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INTRODUCTION 

The establishment of the 'Rural and Remote Education Leadership – A Pipeline Approach' initiative stems from Country Education 
Partnership's determination to develop a specific program that links the building of quality education leaders with an ongoing 
sustainable, approach to education leadership succession across rural and remote communities. This has been identified as a real 
challenge in rural and remote education communities across the country. 

The initiative has been developed based on: 
• the experiences CEP has had in relation to the provision of education leadership programs in several rural and remote 

education settings in Victoria, South Australia, Northern Territory, Queensland and New South Wales;  
• research highlighting the key areas identified as critical in the development and sustainability of quality rural and remote 

education leaders;  
• the lack of quality education leadership programs specifically tailored for rural and remote education leaders; 
• learnings from other education jurisdictions that have developed an 'Education Pipeline Leadership' approach. For 

example, The Wallace Foundation in the US. 

Country Education Partnership sees the Pipeline Leadership initiative as a key strategy to the ongoing recruitment and retention of 
high quality education leaders at an individual education setting, cluster and systemic (eg region or diocese) level.  

Defined by Dimworth in 2011, the Pipeline Leadership approach: 

“strengthens the leadership function of an organisation (or system) by cultivating emerging talent while enhancing 
organisational capability.” 

CEP believes this initiative has the potential to provide an education system (based on regions or diocese) and their individual 
education settings with a sustainable supply of quality education leaders (at all levels) to meet the ongoing challenges faced by 
rural and remote education communities to provide quality learning. 

Specifically, the 'Rural and Remote Education Leadership – A Pipeline Approach' initiative would work with education systems at a 
diocese or regional level, would focus on incumbent principals, aspiring education leaders, teaching and learning leaders, 
outstanding classroom educators and regional/diocese support personnel through the provision of a high quality education 
leadership pipeline program that has a clear focus on enhancing and improving teaching and learning within rural and remote 
education settings. 

It will be facilitated by a team of high quality professional learning facilitators who have extensive experience in the development 
and provision of education leadership programs, involvement at an education system level and had experience in the provision of 
education within rural and remote communities. 

It is proposed the initiative will operate over two years and encompass: 

• Year 1: participants involved in a range of face-to-face forums and workshops; individual and peer coaching; “thought 
workshops” facilitated by internationally recognized education leaders; online forums and discussions.  

In addition, participants will work within small collaborative leadership teams to develop an action research project 
focused on improving teaching and learning within their education contexts. 

• Year 2: participants will be involved in the implementation of their collaborative action research project in partnership 
with 'system support personnel' from regions/diocese, ongoing coaching support, and online forums and discussions. 

• Year 3:  participants, along with “system support personnel” explore a sustainable approach to their work and leadership 
development and explore other areas for improvement. 

In the future the 'Rural and Remote Education Leadership – A Pipeline Approach' initiative also aims to forge a partnership with 
Teacher Education Universities who offer post graduate programs; hence, allowing participants to gain credits for the learnings 
undertaken within the program. Assessment tasks would reflect the requirements of the Teacher Education University course 
requirements. 
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BACKGROUND 

Education sectors across many jurisdictions (at a regional and diocese level) are finding it difficult to attract quality principals and 
education leadership to rural and remote education communities.  

A number of key contributing factors include: 
• the decreasing number of educators applying for rural and remote principal and assistant principal positions; 
• the increasing management tasks required of principals and education leaders; 
• the complexity of an education leadership role within rural and remote communities often having to combine 

administration tasks with a teaching load, as well as high community involvement expectations; 
• decreasing populations across many rural and remote communities meaning small student enrolments generally 

resulting in education settings unable to establish a middle leadership structure which is often the pathway to 
principalship; 

• the professional and personal isolation that is often associated with a rural education leadership role; 

• their role being critical in establishing community confidence within education - often being the only professional 
leadership role within these communities, and not necessarily having the skills to undertake this broader community 
leadership role; 

• the lack of education leadership programs currently available that are focused on supporting rural and remote 
education leaders; aspirant education leaders; and teaching and learning leaders. 

