulsory delivery
especially in the areas of:
- facilitating the overall pathway and tracking of all young people
- promoting and supporting links between various local stakeholders
- promoting innovative thinking.
For instance this has been supported in the North Central cluster of communities – a
LLEN which comprises all rural and remote communities.
Role of Regional Offices
Regional Education Offices’ support and involvement is critical to the success of any
rural and remote post compulsory pathways and transition support considerations. Any
“new approaches” would need to be supported and involve regional offices.
The support, and involvement, of regional offices in discussion about the broad
provision of post compulsory education in rural and remote communities seems to vary
from region to region.
Where involvement of senior regional officers has occurred in the focus school
communities of this project greater progress was made.
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Whilst noting there is an understandable reluctance of regional office personnel in
promoting restructuring options or even suggesting, however quietly, the desirability of
entering any restructuring discussion, it is important to note that rural communities are
very sensitive to that possibility. Almost universally, as commented on earlier in this
report, there is a very strong feeling that post compulsory provision needs to be
maintained in rural and remote communities.
Whilst there was feedback from the project school communities that specific people
within regional offices have provided valuable support, there was a view that such
support tended to focus on school provision, and that a broader and more co-ordinated
and whole of community focus would be useful in catering for the needs of all 15 to 24
year olds.
Regional Offices are also an important conduit between school communities and central
DET office policy and to further assist a whole of government approach for future
provision of post compulsory education within rural communities, senior regional office
personnel need to be involved.
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5.2.4.

Principles of Sustainability

Through the work of this project and reinforced by the views of organisations such as
CEP Inc and the MCEETYA Task Force on Rural and Remote Education, Training,
Employment and Children’s Services, a number of important principles have emerged.


Post compulsory education within rural and remote communities requires
creative and flexible approaches which utilises leadership capacity at all
levels, creative use of technology and whole of community approaches.



Local communities developing a broad based “collaborative education
plan” which takes account of their unique features and strengths through
local commitment and ownership as well as through predictable and
sustained government funded initiatives



Post compulsory provision for young people in rural and remote
communities should reflect their needs and aspirations and be accessible
within their local community.

As mentioned earlier in the report in the MCEETYA “National Framework for Rural
and Remote Education” a number of ‘essential enablers’ have been identified to
support the above principles and are worthy of restating. They reinforce the principles
above.
(i) Quality Teachers – including recruitment, retention, professional
development and use of community expertise.
(ii) Quality Curriculum – programs are developed in partnership with local
communities and are responsive to student pathways aspirations.
(iii) ICT – the provision of quality and appropriate infrastructure and expertise
within rural and remote communities
(iv) Multiple Modes of Delivery – clustering of providers, the sharing of
resources, online delivery and local education facilities.
(v) Environment of Community Partnerships – development of education in
response to local needs, partnerships between education and community.
(vi) Resourcing – focusing on locally identified needs, community capacity
building and sharing of resources.
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5.3. Other Issues and Observations
In addition to the project key discussion areas, there were a number of other key issues
highlighted that impact directly on the development and provision of post compulsory
education within rural and remote communities. These were highlighted through the
focus school communities as well as through the conversations held with LLENs, rural
and remote schools and other key stakeholders. These are outlined briefly below.
5.3.1.

Demographics

Population change, including rapid population decline is occurring in many rural and
remote areas of Victoria. In a number of project school communities there is a relatively
large increase in size of the older population and unlike some of the bigger centres, a
developing infrastructure to support this is not occurring, or at least not at the same rate.
Rapid population decline is occurring especially in the west of the state and is a feature
of most of the Corangamite area, and of the North Central project school communities.
It is particularly a feature of the Rainbow, Warracknabeal and Hopetoun area.
The importance of maintaining and strengthening sustainability of rural and remote
communities was seen as a priority of the highest order. Throughout the project there
was strong agreement about the need for these communities to be maintained and all
saw schools in these communities as essential to their sustainability.
5.3.2.

Remote Communities

This project has not focused specifically on the most remote school communities in
Victoria. However from input provided through the project it is clear that a collaborative
approach to delivery is desirable and that potential links through ICT, distance
education and open learning provide opportunities for broadening local provision.
Apart from increased levels of funding for staffing and the ACE/TAFE providers to
deliver in these remote communities, there is little else that can be done to provide
these communities with nearly the same level of provision as in other areas of Victoria.
With the school being a key educational provider in such communities, further in depth
consultation with ACE and TAFE providers needs to occur to broaden provision utilising
school sites. Schools in these communities need to remain open because transporting
students to other centres is often impractical, and from other states’ experiences,
expensive.
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5.3.3.

Education Provision

Throughout the focus school communities’ discussions, and through discussions with
other key organisations, there were a number of examples highlighted of how rural and
remote school communities had developed and supported creative and innovative
educational programs for young people. A number of these examples focused on
partnerships and cluster arrangements developed during the 1970s and 1980s. Such
arrangements were also financially supported. Initiatives such as cluster delivery of
VCE, the use of telematics to deliver post compulsory learning, the provision of cluster
VET in Schools programs, TAFE facilities being located on rural and remote school
sites, joint professional development activities and development of Techpaks occurred
Through the conversations undertaken in this project it was noted that a number of
these initiatives have either ceased, or have decreased significantly over recent times.
Nearly all participants in the project expressed a very clear desire to maintain post
compulsory provision in their local school with the potential to provide access to other
providers programs through those schools. Any consideration of post compulsory
provision with even a benign restructuring agenda is seen as potentially negative and
threatening.
There is limited, and in some cases, no access to TAFE or ACE provision in many of
these communities, particularly for those young people who have left school, are
involved in apprenticeships or would like an “alternative” learning environment to school.
VET provision often occurs at regional centres and outreach service provision is
decreasing.
Feedback from one of the schools to the project survey was that parents transport
students to VET courses provided in a neighbouring larger regional centre.
There are numerous neighbourhood houses in rural and remote communities but in a
majority of cases, their Scope of Registration doesn’t currently include the delivery of
post compulsory programs.
The information collected by CEP Inc in relation to young people, and conversations
within the focus school communities have indicated that many young people leave
these communities when they have left school because, in addition to there being a lack
of educational opportunities locally, there is increasingly a lack of jobs especially with
greater mechanisation of farms and the effects of the recent drought.
Many of the school communities involved in the project wanted post compulsory
provision for local young people who have left school, focused on the local school as it
is the only education provider in a majority of these communities. This would need
more exploration especially in light of the differing cultures of the education sectors, the
way in which current resources are allocated, the role of schools, the differing focus of
delivery of each sector and the specific “skill sets” within each education sector (eg
school, TAFE, ACE, Neighbourhood Learning Centres, etc).
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5.3.4.

Resourcing

Different funding streams to schools, to TAFE and to ACE providers currently in
operation make a collaborative, co-ordinated local approach to post compulsory
provision difficult. Usually different sector providers operate in isolation from one
another.
As suggested above in the education provision issue, more discussion is required in
exploring possible new ways of using the resources allocated to support post
compulsory education so that rural and remote young people are not disadvantaged as
a result of the current “silo” approach of resourcing post compulsory learning.
Recent initiatives such as guaranteed places in TAFE or ACE may assist. However this
will not occur within a rural or remote context if the trends highlighted earlier in this
report in relation to such provision are not addressed.
5.3.5.

Educational Leadership

While not being a key focus of this project an important observation is that the
experience of local principals and the capacity to comprehend the bigger picture issues
needs to be taken into account in any local consideration of post compulsory provision.
For example, it seems that relatively new principals and/or principals from a primary
school background who head P-12 schools, have less existing knowledge and
experience of issues in post compulsory education and will need time and support to
develop expertise in this area.
5.3.6.

Collaboration

Competition rather than collaboration is often the basis on which post compulsory
provision occurs. Schools are often competing with neighbouring schools (sometimes
Catholic schools) to attract student numbers, and resources continue to be used to
develop and implement marketing strategies in some of these schools. Sharing of
resources such as MIPs funding or staff occurs in some places but is the exception
rather than the rule.
Through the project, one initiative which utilises a co-operative approach to provision
was apparent, however, with a number of local schools jointly accessing VET provision
as part of the VET in Schools programs.
Most of the people involved in this project are suggesting that far greater sharing and
cooperation is necessary. There is a need to move to a broader and more planned
collaborative approach to further enhance the provision of post compulsory learning in
these school communities. For example, at the moment several cluster schools deliver
VCE units with very small numbers (1 or 2 students in a class in each school). A
collaborative approach across a cluster of providers could occur with one school
delivering the unit across the cluster thus releasing teachers and resources in other
schools to be involved in other post compulsory options.
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An important observation arising from the project is that the likelihood of successful
collaborative outcomes in the provision of rural and remote post compulsory learning is
increased when:
 there are complementary needs across the partners to the collaboration
 it is clear that the likely outcomes of collaboration for young people are
improved
 there is involvement of the broad community
 it is done in a carefully planned way
5.3.7.

Youth Participation

Many of the project focus school communities commented on increasing numbers of
“marginalised” young people coming into rural and remote towns with the availability of
relatively cheap housing. This has increased pressure on providing a broad range of
programs to suit the needs of all young people living in these communities.
It has also highlighted difficulties in accessing adequate welfare support, which is often
some distance away.
5.3.8.