In addition, discussions with education leaders across rural and remote communities, along with findings detailed within Australian 
and Overseas research, highlight the very diverse and expanded nature of educational leadership required within these 
communities.  

These key challenges are not just centred on how we train education leaders but on how we build the capacity of educators to 
succeed in specific school environments such as rural and remote, and to also be an integral part of a 'system approach' to 
education reform. 

“Many of the strategies to increase teacher recruitment and retention are practices driven by principals – including providing 
feedback and development, offering recognition, and providing new responsibilities or advancement opportunities, such as 
staying in the classroom part-time while taking on additional leadership responsibilities”. 

(Pipeline Development – New Leaders)  

In the growing complexity of education leadership (both at an individual education setting and system level), rural and remote 
principals are not able to undertake these roles successfully in isolation. Our most successful rural and remote education leaders 
know: 

• they need to build the leadership capacity of all their staff, if their education settings are going to have a positive impact 
on student learning opportunities and outcomes;  

• they need to build collaborative partnerships across education settings and systems, to further enhance and improve 
education opportunities and outcomes. 

The provision of education leadership succession approaches has historically placed focus on 'the top end' of an organisation (ie: 
principal), yet education leadership development begins within the middle management (teaching and learning leader) level. 
Successful succession and retention strategies engage both leadership levels thus providing an integrated approach to succession 
and leadership development. When they are seen as a partnership between individual education settings and ‘the system' – they 
are commonly referred to, in many sectors, as “The Leadership Pipeline”. 

 “…research into the factors that contribute to a leader’s success or failure, we’ve found that certain organisations succeed in 
developing deep and enduring bench strength by combining succession planning and leadership development, to create a long-
term process for supporting the talent across the system – succession planning and leadership development are natural allies 
because they share a vital and fundamental goal; getting the right skills in the right places.”  (Harvard Business Review – 
paraphrase). 

Growing your own talent seems to be the best way to ensure great education leaders are provided within individual education 
organisations and regions/diocese. Not only does such a strategy reduce the high cost and high risk of hiring from the outside, it 
also ensures you have quality education leaders ready when and where you need them, and the ability to place the 'right people in 
the right situations'. 
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AIM 

To establish a 'Rural and Remote Education Leadership – A Pipeline Approach' providing a sustainable framework for 
the development and provision of high quality education leaders within and across rural and remote communities 

OBJECTIVES 

Ø Develop and provide a specific 'Pipeline Education Leadership' program that links succession planning and education 
leadership capacity building for rural and remote communities; 

Ø Support education sectors (inclusive of diocese and regions) in the development and provision of a sustainable education 
leadership approach for rural and remote communities; 

Ø Build the capacity of rural and remote education leaders (whether that be principals, aspiring principals, assistant 
principals, teaching and learning leaders, or classroom educators) through the provision of a holistic leadership program. 

PROGRAM FORMAT 

The “Rural and Remote Education Leadership – A Pipeline Approach” initiative will base its approach on the successful Principal 
Pipeline approach initiated by The Wallace Foundation (2011) in partnership with education sectors throughout USA, as well as the 
other Pipeline Leadership approaches implemented in other industry sectors.  

The Wallace Foundation initiative emphasises the importance of rigorous job requirements, high-quality training, selective hiring, 
and on-the-job evaluation and support. Throughout their support, and review of the specific Pipeline Leadership initiatives, the 
Foundation identified five key practices that described an effective education leader, through succession planning and ongoing 
leadership development. These include: 

• Shaping a vision of academic success for all students, one based on high standards and expectations; 
• Creating a climate hospitable to education; 
• Cultivating leadership in others; 

• Improving teaching and learning to enable teachers to provide learning to their best and students to learn to their 
utmost; 

• Managing people, data, and processes to foster a culture of improvement. 