Open Learning and Distance Education

In the majority of the focus school communities it was highlighted that the use of ICT
strategies (eg telematics, teleconferencing, etc) had decreased over the past ten to
fifteen years. There seemed to be three main reasons for this occurring:
(i) the shift from cluster resourcing to individual provider based resourcing.
(ii) a lack of support and leadership in relation to seeing such strategies as an
option in provision.
(iii) the technology utilised in these times was not consistently reliable.
A number of communities have indicated their keenness to explore the notion of open
learning, distance education provision and videoconferencing as sustainable strategies
for supporting the improved provision of access to learning provision for young people in
rural and remote communities, but have highlighted a number of issues that make this
difficult including.
- the lack of a common strategy for the provision of open learning within rural
and remote communities across the various initiatives – eg Distance
Education Centre, Open Learning Centre, etc.
- cost, commitment of local staff and support issues are making provision
available through the Distance Education Centre less attractive as an option.
This seems to be more apparent the more remote a school community is.
- while open learning possibilities have been mentioned often throughout this
project, little seems to be happening “on the ground”.
- the infrastructure to support the delivery of ICT approaches is not available in
a number of rural and remote communities. Although broadband is now
rolling out across country Victoria, it is still not a reality in some areas.
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-

-

the development of open learning approaches tends to be occurring on an ad
hoc and individual basis – staff and/or schools who are passionate about the
possibilities are the ones developing initiatives.
the low skill base of staff to utilize open learning and videoconferencing
possibilities.
the cost of establishment and maintenance of ICT.

From the consultation and discussions undertaken through this project, there was a
highlighted need to develop a strategy to support a co-ordinated, comprehensive and
flexible open learning and distance education approach focusing on rural and remote
communities within Victoria.
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5.4. Possible Models
Through the work of this project, there are four potential models worth exploring further
in the provision of post compulsory pathways for young people in rural and remote
Victoria.
The scope of this project didn’t allow for such models to be fully explored but it is
suggested more investigation of such models is worth supporting.
For the development of new thinking in post compulsory learning provision in rural and
remote school communities, the discussions begun as part of this project (especially
within the focus school communities) need to be continued and expanded in supporting
rural and remote school communities to ensure a successful outcome for all young
people. These models have at least to some extent resulted from the in depth
conversation held in each of the four focus school communities:
Virtual Senior Campus Model
A ‘virtual senior campus’ model across a cluster of schools within a community,
incorporating sharing of staff, videoconferencing of classes between schools, some
shared timetabling and specialisation of delivery.
Cross Sectorial One Community Model
Cross sector (state secondary and catholic) shared senior school provision utilising
shared timetables and staff with extended links to providers outside of that community.
Broad Community Model
A broad education community provision across a number of towns with possible joint
single governance and development of ‘community education centres’ at the schools in
those towns.
Such a model would also utilise open learning and videoconferencing approaches to
provide a broader access to provision in areas of provision not available locally.
Exploration of an educational provision on a broader base than school hours is also a
possibility within such a model. For example night classes could be provided.
Centres of Specialisation:
Developing a model that sees:
 schools providing access to learning for young people between 15-24
years in each school community of the cluster
 individual schools within a cluster providing access to specialist areas of
the curriculum. Eg, one school providing VET options for young people
across the cluster in partnerships with other providers such as TAFE, ACE
while another providing expertise in the science areas of the VCE.
 the LLEN undertaking a role focused on:
- facilitating the overall pathway tracking of all young people
between 15-24 years
- promoting and supporting links between various local
stakeholders
- promoting innovative thinking within the cluster.
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6. Recommendations
In response to the project brief the following recommendations are made

1.

That a “whole of community” collaborative planning approach be the basis
upon which post compulsory education is developed and delivered within
rural and remote school communities.
The need for the involvement of industry, local government, education providers
(from all sectors) and the wider community in the planning and development of
education at a post compulsory level within rural and remote communities is seen as
critical for the sustainability of such communities. Such an approach would need the
development of partnerships within locally identified and flexible “communities of
interests”.

2.