In addition, the Country Education Partnership believes there is a sixth key practice that is relevant to the role of an effective 
education leader specific to a rural and remote context – that of 'Place', highlighted by education leaders practicing within rural and 
remote communities and supported by a recent research project undertaken by Deloitte within Australia – 'The Purpose of Place – 
Reconsidered'. 

“Technology has trumped the tyranny of distance, and place no longer matters. 
At least, that's what most people seem to think. 
In fact, the opposite is occurring: place is becoming more important as the world's economies are transformed by 
knowledge-intensive activities. 
Places matter for prosperity. 
For Australia – one of the world's most urbanized nations – that means we need to reconsider the purpose of place”. 

(Deloitte: The Purpose of Place – 2016) 

While 'Rural and Remote Education Leadership – A Pipeline Approach' initiative will centre on building the capacity of education 
leaders within individual education settings (in partnership with education system personnel at a region/diocese level), it will utilize 
an approach that links theoretical thinking and 'real life' exposure to a variety of environments and leadership approaches – like 
pairing education training with a variety of jobs and leaders; using techniques such as job rotation, collaborative learning 
approaches, undertaking special assignments focused on areas of need and action learning. 

“Leadership development, as traditionally practiced, focuses often on one-off educational events, but research at the Centre of 
Creative Leadership has shown that participants often return to the workplace from such events energized and enthusiastic only 
to be stifled by the reality of the workplace. It is far more effective to pair education training with real life exposure to a variety 
of jobs and leaders; using techniques such as job rotation; special assignments; and action learning.”  (Harvard Business Review) 
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This 'Rural and Remote Education Leadership – A Pipeline Approach' has been developed to ensure that the above 'Key Practices' 
are central to its development and delivery and has taken the learnings and experiences of the Pipeline Leadership approach 
developed and supported by The Wallace Foundation.  

Ideally, the program is proposed to occur over two years, and possibly three depending on the needs and desires of education 
settings, diocese and regions. This is so participants can gain the greatest value from this education leadership program, in addition 
to the education sector establishing an ongoing education leadership growth and development framework, based on the following 
structure: 

Ø Year 1: 
Participants will be involved in a specific Education Leadership program, which includes: 
o a range of face-to-face forums facilitated by high quality education leadership facilitators;  
o involvement in regular online forums with fellow participants;  
o involvement in collegiate leadership groups;  
o undertaking reflective processes on one's own leadership development and growth;  
o coaching sessions with a qualified education coach; and  
o development of an action research project focused on improving teaching and learning through a collaborative 

approach – within and across education settings. 
During Year 1, support personnel from the regional/diocese education sector and school based education leaders, will be 
involved in a program aimed at building their skills and knowledge in providing effective coaching and mentoring for 
education leaders, thus providing a sustainable framework for education leadership recruitment and ongoing 
development. 
In addition, principals will be required to undertake a piece of research that explores the development of a sustainable 
approach to education leadership within their education community, in partnership with their diocese or regional office. 

Ø Year 2: 
Participants will be involved in working with their collaborative team in the implementation of their action research 
program aimed at a specific area of improving teaching and learning based on student data and other relevant evidence. 
The collaborative group will be supported, mentored and coached by personnel from the region/diocese education 
sectors. 
Experienced education leader coaches will provide support to the region/diocese personnel in relation to building their 
coaching skills. 

Ø Year 3; 
Participants, through their Action Research Teams continue to implement their area of focus in partnership with “system 
support personnel”. 
Further building the coaching and facilitation capacity of “system support personnel” within regions/diocese. 
Celebration of outcomes from the Action Research Teams. 
Exploration of building a “system wide” approach to leadership development, succession planning and sustainability 
within diocese/regions. 

The final specific details of the program will be developed in partnership with relevant education sectors, and rural and remote 
education leaders (inclusive of principals, aspiring principals, and teaching and learning leaders), to ensure that the format and 
focus reflects the needs and interests of the cohort identified for participation, and there is buy in from all partners.  

This will include the identification of the length of the program, the various 'phases' and any additional activities that could be 
provided ie: international presenters. 