That the Department of Education and Training support a number of pilots to:
- improve provision of post compulsory pathways and transition
support using a “whole of community” collaborative approach
- evaluate and further develop the proposed Resource Kit in relation to
its use in rural and remote school communities across Victoria
- further refine the use of the SAIF or other mechanism to promote
cluster based planning within such a context.
The proposed Resource Kit outlined in this report has been developed using the
conversations and ideas gained from the focus school communities, their wider
communities and other stakeholders. It has not been utilised, or tested, by anyone
and this project believes such a Resource Kit needs to be piloted and, “tested” to
ensure that it is a useful, and utilised, resource for small school communities in
developing and providing post compulsory education.
The development of pilot projects where the resource kit is utilised as a “tool” to
support planning and development is critical to its development.
These pilots need to be supported with:
- the engagement of suitable and appropriately skilled facilitators within a
number of focus school communities
- the engagement of a suitable and appropriately skilled facilitator within a
remote school community
- documenting the processes and outcomes from these communities as best
practice.
- providing an appropriate level of resourcing to support the documentation and
facilitation of pilots.
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3.

The Department of Education and Training distribute this report to DET
regional offices, VLESC, LLENs and other key stakeholders to further assist in
defining their role in supporting post compulsory provision within rural and
remote school communities.
To support the “whole of community” approach proposed as a result of this project,
and the important supportive and faciltatory role that LLENs, regional offices and
other rural organisations can provide, the circulation of this report along with
discussions and forums at a regional (or network) level to consider the issue
identified is seen as critical to enhancing provision of post compulsory education
within rural and remote Victoria.

4.

That the Department of Education and Training, in context of improving
student pathways and transitions, explores ways of supporting the
development of school cluster plans within the SAIF and/or through other
mechanisms.
Throughout the project, the school communities detailed a range of cluster
approaches to the development and provision of post compulsory education
including VET in Schools, VCAL and VCE to ensure young people have access to
the education programs they desire. The School Accountability and Improvement
Framework requires individual school communities to develop a plan of which one
aspect is focused on student pathways and transition. There were many questions
raised as to whether such a plan could be developed on a cluster basis thus
reflecting what is already happening in a number of rural and remote communities in
providing post compulsory education.

5.

DET support and facilitate leadership professional development for rural and
remote school community leaders that includes:
- “whole of community” approaches
- post compulsory provision in small school – especially within P-12
school communities.
One of the key strategies identified within the governments “Blueprint for
Government Schools” is that of building leadership capacity. Leadership was
highlighted throughout the discussions held as part of this project. The proposal to
provide “specific” professional development for leaders (including principals,
education leaders and school community leaders) to gain an understanding of whole
of government and community approaches and specific post compulsory provision
possibilities (especially for leaders within a P-12 setting) is proposed.
Such leadership could include:
- DET developing a leadership approach
- Supporting rural and remote leaders to be involved in leadership programs
that are based on regions or areas. Eg community leadership programs.
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6.

In line with the VLESC mission of driving “……strategic change to improve the
quality of post compulsory education and training …”, in partnership with DET
and LLENs, it explore the implications of this report and in particular LLENs
role in rural and remote areas:
 supporting a “whole of community collaborative educational
planning approach” focusing on rural and remote school
communities,
 facilitating new and creative thinking on post compulsory provision
in these areas
 facilitating a co-ordinated approach to the provision of pathways for
all rural and remote young people across all education sectors.

7.

That the Department of Education and Training review the open learning and
distance education approaches for post compulsory education as they relate
to rural and remote school communities and develop co-ordinated initiatives
that support the provision and broader take up of open learning and ICT
delivery opportunities in such communities.
There are many open learning and distance education opportunities that are made
available throughout Victoria. However, there is a need to develop approaches and
strategies that provide a more co-ordinated and comprehensive approach to the
provision of such initiatives.
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POST COMPULSORY PATHWAYS AND
TRANSITION SUPPORT IN RURAL AND
REMOTE SCHOOL COMMUNITIES

Proposed Resource Kit
A practical guide to assist rural and remote communities
assess and plan for better post compulsory pathways and
support provision in rural and remote communities
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Background and Introduction
This Resource Kit provides a number of tools for the development and ongoing
provision of learning in rural and remote areas while acknowledging that every
community is different.
There are two key underpinning beliefs that form the basis of this kit. They are:
• that every young person within rural and remote Victoria between 15
and 24 years has a right to high quality learning that is reflective of
their needs and aspirations
• that young people have access to a quality post compulsory education
within their community.
It includes sections on:


Key principles



Stages in the Development of a Post Compulsory Pathways and Transition
Support Collaborative Plan.



Guiding questions



Possible models emerging from the project ‘Improving Post Compulsory
Pathways and Transition Support in Rural and Remote Communities in
Victoria 2006’



An example of a cluster plan of post compulsory pathways and transition
support in a rural and remote community based on some of the planning
tools of the School Accountability and Improvement Framework.

Key Principles
The following principles of sustainable delivery are suggested as the basis of a
framework for rural and remote schools and communities considering post compulsory
pathways and transition support provision.


Post compulsory provision for young people in rural and remote
communities should reflect their needs and aspirations and be accessible
within their local community.