 

 

 

 

 

 

 



:  

 

 

Possible Phases of the “Rural and Remote Education Leadership – A Pipeline Approach”. 

Year 1: 

Phase 1 – Self Reflection  

Features of this initial phase will include: 

a) reviewing a series of professional readings, think pieces and video presentations;  

b) undertaking a feedback and reflection activity focusing on the individual education leadership capacity of each participant; 

c) undertaking a self reflection on the expected outcomes and learning each participant will expect to gain as a result of 
participating within this leadership program. 

This phase of the program is proposed to occur 4 weeks prior to the commencement of phase 2. 

Phase 2 – Face to Face 3 Day Workshop 
Developing a culture of growth - themes to be covered include: 

Ø Rural and remote contexts with emphasis on the six “Key Practices”; 
o Shaping a vision of academic success for all students, one based on high standards and expectations; 
o Creating a climate hospitable to education; 
o Cultivating leadership in others; 
o Managing people, data, and processes to foster a culture of improvement. 
o Education Leadership within rural and remote communities. 

Ø Leadership philosophies utilising peer forums; 
Ø Quality Learning and Teaching within rural and remote education settings both within and across education settings; 
Ø The Learning Leader; 
Ø  Exemplary Leadership; 
Ø Faith Leadership – exploring the implementation of the education settings vision and goals through faith within and across 

education settings; 
Ø Sharing beliefs and understandings of leading education development and improvement; 
Ø Building a voice in community. 

o Building a collaborative team. 
o Sustainability 
o Active listening 
o Challenging Conversations 
o Emotional Intelligence 
o Education Leadership and the broader community. 

Ø Moving from theory to implementation. 
Ø Exploring the “systems” (diocese or region) in supporting the development of a “Culture of Growth”. 

Action Outcomes: 

As a result of this 3-Day workshop, participants will be expected to commit to a number of areas of work: 
Ø Each participant will be required to identify an individual leadership challenge they set themselves and document this as 

a key personal focus within the program. Such an activity will be based on the pre-program readings, reflections and 
considerations; 

Ø Principals involved within the program will be expected to document a “Succession Framework” as their leadership 
challenge focused on their education setting and present this to the participants for feedback and input. 

Ø Each education setting leadership team will be required to identify a key area of teaching and learning need/interest – 
join with other education settings who reflect a similar interest – develop an “Action Research project” that will form the 
basis of learning for the duration of the “Pipeline Leadership” program; 

Ø Participants involved from the diocese or region will be expected to undertake a piece of reflection that explores, and 
outlines an enhanced approach that supports education settings, and to improve teaching and learning; 
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Phase 3 – Coaching for Sustainability 

Leaders are often accomplished individual adult learners who are goal oriented and have very diverse needs. While expert in a 
specialised field they recognise the value of another lens. We believe strong leaders are increasingly embracing coaching.  

Within this phase coaching will be provided for each Action Research Team, through a highly skilled education leadership coach.  

Coaching will be provided to each of the “Action Learning Teams” in the development of individual and collaborative education 
leadership skills, and strategies to enhance learning opportunities and improve student education outcomes with the focus being on 
the key area of action, and their leadership within it.  

Phase 4 – Online Forums 

This phase will be delivered using a ‘blended learning’ approach.  Participants will be involved in an online forum with the other 
participants sharing and communicating their learnings throughout the program. The online learning community will consist of 
leadership program participants, an education leadership facilitator, program coaches and region/diocese personnel. 

The online forum will also provide an opportunity for the collaborative teams to communicate in developing their action research 
projects. Participants will be expected to participate within a number of organised sessions with the support of a program coach. 

Phase 5 – Second Face to Face Forum, or Immersion (two days) 

This element of the program has two options with the final format being determined after consultation with the region/diocese and 
the participants.  

Ø Second Face-to-Face Forum of two days: 

Further exploration of key areas that include: 
o workshops and discussions focusing on rural and remote contexts exploring the key areas within the six 'Key 

Practices' – outlined earlier in the program outline;  
o discussions and peer forums for participants to reflect on their own educational philosophy, narrative, practice and 

growth; 
o involvement of education leaders, who have had extensive experience within rural and remote education settings, 

sharing the teaching and learning approaches they have developed to enhance and improve the education provision 
within them; 

o Education leadership and building educator capacity – peer to peer growth and development, effective feedback. 
o reflection on the collaborative team action research development. 

• Immersion Option: 

This option will operate over two/three days and provide participants with the opportunity to connect the theory with the 
practice of education leadership in rural and remote contexts and build their knowledge around establishing an 
understanding of effective education leadership within such education communities. 

It will also provide an opportunity for them to share their learnings and strengthen the networks they develop during the 
program, while developing their own leadership skills and knowledge. 

This immersion experience will involve participants: 
o Visiting a number of education settings that have developed strategies and approaches resulting in improved 

opportunities and outcomes for students, while directly relevant to the action research focus they have developed.  
o Participating in reflective forums and workshops that focus on the education settings visited; these reflective 

discussions will also explore the key community leaders who have worked in partnership with the education leaders 
to “immerse the principal into the community”. 

Phase 6 – Involvement of international Education Leaders (optional) 

There will be a range of possible options to engage with high quality international education leaders in providing forums and 
workshops for participants in the program, when they are in Australia. This involvement could include: 

Ø Attending forums and workshops face to face; 
Ø Involvement in online link up presentations and forums; 
Ø Webcasts. 

Facilitators such as Maggie Farrar, Steve Munby, Sir John Jones could be involved. 
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Phase 7 – Reflection and Celebration 

A final one-day residential forum will be held for: 

Ø the sharing of each participants’ learnings throughout the first year of the program; an outline of their leadership challenge 
and growth as a result of it; and exploring the future education leadership directions they would like to take;  

Ø each collaborative education leadership team to outline the action research project they intend to implement in the second 
year of the program. 

Year 2 

Phase 8 – Implementation of Collaborative Education Leadership Teams Action Research Project  

Ø The collaborative teams will work on the “Action Research” project they have developed throughout the program during 
Year 1, with the support of regional/diocese personnel. 

Ø The program will also provide high quality education leadership coaches to support the region/diocese personnel in the 
development of their coaching and mentoring skills and knowledge. 

Phase 9 – Final Celebration : A one day Forum for all Participants 

Collaborative teams will report on their various “Action Research” projects, and explore: 
Ø the impact that such an action research project has had on improving teaching and learning and student learning 

opportunities and outcomes within and across their education setting; 
Ø each participant's education leadership development learning and growth;  
Ø Principals sharing detailing their Succession Planning approach for their education setting, and 
Ø how their various initiatives can be sustained and implemented in other rural and remote education settings – thus 

beginning a 'system approach' to improving learning opportunities and outcomes. 

The final forum will also require each participant to reflect on his or her own learning journey, and document the impact that such 
an education leadership program has had on their education leadership skills and knowledge in addition to outlining their personal 
education leadership aspirations. 

Ongoing 

Phase 10 – Implementation of Collaborative Education Leadership Teams Action Research Project (to be implemented in Year 2) 

The collaborative teams will continue to work on the “Action Research” project they have developed, with the support of 
regional/diocese personnel. 

The program provides the opportunity to access a one-day forum to allow participants to come together and share the outcomes and 
initial impacts of the “action learning teams” work in enhancing learning opportunities as well as initial indications of impact on 
student education outcomes. 

The program will also provide high quality education leadership coaches to support the region/diocese personnel in the development 
of their coaching and mentoring skills and knowledge on an as needs basis. 
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PROGRAM PARTICIPANTS 
The 'Rural and Remote Education Leadership – A Pipeline Approach' initiative has been developed to provide an approach to building 
the capacity of education leaders within rural and remote education communities as well as an opportunity for them to support a 
sustainable recruitment and retention approach for rural and remote education leaders into the future. 