Local communities developing a broad based “collaborative education
plan” which takes account of their unique features and strengths through
local commitment and ownership as well as through predictable and
sustained government funded initiatives



Post compulsory education within rural and remote communities requires
creative and flexible approaches which utilises leadership capacity at all
levels, creative use of technology and whole of community approaches.
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Stages of development
The following stages demonstrate a possible sequence of activities needing to be
undertaken in developing a collaborative approach to the development and provision of
post compulsory education within a school community.

Stage 1 – Initiation
Objective:


To conduct initial discussions




Identify community of focus
Inform key stakeholders and other related organisations/individuals of the
process.
Involve key stakeholders and other related organisations
Establish a small Steering Group on behalf of the community.
Engage a facilitator to assist the community as required.

Tasks





Stage 2 – Establishment
Objectives:
 To develop a picture of post compulsory education provision within the
community.
 To identify key post compulsory educational issues and areas of
expertise within the community
 To develop a community consultation plan.
Tasks








Document existing post compulsory education, training and related services
available within the community.
Review government frameworks and guidelines relevant to post compulsory
provision – eg SAIF.
Review existing documentation including community profiles, ABS Census
data, Council Plans and reports, School annual reports and plans, On Track
data, LLEN reports and other relevant information.
Develop a document which details the issues and opportunities for the
community – a “community picture”.
Plan and develop a community consultation process
See attached “Guiding Questions” for individual schools and clusters as a
possible resource to begin discussion.
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Stage 3 – Vision
Objective:


Create a vision of post compulsory education provision for the
community.



Undertake meetings, forums and working groups with relevant personnel
and groups within the community where the “community picture” is
presented and discussed.
Document the consultation outcomes and information collected from the
various consultations.
Analyse consultation outcomes and collected information.
Establish a post compulsory education vision for the community including a
number of proposed objectives to achieve the vision.
Identify the guarantees that the rural and remote community wish to provide
in relation to post compulsory education.
Identify desirable targets for such a vision
Distribute draft documentation for feedback and comment.

Tasks








Stage 4 – Education Plan
Objective:


To analyse all information from consultations and prepare a proposed
post compulsory education provision plan.



Collate all feedback information from draft documentation on vision and
objectives.
Prepare draft post compulsory education plan and distribute for comment
including:
- vision
- objectives
- proposed actions
- management approach.
- Desirable targets
- Performance measures
Ensure that all the aspects of the proposed post compulsory education plan
are included (see section on “What is included in a Post Compulsory
Education Plan”)
Present draft post compulsory education plan for feedback and comment.
Receive feedback and comment on draft plan and key directions.
Finalise post compulsory education plan based on feedback and comments
Present “final post compulsory education plan” to a public meeting
Final plan distributed to key organisations for commitment.

Tasks
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Stage 5 – Implementation of Plan
Objective:


To organise actions required in the post compulsory education plan to
be implemented



Establish group to oversee implementation of post compulsory educational
plan.
The group report back to the community on progress on plan and student
outcomes.
Develop an ongoing review process for the post compulsory education plan

Tasks
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Guiding Questions
At an INDIVIDUAL SCHOOL COMMUNITY LEVEL the following questions are
suggested to assist the analysis and improvement of post compulsory pathways
and transition support.
Community
 What and who is the ‘community’ under consideration?
 Apart from the school what are the key organisations and individuals
needing to be engaged in the provision of post compulsory learning in this
community (eg. VET providers? local employers? LLENs? local
government? community sector? young people, neighbourhood house?
etc.)
Young People
 What is the overall profile of post compulsory young people in this
community? (eg. is it increasing/decreasing? Is that changing? How?
What part time local work provision is there? Etc.)
 What does this community want to ‘guarantee’ for its young people’s
learning?
Education
 What is the current involvement of young people in post compulsory
education within this community? (school, VET,
Apprenticeships/Traineeships, etc)
 What local data is providing information on young people? Eg On Track
destinations, youth population trends, retention rates, engagement, etc.
 What education providers currently deliver learning for 15-24 year olds
within this community? What is being delivered? How I it being developed?
 What education programs do young people access outside this community?
What programs? How are they involved in these programs?
 How well are local young people’s aspirations met in the delivery of these
programs within their community? What are the gaps?
 What is the role for the school within such provision?
 What is the role of other education providers within such provision?
Collaboration
 What are the current collaborative arrangements in the provision of post
compulsory pathways and transition support in this community? How could
this be extended for the benefit of all young people?
 What other partnerships and links need to be established to improve post
compulsory outcomes for local young people?
 How can new ICT and open learning delivery opportunities be created?
 How can support organisations (eg Local Learning and Employment
Network) assist?
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At a CLUSTER LEVEL the following questions are suggested as an aid to analysis
and improvement of post compulsory pathways and transition support on a
broader scale.

Community
 What and who constitutes the cluster under consideration?
 What key community organisations do we need to engage in relation to the
development of the provision of learning in this cluster?
Young People
 What is the overall profile of young people – 15 to 24 year olds – within this
cluster (how many, are they increasing, decreasing, how many are at
school, how many are involved in ACE or TAFE provision, how many have
to travel to access their learning?, how many are unemployed etc)?
 What is the projected profile of young people in this cluster?
 What does this cluster want to ‘guarantee’ for its young people’s learning?
Education
 What education providers currently deliver learning for 15-24 year olds
within this cluster? How?
 What cluster data is providing information on young people? Eg On Track
destinations, youth population trends, retention rates, engagement, etc.
 How well are local young people’s aspirations met in the delivery of these
programs? What are the gaps?
 What is the role for the school with such provision?
 What is the role of other education providers within such provision?
Collaboration
 What is the role for a cluster approach with such provision?
 How can a collaborative approach to the provision of learning for young
people in this community develop within currently available resources? Are
there ways that resources can be combined to gain better outcomes for
young people?
 What partnerships and links does it need to develop to achieve such a role?
 What is the role of support organisation s(eg Local Learning and
Employment Networks)?
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Strategies and Possible Models
Suggested from the project ‘Improving Post Compulsory Pathways and Transition
Support in Rural and Remote Communities in Victoria 2006’

Through the project four potential models for the provision of post compulsory
pathways and transition support in rural and remote communities emerged. While
each school community is different, they provide a valuable resource for
considering a possible model of provision.

Virtual Senior Campus Model
A ‘virtual senior campus’ model across a cluster of schools within a community,
incorporating sharing of staff, videoconferencing of classes between schools, some
shared timetabling and specialisation of delivery.
Cross Sectorial One Community Model
Cross sector (state secondary and catholic) shared senior school provision utilising
shared timetables and staff with extended links to providers outside of that community.
Broad Community Model
A broad education community provision across a number of towns with possible joint
single governance and development of ‘community education centres’ at the schools
in those towns.
Such a model would also utilise open learning and videoconferencing approaches to
provide a broader access to provision in areas of provision not available locally.
Exploration of an educational provision on a broader base than school hours is also a
possibility within such a model. For example night classes could be provided.
Centres of Specialisation:
Developing a model that sees:
 schools providing access to learning for young people between 15-24
years in each school community of the cluster
 individual schools within a cluster providing access to specialist areas of
the curriculum. Eg, one school providing VET options for young people
across the cluster in partnerships with other providers such as TAFE, ACE
while another providing expertise in the science areas of the VCE.
 the LLEN undertaking a role focused on:
- facilitating the overall pathway tracking of all young people
between 15-24 years
- promoting and supporting links between various local
stakeholders
- promoting innovative thinking within the cluster.
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An Example of a Cluster SAIF plan of Post Compulsory Pathways and
Transition Support
The example is based on the planning components of the School Accountability and
Improvement Framework as identified in the School Strategic Plan and the School
Annual Implementation Plan

Please note that this is an example only and another approach could be the
development of some kind of service agreement between all of the interested parties.
The School Accountability and Improvement Framework is designed for government
schools. These individual schools are required to submit their plans to the Department
of Education and Training. Any government schools involved in a “cluster plan” or
“cluster service agreement” to which they are a signatory would need to ensure that
those elements are included in their own individual school strategic plans and annual
implementation plans
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EXAMPLE: KEY IMPROVEMENT STRATEGIES FOR STUDENT PATHWAYS AND TRANSITION A CLUSTER ANNUAL IMPLEMENTATION
PLAN

Year 1 - KEY IMPROVEMENT STRATEGY:
aspirations.

Broadening learning options for young people in the cluster to meet their needs and

WHAT?
Greater detail reflecting
and building on current
strategies, processes and
approaches

HOW?
Packages, programs, people,
budged

WHO?
Individual or team
responsible for
implementation

WHEN?
Date, week,
month or term
for completion

ACHIEVEMENT MILESTONES
Qualitative or quantitative
measures showing progress on the
journey

Preparation

Establish a Working Group
comprising representation from
across the cluster (tasks are to
oversee the strategy and
monitor progress)

Composition and size to
be determined locally.
Minimum representation
to include:
- schools
- other education
providers
- local government
- LLEN

Mid Term 1

Working Group established

Identify and document local
young people’s aspirations
and destinations

Collate existing data (MIPs
plans, On Track data)

Team comprising
representation from local
education providers
including MIPs, VCE and
VCAL Co-ordinators

End of Term 2

Documentation completed and
accepted by Working Group
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Map current educational
provision and identify key
provider organisations

Collate existing data

As Above

End of Term 2

As Above

Identify gaps.
- Identify strategies to meet
gaps and improve
current provision across
the cluster

Conduct a series of forums
across the cluster to analyse the
data and suggest strategies.
Document.