To this end, the following people would be seen as key participants within the program: 
§ School Based Education Leaders: 

o Principals 
o Assistant Principals 
o Aspiring Leaders  
o Teaching and Learning Leaders 
o Outstanding Classroom educators 

§ Region/Diocese Based Staff: 
o Education consultants 
o Leadership support staff. 

PROGRAM FACILITATORS 
The 'Rural and Remote Education Leadership – A Pipeline Approach' initiative will be delivered and supported by highly qualified 
and experienced facilitators who have extensive experience in education leadership program development and delivery, along with 
specific involvement within rural and remote education communities. 

The program facilitators will provide both presentation and facilitation roles within the face-to-face forums and workshops, as well 
as providing ongoing coaching throughout the duration of the program. 

To ensure high quality delivery of the program, the Pipeline Leadership program will provide two facilitators for each day of the 
various face to face workshops and forums. 

The program also has the potential to involve: 
o High quality rural education leaders who are currently involved in rural and remote education communities as case 

studies; and 
o Involvement of international presenters who have experience and knowledge of education leadership, especially within a 

rural context, when they may be available – this may occur through face to face or online webinars. 
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PROGRAM FORMAT – KEY PRACTICE AREAS 

• Shaping a vision of academic success for all students, one based on high standards and expectations: 
o Why do I do what I do? 
o What is my educational leadership philosophy, especially as it focuses on rural and remote education? 
o Where am I as an Education Leader? 
o Managing self – how am I performing in leadership? How do I know? 
o Future areas for development? 
o Emotional Intelligence and its impact on education improvement and leadership?  
o What Really Matters? 
o How do we develop a “Culture of Improvement and Excellence” within a Faith Leadership framework 
o How can we develop a “Culture of Improvement” within a rural community? 
o What are we learning from research when focusing on a journey of improvement? 
o What are the leadership skills needed to make a constructive difference? 
o Leadership Standards – how do these relate to rural education? 
o What does the research tell us about effective education leadership and improvement? 

• Creating a climate hospitable to education: 
o What are we learning about what engages young people today?  
o How are students learning effectively today? How do we know? 
o How can we as leaders develop and support such learning, especially within a rural/remote context? 
o What do the real opportunities rural/remote education communities have? 
o What is our education leadership role within such provision? 

• Cultivating leadership in others – both within and across education settings: 
o Leading Change and bringing others (including your community) with you on the improvement journey. 
o Faith Leadership – facilitating a whole of school or cluster approach to the implementation of our vision and goals 

focused on our faith 
o Hard ('Wicked') Conversations 
o Improving teaching and learning to enable teachers to ensure students learn to their utmost; Why Education Leadership 

matters? 
o The importance of collaborative practice within, and across, education organisations to support improvement and 

Education Leadership development. 
o Collaborative practices that enhance education improvement. 
o Collaborative Leadership. 
o Building the human and social capital of all. 
o The power of feedback and peer support/review in improving education. 

• Managing people, data, and processes to foster a culture of improvement: 
o What does the research say in relation to good education leadership? 
o Change management models. 
o Leading diverse rural communities – indigenous, low socio economic, etc. 
o How do rural and remote leaders build on the opportunities available and how do they manage the challenges?  
o What can we learn from successful case studies? 
o What is occurring in education across the globe? 
o What can we learn from other jurisdictions and countries? 
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• Education Leadership within a Rural and Remote Community: 
o Effective Teaching and Learning within a Rural/Remote context.  
o What is the research saying about Education Leadership – especially rural education leadership? 
o Why effective leadership matters within rural education communities? 
o Unique aspects of Education Leadership within rural/remote communities – “balancing the balls”. 
o Management vs Education Leadership vs Teaching. 
o Leading in diverse and challenging communities. 
o Education Leadership and school/community interface – the involvement in community development. 
o What are the key characteristics of an effective rural education leader? 
o Managing change within a rural and remote context. 
o What are my beliefs and values that underpin my Education Leadership within a rural community? How does this impact 

on how I work? 