Facilitator determined by
Working Group

End of Term 3

Documentation completed and
accepted by Working Group.
New working options identified.

Working group establish
priorities within constraints of
budget, staff flexibility and
capacity, facilities needed,
opportunities for collaboration
etc.

Working Group

Mid Term 4

Documentation completed

Plan to include: strategies,
timelines, who involved, who
responsible, likely outcomes,
achievement measures,
resourcing.

Subgroup of Working
Group with a facilitator
from eg. LLEN or local
government or Regional
Office etc.

End of January
the following
year

Acceptance of plan by School
Councils and other local educational
governing bodies and key
stakeholders.

Prioritise strategies

Plan to implement priority
strategies

By the end of Term 1 the following year:
 Memorandum of Understanding with collaborative arrangements are signed off.
 Indicative increase in the number of young people across the cluster engaged in education and training.
 Provision of new opportunities for young people in the cluster area who have left school
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EXAMPLE – KEY IMPROVEMENT STRATEGIES FOR STUDENT PATHWAYS AND
TRANSITION
A FOUR YEAR CLUSTER PLAN

Key
Improvement
Strategies
Broadening
learning options
for young people
in the cluster to
meet their needs
and aspirations

Year
1


Map
current
educational
provision
against
young
people’s
aspirations
and
destination
s



Identify
gaps



Identify
strategies
to meet
gaps and
improve
provision
across the
cluster



Prioritize
strategies



Plan to
implement
priority
strategies

Year
2


Implement
priority
strategies



Evaluate
success of
strategies



Reassess
provision
against
student
aspirations
and
destinations



Plan
implementatio
n of modified
or new
strategies

Year
3


Implement
strategies



Evaluate
success of
strategies



Reassess
provision
against
student
aspirations
and
destinations



Plan
implementatio
n of modified
or new
strategies

Year
4


Evaluate
strategies
in light of
outcomes



Start a new
planning
process.
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APPENDIX I

Case Studies

Outlined below is an account of some of the discussions held in two of the five
school communities.
These reports may provide a valuable resource to assist school communities in
exploring some of the issues related to provision of post compulsory education.
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Corangamite
The Corangamite community comprises six government school communities
(predominantly P-12 schools) and one catholic school. The community is predominantly
covered by one local government. In recent years the cluster of government schools has
worked together but the broader community has some history of intertown rivalry. The
Corangamite community has approximately 1,500 post compulsory aged young people
residing. According to ABS data, the Corangamite community will experience a significant
decline of young people over the next twenty years with some areas of the community
projected to decline by 50%.
At the beginning of the project an introductory letter was sent to the principals of Timboon
P-12 College, Cobden Technical School, Camperdown P-12 College, Derrinallum P-12
College, Terang P-12 College and Mortlake P-12 College outlining the project and its aims
and setting out a proposal for discussions in the area. An indication was given that a key
focus would be on extending current relationships between the schools in the Corangamite
cluster and other agencies to broaden local post compulsory provision in areas such as
shared staff and possible realignment of timetables in a co-ordinated approach across the
local area.
The first meeting with principals was to consider and verify a range of data regarding
school’s provision of post compulsory education, to identify local issues and to consider
new possibilities.
That meeting, a scheduled cluster meeting of local principals, was also attended by the
regional Senior Education Officer, and the Executive Officer of the cluster. Data on the
following was tabled and discussed:
 post compulsory enrolments
 VCE, VET and VCAL enrolments
 Year 12 smallest and largest class sizes
 use of open learning and distance education provision
 current sharing arrangements
 local provision for young people who have left school.
Whilst there was broad agreement that changes were necessary in the provision of post
compulsory pathways and transition support in the area, limited time at this meeting
restricted discussion about specific possibilities. All of the principals were reluctant to
proceed to a larger community forum and suggested another longer meeting to enable
them to ‘get their heads around the issues’.
At the following forum, with more time to particularly look at projected population changes
in the area, the impact of such changes on enrolments in education, exploration of some of
the initiatives that have been developed in rural and remote communities in other states, a
more detailed discussion occurred on local community and cluster issues.
In addition the meeting explored a number of ideas deemed worthy of further exploration.
Some of the ideas and issues are outlined in the table below.
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Issues














Increasing numbers of
marginalized young people
coming into the community
Limited or no local ACE
provision for those young
people who have left school.
Limited sharing of staff
currently.
Loss of students from
surrounding government
schools to the Catholic school
in Camperdown.
Decline in student numbers in
most schools in the area.
VET programs delivered by
South Western TAFE in
Warrnambool on a school by
school basis.
Definition of community.
Need to involve broader
community in considering
provision of post compulsory
education across the area.

Ideas










Greater sharing of staff.
Creative timetabling e.g. some
classes after school
Videoconferencing with ‘some face
to face’ sessions.
Exploration of extending post
compulsory provision in local
schools to beyond school age
young people.
Maintaining and/or strengthening
technical and practical education
provision.
Exploration of a virtual senior
campus across the area.

At the conclusion of this discussion, the principals wrote a joint letter to be sent to each of
their school councils outlining the need for urgent consideration of post compulsory
provision across the cluster and setting out some agreed key principles which would
underpin those discussions.

49
Post Compulsory Proposed Resource Kit
June 2006

Country Education Project

Rainbow, Hopetoun and Warracknabeal
Rainbow, Hopetoun and Warracknabeal are located within the West Wimmera area of the
state. The communities have experienced a significant range of changes as a result of the
changes occurring within the agricultural sector as well as the impact of the drought. Each
community has a secondary school providing education to year 12 level as well as a
Neighbourhood Learning Centre.
The overall post compulsory aged school population within this area is 233 with a projected
decline in this cohort of around 50% over the next twenty five years.
A number of young people from these communities travel to Horsham to access their VET
programs whether that is for apprenticeship training or VET in school programs.
The first meeting with principals of the three schools and two senior regional Department of
Education and Training staff discussed data on current post compulsory provision in the
three towns (similar to that of other project focus communities). At that meeting there was
a clear recognition that new initiatives were needed with the prospect of significant local
population decline. There was also agreement that the central focus of any post
compulsory provision consideration in that area should be on extending current
relationships between the three schools and other agencies to broaden provision. In
addition, a common view was expressed that greater use of videoconferencing, open
learning and distance education possibilities also needed to be explored.
The larger community forum was well attended with nineteen participants coming from
schools, local ACE and neighbourhood house providers, the Local Learning and
Employment Network, local government and Regional Development Victoria.

Issues











Significant present and future
population decline.
Towns 50-60 kms apart –
transport costs a big issue.
Strong interest in utilizing latest
videoconferencing facilities.
Very limited sharing of staff.
Some very small classes at the
top end of all three schools.
Attracting appropriately
qualified teachers.
Some ACE/neighbourhood
house provision for young
people but potential for
expansion.
Lack of local jobs for school

Ideas












Extended videoconferencing between
the three schools.
Greenfields site new senior campus.
Investigate developing new VET
offerings in areas of local skills
shortages.
Extend ‘Back to School’ program
across the three schools.
Combine MIPs resourcing and
develop a cluster plan.
Investigate development of new
student transport options with school
bus ‘down time’
Develop and implement VCAL type
programs for younger students.
Investigate online university learning
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leavers.
Large numbers of young
people leave the district on
completion of school.
VET provision from Horsham
same day each week –
transport issues but good
opportunity for social
interaction.
Some DEC provision but
limited.







opportunities for local young people.
Develop and extend shared teacher
options e.g. Careers, Student
Welfare.
Develop ‘community education
centres’ in each of the towns with
some of the following features:
- a building at each centre being
available for ‘ mature learners’
during the day
- all centres available to students
after 5.00 pm
- separate reception/entry area for
adults
- more flexible timetables for all
students regardless of age eg. to
allow youth cropping on farms.
- VET and TAFE delivery at centres
- one global budget across the
three centres
- one governance arrangement
across the three centres
- combined age classes
- teachers available days and
evenings
- student mentoring opportunities
provided
- local adult skills recognition in
provision of VET courses
- development of a local student
enterprise or business drawing on
expertise of older local people
- on line and videoconferencing
learning opportunities provided
across the cluster
Three schools develop a cluster
pathways and transition support plan
based on this model

It needs to be said that whilst the discussions in both of these communities have
developed potential new models of local delivery, and that whilst especially at
Hopetoun/Rainbow/Warracknabeal, there was strong support and agreement about the
proposed model, there does need to be much further detailed and broader discussion
before these models translate to any kind of reality.
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It is important to bear in mind however that this project has occurred within a short
timeframe and the development of four different potential models across the five project
focus communities is a significant outcome in itself.

52
Post Compulsory Proposed Resource Kit
June 2006

Country Education Project

Country Education Project
P O Box 1255, Wangaratta, 3676
Email: admin@cep.org.au
Mobile: 0428 171 145
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